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ELIZABETH HOUSE
YORK ROAD
LONDON 5E1 7PH
01-934 9000

théilter Esqg

Private Secretary
10 Downing Street
London SW1A 2ZAA

79 May 1990

S Ry

NATIONAL CURRICULUM HISTORY COMMITTEE FOR WALES; FINAL REPORT

The Sacretary of State has seen your letter of Ei May to Stephen
Williame, which you copied to John Ratcliff.

He has asked me to confirm to you that in his consideration of
the final form that his statutory proposals for tha school
curriculum in History should take, he will take fully into
account, and discuss with the Secretary of State for Wales, those
respects in which the report of the History Committee for Wales
differs from that of the History Working Group.

S T CROWNE
Private Secretary




CONFIDENTIAL

10 DOWNING STREET

LONDON §WI1A 2A 4
21 May 1990

From the Privaite Secrefary

ihmhfik;#ﬂﬁﬁﬁ

HATIONAL CURRICULUM HISTORY COMMITTEE FOR WALES:
FINAL REPORT

The Prime Minister was grateful for your Secretary of
State's minute of 14 May covering the Final Report of the
National Curriculum History Committee for Wales.

The Prime Minister agrees that the Report should be
published for consultation without proposals at this stagea. She
has noted that aspects of this Report seem to be a distinct
improvement on the English version - in particular the changes
to the PESC (political, economic, social, cultural) formula, the
less complex attainment targets and the significantly greater
emphasis on British history. She regrets that the Report
concludes that historical knowledge should not be tested as an
end in itself: she suggests that your Secretary of State might
like to consider this particular issuea further.

Finally the Prime Minister sees advantage in the Secretary
of State for Education considering further the implications of
the Welsh Report for the History Curriculum for England. In
particular, the Education Secretary, in consultation with your
Secretary of State, should consider the different approaches to
assessment, the number of History Study Units (H5Us) required,
the different PESC formula and the greater British history
content.

I am sending copies of this letter to John Ratcliff
(Department of Education and Science) and Carys Evans (Chief
Secretary's Office).

Stephen Williams, Esq.,
Welsh O0ffice.

CONFIDENTTAL
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FRIME MINISTER 18 May 1990

HISTORY NATIONAL CURRICULUM: WALES

The Welsh Report is much more down to earth than the Hlstnry Working
Group's Report for Engl&nd with much iess paeudu intellectual jargﬂn
about skilla and pupils' cultural identity. It will be extremely

——

helpful in r31nfurcing the case fnr changﬂ to the Enqlish Report.

— —

Attached is a note setting out the main differences.

Although the Welsh Report accepts the HWG's conclusion that historical
knowledge should not be a separate attainment target, its genaral
approach to knowledge for its own sake (and, equally, things like
chronology) is definitely more positive.

—

The actual content of its programmes of study is alsc much better.

Changing the °"PESC" formula (political/economic/social/eultural) has
enabled the Welsh Report to drop a variety of more marginal items as

found in the HNG's prngramﬁEbe gstudy (especially under its heading of

cultural and aesthetic'). The Welsh lists of essential knowledge are
in general more wide-ranging and demanding. For example, the HWG's
‘permissive society' (K54 20th century Britain) becomes the 'affluent

society'. In ES2 The Tudors, the HWG's "Courts of Henry VIII and
‘Elizabeth” becomes "Monarchs and personalities of the Tudor Period”.

The Welsh Report's PBritish History content is significantly higher.

For KS2=-3 core units it is 100% (HWG 70-75%) pfﬁa greater British
emphasis in the nptlmna It says unashamedly that EIitlSh History
should have pride of place. v=E

—

—

e —

What is perhaps most striking is that the Welsh Report has no
difficulty in making a virtue out of drawing on national history as
the main source and inspifEELQn for the syllabus :Emphaaisinj_zhat
Wales cannot be sgeen apart from Britain as a whole). In para 3.24 it

BAyH i




. "The most obvicus, natural and defensible point of antry into an
understanding of the past is threuqh the history of the society

and country 1:1 which we l_wg"

This kind of sentiment is simply not mirrored in the HWG Report, which
almost seems - perhaps even is - ashamed to admit "Englishness" as a

concept to serve as a practical basis for a history course.

In short, if both the English and Welsh Reports are implemented
anchanged, I am quita sure Walsh children will end up knowing more
dbout English as well as Wwelsh history than their English
counterparts. And tha}- won't have been given apulng:r_Els for it.

Recommendation

agree that the Report should be published for consultation
without proposals at this stage (as with the English Report);

note that aspects of it seem to be a distinet improvement on the
English wversion, notably the adjustment to the PESC formula and
its ideas for less complex attainment targets, and its

significantly greater emphasis on British history;

regret, however, that it is reluctant to tEEt ha.at::ricnl
knowledge as an end in itself. Invite David Hunt to consider

b

o
this further; —

——

invite John Macgregor 1:.:: consider the J.mplicatlnna for the HWG
Report of the ap@-cl fic 4i fferences between the two-
"particularly the different approaches to assessment, the number
of HSUs reguired, the different PESC formula, and the greater
British History content.

-
[
Jﬂu_.g__ﬂ_.._
JOHN MILLS




ATTACHMENT

COMPARISON OF WELSH AND ENGLISH HISTORY PROPOSALS

Attainment Targets

The Welsh Committee (W) agrees with the English Histaory
Working Group (HWG) that there should not be a specific

attainment target for historical knowledge.

s

But W doeg reject the HWG's schame of 10 levels within each

attainment target as over-elaborate and impossible in practice

to implement meaningfully. Instead it recommends SEAC be

asked to consider a single 10 Iével scheme which aggregates

—

the concepts within each attainment target. Each level,

it suggests, should be illustrated by model pupils' work.

PESC Framework

W rejects its use at K82 on the grounds that it is teo complex
for the primary school situation and likely to make it more

difficult for pupils to grasp chronology.

At B53 and 4, W proposes some significant modifications

to HWG's four categories, eg:

HWes 5 political/economic technological and scientific/
gocial and religious/cultural and aesthetic

W - political feconomic/social fcultural and religious

Judging from the programmes of study it is evident that

these changes, notably the dropping of "aesthetic®, tip

Cm—




the balance away from some of the more marginal "essential

information™ items in HWS towards mainstream political/economic

R —a

history.

o

PROGRAMMES OF STUDY

W proposes only 20 HSUs during the 26 terms of ESi-4, compared
with 25 proposed by HWG. It suggests that more than 20
would impose a volume of content too high to be covered

realistically.

T'ne coverage of some Welsh HS5Us which are directly comparable
with HWG's, is rather better. For example, K54 Britain

in the 20Tth century covers the whole paried up to 1939 (bar
the Pirst World War) and 1960-79; compared with the HWG's
rather more limited periods [(1906-14, 1930-39, 19a0-569).

British History

The British History content in W i1is noticeably higher than

in HWG. At K52-3 it is 100% in the core units {(HWG 70-75%).

W also recommends that teachers should select [rom the optional

units in a way wh;uh will HLppﬂrt the core. This is EPELLflcally

=

ﬂﬁf—rauummended by HWG, which rather more vaguely sees the

optional uniLs as themes over long time scales linking local,

national and world history, offering a path into chronological

understanding.

Hence W excludes marg;nal HWG options such as medluval Iglam,

and the overall effect is to p;sh up the overall British
content of the syllabus. W is not ashamed to say that British

R

History should have pride of place, in contrast with HW

rather grudging language that its course is weighted in

favour of British History.




GENERAL

The detailed language of the Welsh Report is full of wording

wihich is subtly different to HWG on such issues as the importance
of knowledge and chronology, primacy of written work in

assesgment etc. This has obviously been drafted with deliberation
and care and in full knowledge of the wording of the HWG

Report. The overall effect is to make the Welsh Report

more, realistic and, if one can use the word, "mainstream"”

in its approach.

This comes out particularly clearly by comparing what the

two reports s5ay about the purpozes of school history.

The Welsh Report states clearly (para 1.3) that the overriding

purpose of school history g to provide a map of the past.
e e ——— ——

It also states that another purpose is to offer pupils 'a

—

- ——

sense of time, sequence, change and chronology'. The purposes

e s SN e —

stnfed_g} the HWG do not mention either a sense of time
or a map of the past. They are much more skills-orientated

and read like an attempt to jué?fgﬁ, thrauéi-emphasiﬂing

e —

eg Britain's culturally diverse society, not concentrating

on British History. The difference in tone between this

cruclial element of the two Heports is marked.

The Welsh Reort is also less prescriptive. This is apparent

not only from the way the HSUs are written but also from
the emphasis put on teachers' own flexibility. An example:
the Welsh Report says of the programmes of study that they

dre a bagsig frem which teachers can develop a syllabus and

schemes of work. The words underlined do not appear in
what 18 otherwise an identical passage inn the HWG's Report.
It is an accumulation of items like this which makes the
overall tone so different.




17 May 1990

cc: Barry FPotter (for infu}#f#

HISTORY NATIONAL CURRICULUM: WALES

I attach a note of the main differences between the Welsh and English
Reports. The differences are marked, not only on the specific points
mentioned, but, more generally, as regards the whole tone of the two
Reports. The Welsh Report is much closer to what I call proper and
ordinary history, with much less of the bag and baggage of pseudo-
intellectual Jjargon about skills and identity which characlLerises the

English Report.

Although the Welsh Report does accept the HWG's conclusion that
knowledge should not be a separate attainment target, its general
approach to historical knowledge for its own sake (and, equally,
things like chronology) is much more positive.

The actual content of its programmes of study is also much better.
The change to the PESC formula has enabled the Welsh Report to drop a
variety of nonsensa a8 found in the HWG's lists of essential
knowledge. There is not a single mention of gender roles. The HWG's
'‘permissive society’' (K54 20th century Britain) becomes the ‘affluent
society’. In K52 The Tudors, the HWG's "Courts of Henry VIII and
Elizabeth" becomes *Monarchs and personalities of the Tudor Period”.

Tha Welsh approach is also less prescriptive. This is apparent not
anly from the way the HEUe are written but also from the emphasis put
on teachers' own flexibility. An example: the Welsh Report says of
the Programmes of Study that they are a basis from which teachers can
develop g syllabus and schemes of work. The words underlined do not
appear Iin what is otherwise an identical passage in the HWG's Report.
It is an accumulation of items like this which makes the overall tone

go different.

What is perhaps most striking is that the Welsh Report has no
difficulty in making a wvirtue out of drawing on national history as
the main source and inspiration for the syllabus (emphasising that
Wales cannot be seen apart from Britain as a whole). In para 3.24 it




"The most cobvious, natural and defensible point of entry into an
understanding of the past is through the history of the society
and country in which we live-".

This kind of sentiment is simply not mirrored in the HWG Report, which
almost seems - perhaps evan is - agshamed to admit "Englishness® as a
concept to serve as a practical basis for a history course. Instead
there is lots of Jargon about cultural diversity and the importance of
not being insular. In reality this is simply code for paring down
British History content so that, for example, KS2 "Exploration and
Encounters 1450-1550" imposes strong essential information
requirements about Aztec technology, Aztec life, the Aztec Empire,

Aztec religion, Aztec art, artefacts and building while leaving out of
account the great voyages of the English seafarers, which can only be
covered as 1 out of the 11 essential information items in ES2 Tudors

and Stuarts.

Hence also the HWG's emphasis on ekills, which offer a convenient way
out of facing up to questions such as the reality of national pride.

I am quite sure the Scottish approach will be identical to the Welsh
and I'm sure the same would be true of say France. The contrast with

the HWG's mealy-mouthed approach is marked.

In short, if both the English and Welsh Reports are implemented
unchanged, I am quite sure Welsh children will end up knowing more
about English as well as Welsh history than their English
counterparts.

HAY FORWARD

Publishing the Welsh Report will - at least I hope it will - focus
attention on the comparisons I have outlined. There are important
implications for the way in which the English Report is treated, given
that jits consultation period i due to end in mid-June. It is
important that this artificial deadline is not used as a constraint
against using relevant aspects of the Welsh Report to improve the
English and inform the debate about it. Ditto the English deadline
must not constrain the Welsh consultaticon eg on knowledge as an




'ni nment target.

H: to advise the Prime Minister?

I suggest she should

welcome the Report and agree that it should be published fer
consultation without proposals at this stage (as with the
English Report)

note that aspects of it seem to be a distinct improvement on
the English version, notably the adjustment te the PESC

formula

invite John Macgregor to consider the implications for the
HWG Report of the specific differences between the two-
particularly the different approaches to assaessment, the
number of HSUs required, and the different PESC formula.

Advice will need to go in for the weekend.

Th.
— i
JOHN MILLS




COMPARISON OF WELSH AND ENGLISH HISTORY PROPOSALS

Attainment Targets

The Welsh Committee (W) agrees with the English History
Working Group (HWG) that there should not be a specific
attainment target for historiecal knowledge.

But W does reject the HWG's scheme of 10 levels within each
attainment target as over-elaborate and impossible in practice
te implement meaningfully. Instead it recommends SEAC be
asked to consider a single 10 level scheme which aggregates
the concepts within each attainment target. Each level,

it suggests, should be illustrated by model pupils' work.

PESC Framework

W rejects its use at K52 on the grounds that it is too complex
for the primary school situation and likely to make it more
difficult for pupils to grasp chronology.

At K53 and 4, W proposes some significant modifications
to HWG's four categories, eg:

HWG political/economic technological and scientific/
social and religious/cultural and aesthetic

W political/economic/social/cultural and religious

Judging from the programmes of study it is evident that

these changes, notably the dropping of "aesthetic" tip the

balance away from some of the more marginal "essential information™
items in HWG towards mainstream political/economic history.




PROGRAMMES OF STUDY

W proposes only 20 HSUs during the 26 terms of KE82-4, compared
with 25 proposed by HWG. It suggests that more than 20
would impose a velume of content too high to be covered

realistically.

The coverage of some Welsh HSUs which are directly comparable
with HWG's, is rather better. Por example, K54 Britain

in the 20th century covers the whole period up to 1939 (bar
the First World War) a separate option at K53 and 1960-79,
compared with the HWG's much more limited pericds.

British History

The British Histery content in W is noticeably higher than

in HWG. At KS52-3 it is 100% in the core units (HWG 70-75%).

W also recommends that teachers should select from the optional
units in a way which will support the core. This isc specifically
not recommended by HWG, which rather more wvaguely sees the
optional units as themes over long time scales linking local,
national and world history, offering a path into chronological

understanding.

Hence W excludes marginal HWG options such as medieval Islam,
and the overall effect is to push up the overall British
content of the asyllabus. W is not ashamed to say that British
History should have pride of place, in contrast with HWG's

rather grudging language that its course is weighted in

favour of British History.
GENERAL

The detailed language of the Welsh Report is full of wording
which is subtly different to HWG on such issues as the importance




of knowledge and chronology, primacy of written work in

assessment ete. This has obviously been drafted with deliberation
and care and in full knowledge of the wording of the HWG

Report. Some examples are attached. The overall effect

18 to make the Welsh Report more sensible, realistic and,

if ene can use the word, "Mainstream" in its approach.

This comes out particularly clearly by comparing what the
two reports say are the purpose of school history.

The Welsh Report states clearly (para 1,3) that the ovarriding
purpose of school history is to provide a map of the past.

It also states that another purpose is te offar pupils 'a
sense of time, seguence, change and chronology'. The purposes
gtated by the HWG are less forthcoming and do not mention
either a sense of time or a map of the past. Taken overall,

the HWG's purposes (para 1.7) are much more skills-orientated

and read like an attempt te justify, through emphasising
eg Britain's culturally diverse society, not concentrating
on British Histery. The difference in tone between these
Cwo paragraphs is marked.




10 DOWNING STREET
LONDON SWIA 1AA

From the Privare Secretary

15 May 19390

GEOGRAPHY IN THE NATIONAL CURRICULUM

The Prime Minister was grateful feor your Secretary of
State's minute of 9 May, attaching the final report of the
Working Group on Geography in the National Curriculum. A ool

The Prime Minister is content for your Eecretary to State teo
publish the proposals on Geography in the National Currieculum at
the end of May.

I am copying this letter to Stephen Wall (Foreign and
Commonwealth Office), Robert Caniff (Office of the Chancellor of
tha Duchy of Lancaster), Jim Gallagher (Scottish 0Office), Phillip
Ward (Department of the Environment), Stephen Leach (Nerthern
Ireland Office) and Stephen Williams (Welsh Office).

Stephen Crowne, Esq.,
Department of Education and Science.
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REPORT

I enclose a copy of the final report of the Mational
Curriculum History Group for Wales. Under the chairmanship
of Professor Rees Davies the Committes have fulfilled the
remit we gave them of producing a complete and balanced
history course for schools in Wales. With your agreement I
propose to publish the report, but without making formal
proposals BT THis Stage. —

The Committee were asked to work within the structural
framework devised by the History Working Group. They have
taken this to mean that they should not depart from the
attainment targets developad by HWG. Nevertheless they werse
not entirely comfortable with them and they offer some
helpful comments in their final rTeport.

I believe their proposed curriculum has considersble merits.
The core units offer a broad chronological pfogreagsiom—from
pre-higtory to the 20 century, focudIng on British history,
busgrawing Ol Elropoan ond world events as appropriato.

They have besn careful to give eclear guidance to teachers on
the essantial knowlEdge which—most—te—taUght and learned in
Eachhﬁfgtnry study 'Unit. In particular, they have adopted a
presentation at key stage 2 which 1s clesrly chronological.
For olde¥ pupils 1n Key Stages J and 4 the Committea Have
aendorsed the "PESC" format devised by HWG, but with explicit
warnings that Teachers must teach the essential knowledge in
a way which protects the overall understanding of historv,;
rather than focusing on particular dimensions of the past.

At key stage 4 they have made a brave attempt to address the
issues of citizenship and democracy by building them into
the teaching of the history of the post war world. The
Committee themselwves would acknowledge that this is a
difficult area and I think there are still some rough edges
in what they propose, which I shall want to iron owt in the
courge of the consultation axercisa. But I am sure thet the
principle is right.




Altogether they have suggested rather fewer unite in each key
stage than did the HWG, thus lesVINY PIERLY OI SCcope ot
teachers Lo build their own schemes of work around the core
units., I am impressed with the care which the Committes

have taken to ensure that their propeosals take account of

the real world, and the neads of teachers themsalvas as wall
ag of pupils.

I think the report represents a programme of study which 1s

a sound basis for my statutory propoSals. BUL we noed Lirst
to Ve e structural issues of the attainment targets
and this will clearly need to be agreed on a common England
and Wales basis. Subject to your agreement I would
therefore propose to publish the report around the end of
the month. In dedng so I would explain that I would expect
to publish proposals based on its programme of study in due
course, but that they must await the conclusion of

John MacGregor's consultation on the History Working Group's
Report. The timetable ig critical if teachers and others in
Wales are to have a similar opportunity to their colleagues
in England to express their views on tha Committese's
recommandations.

I am copying this minute to John MacGregor, Douglas Hurd,
David Waddington, EKenneth Baker, Malcolm Rifkind, Peter
Brooke, Michael Howard and to Sir Robin Butler.

II;:;H_, May 1990




PRIME MINISTER

GEOGRAPHY : NATIONAL CURRICULUM

The Geography Working Party report is excellent - by far the best

—

of any report so far in the National Curriculum.

The major reasons for this are:

1t is concise (especially compared to History),

e

it containg wvery little jargon,

1t puts great emphasis on the acguisition of knowledge (and is

not ashamed of sayving so),

it makes geography interesting and covers the key areas of skills
e oy

as well as physical, human and environmental geography.

Attainment Targels

There are seven recommended attainment targets, which are broken

down into skills, areas and major themes.

Geographical Skills

Tha Home Ares and Region
The UK within the European Community
The Wider World

Physical Geography
Human Gecgraphy

Environmental Geocgraphy




BY comparison with other reports, what is particularly impressive

is the rigour with which the different levels under each of these

EBroad categories are expresced.

The four major ‘'strands' which make up these attainment targets

are set out in the following diagram overleaf.

Contrast with the History Report

One cannot help notice the contrast with the Hiastory Working Party

Report.

First there is the unambiguous emphasis on the importance

knowledge., Paras 4.9 on p.1l5, and 5.11 an p.-22 and 6.11

on p.73d are well worth reading., It was & pleasure in the first
of these tec read that "it is not sufficlent merely to build on
existing good practice." This is code for saying - we reject the
HMI's current approach tao geography teaching - and in place of
general expressions such as breadth, depth and relevance, it stresses
the need to know the facts. By contrast the History Report is really

mealy-mouthed on this issus.

Second, 1in the geography report knowledge is included in the

e

attainment targets, and the targets are drawn up in such a way that
tﬁg__;rDE}EE of T“progression” (testing for 'pgﬁgress' at higher
IEUEIET ig eaﬁilg_hgnﬂlﬂd. The Report sets out in paras 5 - & on
p.2l ﬂﬂaﬂgI;_hﬂw this can be achieved, which is frankly a rebuke
to the approach used by the History Working Party. These paras

are once again well worth reading.

Why is the Geography Report so much better?

The answer very simply is the Chairman. Leslie Fielding has spent
R TR
most of his career in the FCO and was a strong chairman. I have
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talked to him a number of times during the past year and he has

stressed how important it was early on te bring heads together.

This he did. He had two problems on the Working Party - the HMI
and the Left. = P ——

——

He said that the HMI representative was "reticent at the beginning
e ——
and not very cooperative”. He would not express a clear view on
e A

the importance of knowledge - and inclined to the position that
facte do not really matter, and that what is really important is
understanding. He was sympathetic to the empathy approach. Fielding
says that one day he took him for a walk in the grounds of the
University and challanged him as to whether he was for or against
the National Curriculurn_and for or against Eenneth Baker's remit,

He went pale but after that created no problems!

—

dm— T —— N

—— -
The other problem was the _I;.if_t,_ who were all for focussing on issues
such as the problems of the Third World, the evils of multi-naticnal
corporations, racial UunIlifE.Tihhquth Africa, and =o on. He said
that ¢the firet half of +the life of the working party was a

straightforward ideological bkattle in which he simply had teo out

argue the Left on the gruunds that it was impossible to teach 12

- 14 year old children issues such as these without their first
knowing the basie facts of geography - and it was this which the

National Curriculum was set up to do. He described the whole

exercise . as "a colessal sweat" and even at the last moment almoss

i g e p T T
failed to get a unanimous report.
e ——————— L —

g

It is precisely this ability and commitment in the chairman which

has been lacking in other working party reports.

Recommendations

L. Aceept the report in generous terms,

—_—

2. It might be worth taking this opportunity to point out to the

Secretary of State the contrast between the history and




geography reports, which cannot be explained away simply by
by their being different subjects.

Invite the Secretary of 5State to use this: as a

introducing knowledge az an attainment target in historv.

personal feeling is that if Sir Leslie Fielding had chaired the

Working FParty we would have had a very different kind of

BRIAN GRIFFITHS
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FRIME MINISTER .‘h L-’“‘{

.
WL

Do K 8.
GEDGRAPHY IN THE NHATIONAL CURRICULIM S gl - By
I enclose at Annex A the final report of the Working Group on
Geography in the National Curriculum, chaired by Sir Leslie

Fielding, Vice-Charncellor of Sussex University.

The report has a number of particularly welcome featuras. First,
3 : e e — .

a8 5ir Leslile's coverling letter stresses, the Geography Working

Group aims to ensure that teachers can exercise reasonable choice

i

of what to teach and_hnq_tn fit it all together into a sensible

Second; the Group has given useful emphasis to map
reading skills and to the environment. Third, and most

important, it is clear about the need for gecgraphical
knowledge, including knowing where places are in relation to each

——
other. For these reasons, because geography is a less sensitive
fpsrie

subject in political terms, and because the proposals are similar
in structure teo those vhich we have already put into the

statutory order for science, I do not believe that we need the
extra stage of non-statutory consultation which we agreed for
hgétﬂ}Y. The timing is such that I must make statutory proposals
fﬁ?_éaagraphy shortly if the subject is to be introduced on
schedule in 1%%1.

In view of our shared concern that the National Curriculum for
non-core subjects should leave ample scope for cholce by
teachers we shall need to get right the weight and level of
detail in geography. The proposed attainment targets set down
clearly the Enowledge and skills which pup}ls would be expected

to master. At the same time, the programmes of study are less

detailed and leave a lot of choice to teachers, which will enable
them to exercise their individual knowledge, skills and
judgement. The Group has explained in Chapter 10 of its report
how teachers can do this and has given some examples in Annex F

of the units of work which might result.




parlous state of gecgraphy in the primary schools where it
h%_.l:‘_ﬁ:l}* axists in many, and 1its shaky place in sacondary schools,
wh&f;-ii often disappears in the mishmash of "humanities"
courses. We need, as ever, to strike the best balance between

freedom and prgﬁcriptzﬁn. In my judgement the Wﬂrkinj-ﬁiaﬁp has
struck the Eight balance.

Much of the anxlety which teachers have been feeling about the
National Curriculum has centred on concerns about the assessment
system, and 1in particular on how primary teachers would cope with
applying the nationally prescribed standard assessment tasks to
all the attainment targets in all the foundation subjects. My
recant announcement tEEE_FhEFE will be no naticnally prescribed
tests in geography and the other non-core subjects at the ages of

7 and 11 should alleviate those fears, and we need to be sure

that the“gitainment targets and programmes of study for geocgraphy

provide the rigour and solid core of content which the subject so
badly needs in schools.

Welsh Office Ministers and I have concluded that this report
forms an acceptable basis for our proposals for geography in the

Hatinna;nggrriculum, I should be grateful for your agreement to
our publishing them (Annex B) at the end of May.

I am copying this minute to David Hunt, Malcolm Rifkind, Peter
Erocke, Douglas Hurd, Chris Patten and Kenneth Baker.

o

|
JM

9 May 1950
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Education and the Labour Market:
an English Disaster

by Adrian Wooldridge

In this challenging pamphlct the author mounts a devastating attack on the English
Educational Establishment. His main criticisms and proposals are:

@ In this country we educate for unemployment. Hence growing skill shortages exist
side by side with unemployable school leavers.

® Much of the blame attaches to the liberal theory of education, promoted by Mandarin
academics and civil servants of the 19th century whose aim was universal gentrification.
Aping Oxbridge, the Redbrick — and later the post-war — universities all saw education as
a means of escaping from modern lfc rather than a preparation for it.
@ ‘Croslandism® aimed at democratising liberal education rather than galvanising
vocational training Arts subjects burgeoned in the polytcchnics. The cootent of
rehensive education was ultra-conservative. Class harriers were not broken down.
Even able working class children were switched off education and emerged as leaders of the
underchiss

® Recently the Conservatives have seized the initiative in education reform, previously
the province of the lefi. Exercising a judicious mix of Bonapartism and free market
liberalism Kenneth Baker introduced an internal market with CTCs and grant-maintained
schools, thus reopening the way to selectivity.

@ But there are two large barriers to the success of Conscrvative reforms. First,
parsimony: there is not nearly cnough investment, particularly in teachers in priority
subjects. Second, the Educational Establishment is still in charge of the curriculum and
bitterly opposed to any form of selectivity —though the German system of selection at
10-plus achieves far higher consumer satisfaction than the British.

® The internal market is also liable to “market failure”. Good schools in middle-class
areas will offer opportunitics to children of only average ability, while able ﬁﬁmﬂ
children will be trapped in sink schools. The remedy is to reintroduce selection (which is
inevitable anyway) coherently. We must accept that children do vary widely in innate
abilities; education based on individual aptitudes and occupational motives does far mone
for individual rights than forcing non-academic children into a system, from which they are
bound to emerge as failures. Also, selection is much more likely to advance the interests of
able working-class children; the "same’ chance is not good enough — a hetter chance is
required, if necessary by bribing them to usc their brains.

@ For the intellectual Mandarins of the 19th century and the radical academics of the
20th the world of commerce was beneath consideration. The Thatcherite shake-up has
done something to reverse this. But it will founder without structural reform, including
selectivity, and without increased expenditure. Education has a better claim than any other
service on the “peace dividend”. Above all, more money is needed 1o revolutionise the
status of vocational education, which must be recognised as an esscntial component in

national regeneration.




PRIME MINISTER

MEETING WITH ME MACGREGOR: NATIONAL CUERICUIUM

You are meating Mr MacGregor on Wednesday morning to discuss the

national curriculum. Brian Griffiths will al=o attend.

I attach a note from Brian (Flag X), which provides advice on the

main policy issues.
B

The meeting might usefully cover three main issues - the national
curriculum itself; membership of the National Curriculum Council
{(NCC) and the Secondary Examinations and Assessment Council
(BEAC) ; and the ¥ehudi Menuhin School. _—

S T

Natjonal Curriculum
The main items for discussion are as follows:

Svllabuses

Are any further changes desirable on core subject?

———

Are any further changes needed on non-core subjects?

Are syllabuses too prescriptive, particularly on the non-
ahzriemiosle. G
corae subjects?

Tegting

Are the standards high enough; or is there too much

emphasis on equity, with insufficient stimulu= for the more
T e i st e
able pupils?

_—

Are the standards geared correctly to age levels: are

puplls expect to attain standards at a later stage than our
European competitors?




Are the standards at GCSE and A level in effect being

reduced by existing prupusals?__

Ara the testing mechanisms too rigorous on non-core subjects
and do they use up too much of teachers' time?

NCC and SEAC

As Brian's note points out, the membership of the NCC is
dominated by aducational interests. Four members of the NCC

fFinish their term this year and need to be replaced. Can

Mr MacGregor offer proposals for getting more industrialists on

to the Council? L

Similar consideration= apply to the BEAC.

e

THE YEHUDT MENUHTIN SCHOOL

At Flag ¥ i= a letter from Mr MacGregor's Private office to
Andrew Turnbull arguing that it would not be possible to find
funds (about £170,000) needed to increase the flow of overseas
masic students to the scEFﬂl. You will wish to raise with

_—

Mr MacGregor again whether either the Know-How Fund or the aid

budget could provide the assistance that sS5ir Yehudi Menuhin is

looking for.




CONFIDERTIAL

l PRIME MINISTER Z May 15990

NATIONAL CURRICDLIIM

You are to meet John McGregor next Wednesday to discuss the follow

up to your Sunday Telegraph interview.

Following the last Manifesto and the Act itself, the starting
point must be the importance of the Naticnal Curriculum in raising

standards in our schools.

In subjects such as EBEnglish and primary school Science, the

National Curriculum hd;_gz;ead? created a much needed framework
te ensure that important parts of these subjects are taught in
all schools. S:miIE;Tguzhe emphasis on published tests at ages
7, 11 and 14 which are reported to parents, will be an extremely

useful check on what teachers do in the classroom,

The Becretary of State is right therefore to emphasise that the
Governpment must maintain i1ts commitment tTo & Btatute hased

National Curriculum.

Having said this the National Curriculum has always been

vulnerable to three charges:

———

(a] that the over prescriptiveness of the Curriculum itself

would be resented by good teachers as an unnecessary
T

constraint in the classroom:

that the content of the Curriculum and the methods of
e e—

testing might enshrine the conventional wisdom of the

educational establishment (dominated by eguwality rather
T e—
than excellence] rather than challenge it; and

—

—

1
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that the whole exercise might be political, running

the risk that at some future date it could be open to

abuse by the left.

I enclose three documents (Appendices 1=3) which I have received

in the past 6 weeks and which are worth glancing at. They are
. ST ;
typical of critical comments which I receive constantly from

2 wide variety of people about the Wational Curriculum, and which

lend support to points (a) and (b). Point (c) above is no longer

considered a serioug possibility.
Tha three documants are:

Appendix 1 - an article which appeared in the PFinancial Times
last wewk by Professor Prais of the NIESR who is a strong
= U —

Euppnrter -
J-n-l=-=!.'
Appendix 2 - a letter from one of the many groups campaigning
e
for a return to traditional standards.

Appendix 3 - a highly confidential letter from an educational

psychologist employed by the Croyden LEA which elaims reading

standards at 7 years of age are declining.
e i

—

Major complaints about the National Curricuolom

L. It 1s over prescriptive and does not diseriminate between

.
what is essential and non-essential, especially for less able
—— e

children. T —
s Because children can only be tested at certain attainment
levels at ages 7, 11, 14 and 16 (eg children cannot be tested

for level 10 at age 14) it holds back the brightest children.
g J—— ————— e — | — —

o — ———

—

Z
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£ 5 The method of testing - Standard Assessment Tasks (SATS)
— 18 very demanding on teachers and involves a great deal of

coursewark and standardisation.

— — =
— g | = " —=

£g agsessing pupils in English, Mathematics and Science between
tavela A = 4 Irmuthy_if_f-il years of age), will involve an
estimated 151 statements of attainment per child. Allowing for
10 pupils ﬁ;; class this would regquire a primary teacher teo make

over 4,000 comparisons of pupil's performance against statements

of attainments over a period of 2 - 3 yeare - and this in only

.

three core subjects.

4. SGrandards in GCS5E have fallen.

9% SEAC 18 at present revising 'A' level syllabuses Lo allow

Tkt

more pecple to study 'A' levels - hence standards will fall.
- _———

——

—==my

6. There is a strong element in SBAC which is hostile to exams
other than GCSEE and 'A!
between SEAC and NCVQ.

T —
7. The NCC and SEAC are dominated by educationalists - contrary
e —

to. the intention when they were set up. The Chief Executive
-
and staff of the NCC are not under the control of the Council.

—_— - i

Reforms of the National Curriculum

Owing to the complexity and the burdens it imposes on teachers
the WNational Curriculum as it now stands could well collapse

under 1ts own weight. Reforms are therefore essential.

The reforms should aim te simplify the existing system, allow

classroom teachers greater flexibility and ensure ‘that tests
T

are straightforward and that parents know whether their children
——

at ages T, ll and 14 are meeting the standarde that might be

expected of children at those ages.

3
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Eeforms cover three areas: the curriculum testing and the

personnel of RNCC and SEAC.

The area in which the Secretary of State can have most impact
is testing, as he has to respond to the results of existing pilot
projects. This is where he needs to be pressed hardest.

s T —— ————

= -

Curriculum

1. We have wvery broad syllabuses for each subject with no
indication of priorities between topiecs. Within each set of
e ————

attainment targets certain subjects should be asterisked as

absolutely eszzential.

2 The non-core foundation subjects (CDT, history, georgraphy,

e ——————

foreign languages) need not be as prescriptive as the core: this

can be achieved Dby a <lear policy of allowing greater choice

in these areds.

Testing

Already the Secretary of State has stated that he intends to
reduce the amount of testing 1n non-core subjects at ages 7 and
1L

3. Attainment targets should be assessed by a standard method
of assessment !— written exams, oral questioning and practical

work, with a suitable allowance for coursework. Teachers should

be invelved in local mgggféling exercises as little as possible,
*Hamahhnﬁﬁ

4. Attainment targets are at 10 levels., There is no doubt that

the main reason for the History Working Party's failure to test

for historical knowledge was because they had te fit into this

structure. But this is the tail wagging the dog.

4
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Non-core foundation subjects should not be reguired te fit inte

-—

the 10 Lewvel aystgm_gf gttaipment targets. A stEIEr-atructure

would be far more effective.

MCC and SEAC

Both these bodies are now completely dominated by the education
establishment (see attached Introduction to the Council). PFor
example on the NCC there is not one practising businessman, only
an i1ndustrial consultant. Thirteen of the others are part of
the education system. The sole businessman on SEAC has resigned

and once again all the others are educationalists,

< An urgent need is to reduce the number of educationalists
on these bodies and replace them by businessmen or other
independent minded people who were prepared to be critical of
their mumbojumbo. This would have a wvery salutary effect.

As it happens there will be four members of the NCC wheo finish
their term thie year and need to be replaced. The same might
apply to SEAC. Ask the Secretary of 5State for his proposals

o
in this area.

Recommendations

= Buppart John MacGregor in what he has dene +to increase

flexibility, e

£. Ask him to come forward with a detailed paper covering the
eurriculum and testing bte reduce the complexity and burden of

the system without backtracking on key points.

3. Invite him to put proposals ie new members of NCC and SEAC.

¥
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®

and MCVO and the effect it is now having on 'A' levels.

i Ak him what he plans te do about the divide between SEAD

L.

ﬁ BRIAN GRIFFITHS
/-

&
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e Introduction to the Council

THE NATIONAL Curriculum Council was established in August 1958 under the Education Reform
Act, which received Lthe royal assent the previous month. [ts functions are set oul in Section 14{3) as
follows:

to keep all aspects of the ourriculum for maintained schools under review;
_ to advise the Seeretary of State on such matters concerned with the curriculum for maintained
schools as he may refer to it or as it may see fit;
__ to advise the Secretary of State on, and if so requested by him assist him to carry out,
programmes of research and development for purposes connected with the curriculum for
achools;
— to publish and disseminate, and to assist in the publication and dissemination of, information
relating to the curriculum for schools; and
— to carry out such ancillary activities as the Secretary of State may direct.

The Secretary of State for Education and Science has appointed Lhe full complement of 15
members allowed under the Act, all of whose photographs appear in this issue.

@
e .

Mr. Peter C. Bouller, Mr. Malcolm Brigg, Dr. Ronald Davie,
Director of Education, Cumbria, TVEI Begional Adviser, Northern Director, Mational Children's
President of the Society of Repion. Bureaw.
Edueation CHficers.

7 -
A

Dr. Hilary Nicaolle, Mr. Colin Smith MBE, Mrs. Valerie Stead,
Aassiatant Director (Schools), Headmaster, Delaval County Assistant Director, Thames
Wandaworth Borough Coundil Middle Schoal, Northumberland. Polytechnic.




- i

‘ !')
Mr. Duncan G, Graham CRE
Chairman and Chief Execulive.

-

Mrs. Daphne Gould OBE,
Head of Mulberry Girls' Schoal,
Tower Hamlets,

“u.
Mrs. Felicity Tavlor,
Information Officer, Mational

Association of Governora and
Managers.

Professor Paul J. Black OBE,
Professor of Stience Education,
Kings College, London, Deputy

Chairman.

Mrs. Barbara MacGilchriat,
Chief Inspector of Schools, Inner
London Education Authority

e

Mr. Christopher J. Webb,
Principal, Handsworth Techmical
College, Birmingham.

r’

Mrs. Beverly Andersomn,
Edueational Consultant

Mr. Richard Martineau,
Chief Executive, London Education
Husiness Partnership.

Mr. J, Peter Whitehouse,
Industrial Consultant.
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.‘tinnnl Institute of Economic and Social Research 2 Dean Trench Street
Smith Square
London SWI1P 3HE

The Bt Hon John MacGregor OBE PC MP

Secrelary of 3late for Educatlon and Sclence telephone 071-222 76635
Elizabeth House fax 071-222 1435

York Road

London SE1

9 April 1990

Dear Secretary of State

EDUCATIONAL REFORM AFRIL 1990

¥our wil]l be aware of. and 1 suspect share, the widespread concern as to
the way recent fundamental educational reforms, Instituted oy your
predecessor in your Office, are working out in practice. While there is
Httle dispute about the over-riding and wurgent need to raise school
attainments, there are dodbis: whether the machipery has been correctly
designed. If allowed to bontinue §n present lines, 1t might not only be
cumborsome, slow and ipeffective — but even have the effect of lowering
gtandards. While you are no doubt well advised on these matfers By highly
exp!fTEﬁc&d officials in your Department, I thought wvou might not be averse
to receiving comments from & different point of wiew. My own wview has been
much influenced by the serles of International comparlisens of productlivity,
education, and tralning with which [ bhave been assoclated at the Hatlonal
Institute. I also benefitted from being a member [until the interim report])
of the National Currliculum Working Group on mathematics.

Low attalners and the nalional curriculum

It 15 pow widely understoocd that the peculliar problem of Britlsh
educalional reform Is how to raise the educational attainments of average and
below-average puplls while, at the zame t*.['n.?ﬁ lowering the exiEL1ng very
high sttainnents of the top cream. The Institute’s researches Into schoollng
attZlnments have been particularTy concerned with mathematics, regarded as a
tool enabling puplls to advance mere rapldly in sclence and technclogy., as
wWwell as In commercial capabilities. Our top pupils - the stratum which takes
A-levels and goes on to university - perform very well in internatlional

In the course of preparing the present letter ] have alsc benefitted
from extensive discussion with Professor Geoffrey Howson (Universlity of
Southampton, an international authority in the field of mathematics
education), Professor Neville Postlethwaite (University of Hamburg, for
many years president of the International Asscciatlien for the Evaluatlon
cf Educatiomal Achlevements), and Hilary Steedman my colleague at this
Institute and alse a member of the School Examinations and Assessment
Council; the usual academic disclaimer applies.

A oompany Umited by guarantes. regisiered in England No. 341010 Reglsened Chamy
Regisiered ofce: 2 Doan Trench Sreel Smilk Bquare, BWIP IHE Mo J080&3




comparisons; but below that, comparisons of puplls of the same ag
consistently show Britain in & poor light and certalnly not among th
leaders. By international standards, Britain has an exceptionally ‘long
tall' of low attalmers [expressed statistically by the wlde spread of scoress
on tests applled to large representative samples of puplils). The poor
performance of our average and below-average school-leavers hazs been a
gerlous hindrance 1in subsegquent wvocaticnal educatlion; the much greater
proportions of the workforce of France and Germany who attaln vocatlonal
qualifications at craft level (the equivalent of our City and Gullds part 2)
- and which contribute crucially to the better economic performance of Lhese
countries — depend wvery much on the better school-leaving attainments of
those sections of the ability range.

The move towards a National Cuarriculum as a means of ralsing schooling
standards s undoubtedly welcome in pricciple and was, Indeed, our maln
recommendation to Lord (then Sir Eeith] Joseph when he was Secretary of State
for Education (following publication of our study of British and German
schooling In the Institute's Review, May 1985, The object was to have
greater clarity 1in schooling objectives, to avold wasteful overlap in
eyllabuses between sSuccessive years of schooling, and &6 reduce the
exceptionally wide range of attainments by British pupils, The task of the
British teacher would consequently be made easier.

A8 it has developed so far, the Natiemal Curriculum does not Seem likely
to meet these objectives. There are two fundamental faults (fh1E is the view
of both Professor Howsom and myself): the average standards expected in
essential skills remaln too low, and the expected ead of attainments
remiins £oo wide. Some examples of low expectations are as follows. The
average 16 year-old school-leaver TE Tt expected to multliply simple
fractions (what is three-quarters of two-thirde?), nor work ocul ihe area of &
etTETE, nor perform simple trigonometrical calculations for right-afigled
triahgles; at primary-school level,” simple multiplicatlon ‘tables’ [(eg. Tx9)
are not specified by the National Curriculum for the average pupil until age
11 rather than, say, at B Celculations involving rates of interest (how
mach is to be paid if 1 berrow £80 for a year and a half at 8 per cent a
year ) seem to be entirely excluded. 1t 3= difficult toa see how the same
proportion of our 16 year-olds can proceed to the level of vocational
education that is avallable and required of most of that age-group in, far
example, Germany, If our average pupils are not required to do better than
this.

Turning to the range of wvarlalion in pupils’ attalnments, the problem is
that an unduly wlde range was accepted as part of the framework of the
National Curriculum by the original report of TGAT. That report did not
dlscuss the lower range found in other countries, nor the Importance of
reducing the range of attainments faced by a teacher in order to ralse
teaching effectlveness, No guldance was provided in the reports of the
various working partles [(and task group) for the Natiomal Curriculum on how

Further examples were given in Professor Howson's CPS bocklet - Malhs
Problem: Can More Pupils Reach Higher Standardsy = and in my HNote of
Dissent from the Interim Report of the Maticnal Curriculum Mathematics
Working Group.




teachers should cope with the problems ensulpng from a wlde range of
attainments. A comparleon of the mathematleal attalnments of S000 puplls in
England [(published by In 1985, based on an analysis by APU) concluded
that streaming of puplls In terms of their general ability was assoclated
with significantly higher scores than on those other forms of schooling
organisation - totally ungrouped mixed-ability teachling, grouping of puplls
within a8 mixed-ability classroom, or placing of pupils into separate sets
within an unstreamed framework. This 1ssue scems to me a matter of the
greatest priority, and some suggestions are offered below.

What 1 have seen of national curricula and the way they are implemented
in other countries suggests toc me that the issue of breadth of studies has
been misunderstood. The GCovernment was right toc inslst on breadth of
curriculum, in the sense that puplls should cover a broad range of subjects
(for example, not glve up sclence or mathemalics atl an warly agel; but 1t
would have been beller If Lhal was accompanied by the specification of narrow
core sydlabuses Within esach subject. Broader and deeper syllabuses would be
appropriate for high attalpers and these cn the read to becoming speclallstis;
but it is lmportant to ensure that the average citizen has mastered the basic
core of each subject. It 1Is5 the specification of that basic core for each
sohiesl class that, in omy visy, shonld have been set a5 tha task of the
Hational Curriculum. The GCSE system was in this respect on the right lines
in specifying three lists of topics for mathematics: Liat 1 cocovered the
reguirements for subsequent basic wocatlional Instructien: List & was broader,
and covered topics required for techniclan level: and a still]l broader version
was Tequired for LEilst 3, which would lead to A-Levels and unlversity
education, Under the HNatlomal Curriculum we now have very broad syvllabus
gspecltlcations for each subject, with no indication of priorities between
toples within each subject. All puplils are expected teoc pursue all topics
within each subject; and It s curiously assumed that a slow 14 year-old
should be taught the same syllabus as a bright mayear—:}]d, Instead of belng
guided towards the mastery of a narrower syllabus.

Professor Howson put it this way (in his paper to the HNottingham
Mathematics Conference in July 1989, p. 14):-

‘ne other country’ s national curriculum is as ambitlious as ours in terms
of overall ceoverage...In England the extent of curriculum coverage was
oot discussed: thus for exanple, we alm to teach probabllity and
statlstics on a scale undreamed of in France, Japan or elsewhere (and
alas, judging from the officlal cwurrliculum, lmn & manner which would
cause mathematiclanz elsewhere to despair)'. [Serlious mathematiclans in
this country equally despalr at the way the latter topics have been
handled in the Mational Curriculum documents. ]

[t is Lhis uohecessary breazdth that hag contributed to the delaved
intreduction of certain essential toplcs (exemplified above), and the
elimination of others from the curriculum of all but top puplls.

Whilst there ls much to be learnt from the German type of part-time

This criticism was also clearly volced by tha Mathematics Working Group
for the National Curriculum in Northern Ireland im their recent Report
(October, 1989, p.10).




obligatory vocatlonal schooling fer 15-18 year olds, we must also b-:ne:flb.-
from the experience of countries which provide technlcal and vocationa
secondary schoollng during the period of compulscry full-time schooling Eill
16. France and the Netherlands are examples where full-time vocational
schools are available from ages 14 and 12 respectively; they are attended by
about a quarter of the asge-group. These schools help those of a more
practical bent to advance not only In wvecationmal competence but also -
because they are stimulated by practical work - to higher standards in their
general academic studies. Our City Technology Colleges represent a symbolic
move in that direction; but the more widely available TVEI and CFYE schemes
are at too general a level [(lacking the extensive workshop practice of Lhese
Continental examples) and cannot be consldered as equivalent. It has also Lo
be said that 1t ls not yet eclear that the pre-16 curriculum of the CICs will
provide the opportunitlies for developing vocatlonal skills that are available
to the corresponding puplils om the Continent, I coptinue to believe that
this is a serious deficiency in our schooling system.

High attalners and GCSE

The provision made ln earller years for our grammar-schoel puplls led to
very high sttaliments, and wWas internatlonally admired. Beth on entering
those schools and on leaving them, puplls were subject to tests Lhal were
more objective than for the corresponding selective scheols in other
countries: that is to say, they relied much more on externally-set and
externally-marked written examinations than on recommendatlons for
‘agsessments’ )} by current or previocus teachers, or on parents’ ablllity to
meet fees. That objectivity led to an intellectually more homogeneous group
of pupils for whom suitably demanding syllabuses were constructed. In turn,
these led to high school-leaving attalnments by Lhe best pupils at younger
apes than elsewhere, to high standards at universities at younger ages (and
thus at lower social costs), and the fostering of the very highest abilitles
- the Nobel prize winners - whose success ln many lmporlant subjects reguires
an early start on their intellectual ladders 1f they are Lo excel.

The reforms introduced under the GCSE banner have been widely criticised
from the point of view of their detrimental effect on high attainers. My own
emphasis is on the following aspects. First, reliance for part of the flinal
GCSE grade on course-work carried ocut by the pupil at home under non-examined
conditions, and marked by the pupil’s owm teacher, is unsatlsfactory. | § 4
reduces the cbjectivity of the marking system. It also probably works to the
opposite effect than was !ntended, in that it discriminates agalnst pupils
whose parents are intellectually or otherwise unable to help them at home.
There are well-known limitatiens to relying solely on written tests carried
out on one or two mornings; but there are bhetter methods by which, those
limitations can be mitigated (advance estimates of marks by teachers have
long been used in this countryl.

Secondly, experience has confirmed that one of the main objectives of
providing a single examination for all pupils at age 16 (in place of the
previeus separate O-level and CSE examinations) has falled - as many had
predicted - and was accompanied by detrimental consequences for high
attainers. Fducationallsts with strong egalltarian concerns had argued that
the previous CSE examinatlien, catering for those of middling academic
abllity, was regarded almost as a certificate of fallure; by amalgamating it
wilh O-levels into a single examination it was hoped that the respact for
fard self-respect of) thoese with middling and low attalnments would be




enhanced. In practice, and not surprisingly, somecne gaining a low grade in
the new CCSE examlnations is seen 1n much the same light as somecne with the
corresponding grade on the previous CSE (perhaps & grade D on the present
GCSE sounds even worse than a grade 2 con the previous CSE). It 1s perhaps
not toe late te develop GUSE into different strands, much as the French
Bacealeureat was extended to Include Technical and VYocatlenal Bacs (in
addition to the previous General academic Bacs).

Thirdly, it is now wldely understood - not least by secondary school
pupils - that there has been a devaluation in the currency of GLEE gradings;
many puplls who obtained a grade A In 1989 CGCSE would, 1 am teld on all
gides, have obtained only a B or a C under the previous GCE. Whilst
labelling may seem only ‘a matter of words', It leads to obviocus difficulties
in comparisons over time. More important is the lack of a sufficiently high
target for top-attalning puplls.

At the same time the nature of the syllabuses was changed as part of the
process of ‘amalgamating’ the twe previous examinatlons. Greater elements of
practical work, course work, and project work have been introduced at all
attalnment levels. I have little doubt that these activitles have
Jeleteriiusly affacted the academic progress of the more able puplls, because
they absorb too much time and are inadequately structured to gulde puplls to
higher attainments (there are also complaints that over-consclenticus puplls
have been put under unnecessary stress because of the open—ended nature of
project work). Teachers have not been able to cope with the detalled marking
of lengthy projects, and pupils have consequently not benefitted from thelr
teachers in the way that they are entitled to expect. Fuplls proceedling to
A-levels - in those subjects which so far are unchanged in thelr standards -
have had serious difficulties because they have had to make up for the gap In
knowledge now regquired of them for GCSE In the fifth form and that necessary
for entry te existing sixth-form courses. 1 suspect that in mathematics
high-attalning fifth form pupils are now about a year behind where their
counterparts were a decade ago In thelr coverage of the syllabus.

At the time that the reform of examinations at 16+ was under
censideration, the maln problem was the lack of a school-leaving examinatlon
suitable for the lowest 40 per cent of the abllity-range (ie. those below
CSE). We drew attention in one of the Institute's studiee to the centralised
school-leaving tests for the corresponding sectlen of pupile 1n one of the
German Linder (those attending the equivalent of Secondary Mcdern schools in
Baden-Wurttemberg), and the excellent results attained by those pupils. The
Government's provision of & s=ingle GCSE for all puplls, as of a single
curriculum for all pupils (under the TGAT approach), was unnecessarily
Frocrustean, It should rather have increased the cholce avallable to schools
ano parents by providing a grester range of examinations. Certaln examlinlhg
boards had shown the way by intreducing a svstem of proficiency oxaminatleons
in arithmetic, and Iin the use of English, which could be teken by those
average pupils who wished to do so at, say, 14 and by lower attalmers at 15
or 16; teaching for Lhese examinalions has now been made illegal, under the
advice of SEAC, following that same Procrustean attitude. The whole of this
policy seems to me to need reconsideration.

Hational testing

A scheme of nationwide testing to inform parents and the Government of
pupils' progress at key stages during thelr compulsory schooling 18 clearly
desirable in the present context of our educatlonal system (though there are




few parallels abroad). The objection to what 1s proposed for this country .-
and now under trial, is the cumbersomeness and cost of the proposed teat.'ln.
procedures. Thls is not the place to go intc the curlous theorlsing of those
educationalists with a philosophlical commlitment to avold specifying the
substance to what should be learnt, but are concerned mainly with learning
attitudes; the associated controversy has affected the syllabuses for all
subjects = in history as much as in mathematlcs. Especlally in the
introductory phase in this revolution in the country's schoollng system, I
st111 believe that, It would be better to gonfine centralised testlng to
simple written test confined to core subjects”; bubt reports to parents should
include, as_ s separate grade, teachars’ assessments of each pupll's
attalineents. There is no need for teachers to be supplied with Standard
Assesement Tasks for this purpose — with all the associated difficulties of
comparability and moderation. The written test at each age could be In two
parts; the first would cover core knowledge which virtually all puplls would
be expected to master, and the second would include a range of progressively
more difficult questions designed te stretch puplls and teachers. [t may be
better to postpone the first centralised test to age B (rather than 7) so
that the written component hag greater validity.

Fallocy censiderations

It 1s clear from the foregoing that | PbEelleve many of the npew
educaticnal measures now under way will need substantlial modification if they
are to achleve the Government's highly Important objective of ralsing
schooling attalmnments of average and below average puplls, without lowering
the standards of those of top ability. The source of many of the problems, in
my view, is that detalled declislons (more strictly, recommendations to the
Secretary of State on those declsions) have been put into hands too far
removed from the needs of the average citizen and of the average employer,
and have been put too much into the hands of theoretical educationalists and
specialists in individual subjects. That 1s to say, advice has been based
too much on producers and too little on consumers. An assoclated problem is
that the specification of what is to be taught has been organisationally
separated from the specification of lts testing; this seems lo me an error,
and has led to unnecessary lensions, [ need not add to the many comments made
by others on the extracrdinary mountain of words - largely in esoteric code -
produced by the present administrative apparatus. 1 suggest the following.

s | A fundamental organisational reconstitution should be the flrst step.
The curriculum and examination bedles [NCC and SEAC) should be amalgamated;
but the responsibilities of the new combined authority should be put Into
separate hands according to pupils' ages. Many new faces should be seen. For
the upper ages (14 and 16) there should be more representatlves of employers

The view that the approach of SEAC 1= much too cumbersome and expensive
i now widely held: Professor Desmond Huttall (till recently Research
Director of ILEA, now at the lLondon School of Economics) has also called
for slmple written tests.

The Assoclated Examining Board im a recent publlcation flon its
Certificate of Further Studies) proposes that the teacher’s mark will be
reported separately, and not altered by the Board unless the correlation
between the teacher's mark and the wriltten papers appears ‘out of lime'.




and of Colleges of Further Education, who have to cope with most of the
products of our secondary school system. The bodies for the younger ages (B
and 11) should include pergons famillar with the standards that secondary
schools lock for In their new entrante. The bedy responsible for
examinations at 16+ (GCSE, etc.) should be separated from that responsible
for monltoring progress at earlier stages of schooling: they are both very
heavy tasks,

2. Une of the first tasks of the new bodies should be te attach prieritles
to the multltude of attainment targets forming the present MNational
Curriculum, that s te say, to classify them Ilnte topics required by pupils
of different aptitudes. This should permit essential topics to be introduced
abt earlier ages. Alternative and much simpler methods of assessment of
pupils by teachers (that 1s, alternative to the present approach via Standard
Agzessment Tasks) need to be piloted.

3. At the 14-16 stage the Govermment should reintrodiuce consumer cholce in
8 whole-hearted way. It should encourage schools and parents to choose
examinations best sulted for their children, whether it be GCSE, O-Levels or
Proficlency levels; and whelher In general or academic subjects. Yocational
courges znd the associated examinations feg. C First Oualiflcations, and
City and Gullds) should be encouraged in schools both before and after 16 -
and mot sublect to the present prohibitions. It is hardly sensible that
puplils In schools abroad canm stlll take British O-lewvels, while pupils in
this counlry are forbldden te do so. Course-work. (not carried out under
examipation ceopditions) sheould ne longer be a reguired comsponent of a
achool-leaving examination.

q. We need to understand better the teaching and organisational techniques
by which schools abroad manage to have puplls in each class of more even
gliainment than bhere. and we need to conslider which of those techniques can
be applied here. [t has been & long-standing theme of HMI reports that
teaching is too often unsatisfactory for those much akove, or much below, the
average for the class. The APU findings on the success of streamed pupile
needs to be considered further, Untll we have a better approach to these
Issues, both in primary and secondary schools, T Believe we shall not succeed
in raising schooling attainments. A fresh policy initiative to meet this
problem would have a wide appeal, with far-reaching benefits to both teachers
and pupils. Some posgibilities are outlined in an Appendix.

5. Perhaps the most lmpertant issue on which fresh initiatives are required
relates to puplls at about 13, where there ls & need to provide wider opltions
te cater for vocational subjects as 1n France and the Netherlands. This could
be done by greater co-operation between secondary schools and nearby Colleges
of Furthsr Education which have the necessary equlpment, or by the
developmént of specialised technlcal or vocational schools (CTCs or ‘Magnet'
schools). The extent te which there already Is co-operation wlth CFEs needs
to be documented [eg. what proportion of pupils aged 14-16 spend more than a
given number of school-periods eech week at CFEs on practical work). The
Natiomal Curriculum and GCSE will require further adjustment 1f wider
vocational options (on the scale provided in France and the Metherlands) are
to be made avallable,




I belleve that the Government has been right to attach so mu . 8
importance to educational issues, but that further changes in the mc:hlnei
will ke meeded 1f the Government is to succeed In Itz alms. Forgive me for

not finding it posslible to put my suggestions more briefly.

Yours sipcerely

S P

S J Prals




AFPPENDIX
How to lower the range of attaimments faclng a teacher

Tne following organisaticnal options have as thelr object the narrowing
of the range of puplls’ attalnments faclng a teacher, and thus easing his
tagsk. To a varving extent they are already used In certain schools In this
country, but they need to be systematically examined, and stakistics
compliled. They do not reguire additional resources. Indeed, resgurces
should ultimately be saved because they should permit more effective teaching
to larger clagses.

{a) 0On entry to school there is a particularly wide relative range of ages
and of maturities. Would it be better to be more flexible on admission,
and allow, say., those six months above or below the nermal age-range to
delay or advance thelr admisslon, on the advice of educational
psychologists and with the consent of parents? Where there are two or
more parallel classes, instead of a single entry in September of each
year, would 1t be better to encourage twe (or even three) dates of entry
during the year = as ls the practice In certain schools - Lo ensure mare
homogeneous classes? This would benefit not only the pupils at each end
of the spectrum, but also the majority in the centre who would bensfit
from having teaching better directed towards their needs.

Pupils develop at different rates; to allow for this, repeating and
Jumping of classes is @ normal practice in Comtinental schools (usually
1-3 puplils a year are affected). Some class-repeating undoubtedly takes
place in Britaln, and statlistics should ke complled as on the Contlnent.
Changes In schooling organlsation need to be considered which could
mitigate some of the probleme associated with class-repeating; for
example, If school-entry was twice a year (as sugpested above), a pupll
could move back into a class elx monthe below him instead of having to
loge a whole year as in the pressnt system. It needs perhaps to be
emphasisged that this is simply an organisational change, which need not
require additicnal resources.

The concept of ‘readiness for secondary schooling’ needs greater
emphasis. That stage provides a convenlent opportunity of
class-skipping (le. sklpping the last year of primary school - not the
first wyear of secondary school]. Its extent, and its advantages,
degerve B report by HMI, and the practice could be efcouraged.
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¥ambers of the lLondon Good Bchoola Campaign {of which I am :Hmlrmap}
and of the Campaigrn fer Real Education to which we are sffiliated are
alarmed by certsin activities end developments in the Wational Currietlum
Cooncil which, we observe, are llkely to smbotage the reforms intendéd to
reault from the National Curriculum. Qur anxlety isa shared by the Baroness
Cox and Dr John Marks.

The object of reforming the curriculum, as we Tecall, was to ralse
standardc with attsinment targets and assessments on the one hand, and to
guarantes the teaching of a full range of subjects for all puplLls on the
othera History and goography, for example, would be restored, displacing
the ersatz "integrated' subject arcas such as humapities which, with another
eraatz subjest, Personal and Bocial Education (FEE), was the wvehicle for
political themes of anti-racism, anti-sexism, anti-heterosexism, multi-oul=-
toral education and 80 0D

It is about the curriculum subjects that we are currently mest con=
cernad,

There i8 a well=practised, casy=to=-implement method of sabotaging a
school currculom. ldentify where power over the curriculum ia congentrated.
Infiltrate. Take over. FPermeate and overpower the curriculum with crose=-
gurricular issues and themes.

The NCC'a directer is Martin Davies who, before hlis zappeintment, was
known for his hoBtility to the Nationsl Curriculum. Among the NCI's members
are Mre Barbara MaeGilehrist (chief inspector of ILEA) and Mrs Beverley
pindarson, the anti-racist education enthusiast.

The HOC's work 18 divided among five commitiess,  Barbara MacGilohrist
i ghairman of the Whole Curriculum (nete the term) Committee, Thie lady
ig chief inspeator of an education authority which, under her .predecessor
Ir (now Professor) David Hargreaves ploneered subject integration in the
name of anti-cognitive 'Community' esducation and in which anti-racism et al
frealy permeated. The wretched fate of Inner London @choolchildrenm 1E now
a cause of meourning ameng all. 8he 18 clearly an apt cholce [or edvising
'on the phases of education and continulity and progreées&Sion between them)
equal opportunities; especial educational needs; secular subjecis ocutside the
Hational Curriculumy cress-curricular issuea; <the framework of the whole
gurriculum and curriculum managemeznt and organisstiom..."

The NCC has a statubory pbligation to supervise the National Curriculum
of ten foundation subjectss Only three of theae, the core subjects, are
agtually in operation. The rest are undergoing a process of working party
reports and publie consultationm. They are the subjeet of much public debate,

AlTdinced to the Campalgn or Beal Education
Chsirman: Mick Seston, Yiee Chairmen: Yasmin ARmed. Siewan Deuchar, Ambrosiss Neil




By contrast,; exira-stateteory responeibilities assumed by the NECG
over_ the "Whole Curriculum' are being carriaed out with breathtaking ewift=
ness, and oo public consultation, From the end of Marsh a seriea of 'guoid-
ange! documents will go in 5 rolling programme straight from the HCC 1n%ts
the Behools,

Although mop-statubry, these "guidapnce' documents will be aesn, undemtan-
dably, =28 having the same status a8 the 'guidance' documents on the foind-
ztion subjects = for which the NCC hss statutory responsibility,

These documents will be vehicles for the establishment in all schools
of ¢ross-cgurricular issues and thewmes which, secording to the digtates of
the MCC,; must "permeste the whole curriculum (includizg the foundation
subjecta). They are¢ to be of over=riding imporitance, resote "cohersnce!
(a favourite word of HMI® snd of Hargreeves) to what would otherwise be
g subject=-bound "fragmented" {(bad word) curriculum,

The cross-gurricular issues and themes include anti-racism, anti-sexism,
and multi-cultural education. And the subjectse? 0ld favouritss like
Ferscnal and Soclal Edugation (deemed to be the most important) and a new
ane; Clitizenship.

A1l the cross=curricular subjects/themes are cepable of, shall we say,
interpretation: ‘economic angd industrial underatanding, ¢ rears education
and guidance,; environmental educaticon, health education, citizenahip (indiv=-
idualy family, community, national, Kuropeéan and international, inecluding
legal and politicel dimensions).!

The moset important themes (to be zll-permezting) "include egual oppor=
tunities and dugation for life in & multi-cultural society .. develocpment of
positive attitades ipn all staff and pupils towards cultural diversity, geoder
equality and people with disabilities." i.e. a straight modern, Marxist eduoc=
ation,

The most importanot subject is %o be Ferso and Bogial Education. 5o
important is this subject that it must be the "responaibility of all teachers?
= a8 it is curpently in Marxiet schools, a8 a comdition of eaployment,to
ensure g gorrect ideglogy among teachers, '"PRE must mnot be left to chance
and explieit attention must e given to all ite aspecte e.g. health edusation,
gocial skills and moral iscues,!

But perhaps the more interesating subje¢t is the newcomer, a new invention,
Citizenship. This could have far-reaching effects. It clains eighteenth
century antecedents of high reapectability - a conocept of "active citizen-
ship'y It is said that the Prime Minister hereelf advocates this subiect
for our children. And there is said to be consensus om 1ts desirability from
Education Minister Hr MacGreger; and opposition spokesman Jack Straw.

kpart from deploring s government minister's endorsement of political
intervention in the gurriculum, we regret to poiot out that the concept of
‘active citizenship®lends itself easily to translation as "political sctiv=
iem', T he notion being floated that tesching of the subject might bhest be




aghieved if schools were run with active, pseudo-adult participaticn of
pupile, as "models' of democracies comes suspicigusly close to Hargreavesa'
concapt of community educationm in copmunity aschbocls for the education of

trade union and "ecormunity leaders' of the future., The object of'Citizeaship’
hould becomé clear 17 we point out that the se¢retary of the prandly-pamed
all=party Commigsicn on Citizenship is one Citizen Frances Horrelll

o Bhow vou that we =& t making all this up we encloge asupporilig
documents,

We think you will agree thet there is grave cause for slarm. Qur spp=
roaches to Angela Rumbold indieate that she is klithely onaware of the dan-
gers, and we have not mansged to sscure an interview with hér. We believe that
the Prime Hinister will be ss disasppointed as we are thet this mighty effort
to mave our edocstion syetem should be s0 easily and cheekily subverted.

da would sporeciate 1t and belleve it might be helpful 1f we discussed

thia situsticn further with you.

Pephape we could telephones your secretary for apn appointment?

oW *5"‘:‘*"1"‘—*’43

o
Wl __ijﬂhru

Katie Ivens

Extrsctes from:

Hews June 1359

News December 1959
Circulasr Number 6

article on Citizenahip by
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MEW procedures should make the
supply of important National Cur-
riculum documents speedier and
more efficient.

NCC revised distribution sys-
tem should overcame the teething
problems which arose in the first
yvear of operation. The advantages
are:

1. DES, NCC and SEAC will use
the same mailing lists so0 that, for
example, the ring binders con-
taining the statutery Orders should
be closely matched by non-
statutory puidance from NCC.

2. Documents should be received
by sehools more guickly.

3. LEAs will be relieved of the
burden of bulk distributions.

4. Schools, LEAs, higher educa-
tion institutions and other organ-
isations should receive the number
of copies they are entitled to

5. It will be clear who must pay
for what.

DES has already sought informa-
tion from LEAs on their own re-
quirements and the reguirements
ol sehools for the Mational Curricu-
lum documenta due to be published
in the next year.

When the new system comes into
eperation early next year, the ini-
tial mailing of free publications will
be based on these relurns and will
be sent direct to schools rather than
via LEAs. Any extra copies must be
paid for, preferably in advanec.
Groeds will be sent out on eredit ondy
il the arder 13 received on an official
school arder form.

In addition, NCC has compiled a
list of orpganisations and mdividuals
who will be sent free copies of
reports, They too must pay for
additional eopies in advance unless
they send an official order form

All other organmisations and indi-
viduals must pay for documents in
advance, They can ensure they
receive all NCC publications by
taking out &n annual subscription
for £75, or thevy mav order indi-
vidual reports,

Proposals of the Secretaries of
State on National Curriculum sub-
jecis {incorporating the fimal re-
ports of the sobject working
groups) are published by DES and
the Welsh Office. NCC sends them
to statutory consultees and distr-
butes them to schools on the bagis

New steps to improve distributi

of curriculum documents

Comsultations on English and Technology fivolved NCC in e despaich af
O fesmnes of Warking Grongy refscerds, plis sic reshonse Jorms

of two per primsary and five per
secondary and special school. Be-
cause of limiled print runs, it is
necessary to restricl the supply of
further coples.

[ssies of MOC Mews and Cireu-
lars will continue to be free to
matntained schools in England and

Lo approved organizations, Heason-
able requests for additional copies
will be met while stocks last.

Order forms should be returned
with cheques (payable to National
Curriculum Couneil) o NCC
Publications, 15-17T New Strest,
York YO1 2ZRA.

Responding to changing needs

ANT urgEnisation needs to Teview its
management structure from bime o
tume. Thia helps to ensure that areps of
I'u=|.a.|l|bdi!'u|1l.:-' e |:h‘..-ar'|:|.' dhelimaedd, that
lines of sceountability are as simplo as
possible, and that it can respond ffi-
ciently and effectively to changing
s,

Thizs s even more true for a now
orpansalon ke MUC — i,ll_;l'hr_n,”ﬂ_rh it
relains its basic romit, it has to respomd
to rapidly changing pronties. In line
with this, NCC has modified its
managemenl structure to allow for an
effective delegation of responsibilities
amd co-ordinated servicing of the new
committess (see next pagel

The Chalrmdan and Chicl Exscutive,
Mr Duncan Graham, hes overall re-
sponathility fur all aspects of MNOC
winrk. The |]':|r|.-||'h:|r| M H_nrl:i:n I kpvins,
will have delegated Tesponsibility for
sirategic management; onrporate plan-
ning; financial matters; office sorvices;
managerment informution systoems; por-
sannal; industrinl relations; commictes
survices; pablicity and publications; re-
search, dem‘l:]upnu—:nl‘. | ::'u'|||uul.|n|1;

r_w% international
relatiens; and [lamen with the Curricu-
lurn Councl for Wieles nnd other curni-
culum bodies and with industry and
CEITTNRTHA N

Mr Peter Watking, Deputy Chief
Ewecutive, will handie implementution
of the Mational Curriculum subjects;
atatutory consultatims; non-statutory
guidance; tescher education and IN-
SET, MCOC associates; disseminatiom
linisom with tescher masoeiatons snd
other educational groups; luison with
the School Examinations and Assess-
ment Council and with local education
authorities and higher education in-
statutions.

Three assistant chiel sxecutives, Dr
Hichard Doarranee, Mrs Jenny Hall and
Mr Richard Knott, will head up curn-
culum toams covering all NCCs
educational respeneibilities. Financial
and personnial matters will be dealt
with by the Assistant [hrectar (Re-
sourees], Mr John Fowoll, and a new
posit of Assistont Director (Publishing
pnd Imformation) will be filled
shortly. B




CC reviews

ANISATIONS representing
education and the workd of work are
keen to get involved in the challenging
work of developing the National Curri
culum. They have responded with en
thusiasm to the request to suggest
people o serve on NCC's new commit-
Lisess,

Maore than 400 names have been
submitted from a large range of bodies
representing teachers, employers,
trade iinbuns, subject associations, pro-
Fesaionul institutions and sthers. The
membership of the commitles is due (o
b decided this month and a full list will
be printed in the next issue of NOO
J."flﬂl.ﬂi:.

When NCC was established, it ere

ated four interim committees covering |

the whole curriculum, core subjocts,
tescher dducationand primary cduca-
tiom, This worked well beenuse it fitted
in with the early priorities, but impor-
tant kEsues wrose when the svetem had
to be reviewed to mest changing nocds.

It ropidly became clear that any
particular strocture would give rise o
cartain azsumptions .. differenl cum-
mittess for esch foundation subjoct
might suggest NOC saw the Nutional
Curriculum only in subjpect terms and
mnke it difficult to sommunicats across
siubjec) boundaries.

Council has agreed o new system
comprising  Execubive (b0 advise on
palicy; finance; staffing; membership of
committees; publications; information
and publicity) and five commitives of
equal status: Whole Curriculum,
National Currienlum A, National Cuar-
ricwlum B, Curriculum Review, and
Profossional Development.

. Hrs Baboarg
Mactailchrist

The Ehﬂli_g_laailum Committee, |
chasired by Mrs. ra MacGilchriat, |
will advise on the phases of -_-dunprnm
nd continuity end  progression be- |

tween them; equal upprrtunitics; spe-

its cummlttee

.
Mr Malcom Hripp

chal educitionnl meeds: a:;-r_‘l_;]_ar ik |-L|'__'_'l-|
cutside the National Curriculum; cross- |
CUTTICWlAr § 185488, llrfru.ml,“.\. Lr]-i a I;.HE“

| whale curriculum and turr iculwim
riahagement and :lrgﬂnl&muun.. ey
| Stage d; A and AS Tevels and statotary|
uclm-uit.nt ons o0 edemplivns and mod-

| ifications from the MNational 1_',:-.1.r|-1':13-|

lum, Within its terms of reference it
| will alss desl with puiduncs and train-

ing materials for teachers and othors:)

mmanitaring, evalnation and review; and
| mesearch and development,

1The two MNational Curricalom Com-
mittees will carry out statutory con-
sultations on the fundation subjects:
carty vul further work required by Lhe
consulisbions; adyize on non-statutory
guidance and in-service training
materials;, and deal with mondtoring,
evaloation and review and with Te-
search und development work that
comies within their remit

Committes A, wider the chairman-
glup of Mr, Maleolm Brigg, will deal
with English, history, modern forvign
lyngruages, art, musie, physical educa-
tion and religious education. Commit-
tee B, chaired by Mr. Richard Mar-
tineau, will pversee work on mathema-
Llea, scionce, techmolegy, asnd
peugruphy,

Curricilum Review Commitiee,
under the chairmanship of Council’s
Doputy Chairman, Professor Paul

M Kfckhrel
Merrtdrmomy

e,

structure

Black, will adwvise on moaniboring and
evaluation of the currseulum; advies Lo
the Secretary of State on programmes
of research and development; modifica.
tions to the National Curriealurm to
facilitate experimentation under Sec-
tion 16 of the Education Beform Act; a
small_grants scheme; the SCDC pro-
pects; and the evalostion and dis-
semingtion of examples of good curricu-
lum practice.

Profeszoy
Pk Black

Mrs Valerse
Sledd

A

Professionsl Development Copmmit-
tee, which will be chaired by Mrs,
Valerie Stead, will advise on the train-
ing needs of schools, institutions aof
higher education and lecal education
authorities, and the types and sources
of training to meet those needs, [t will
also advise on the initial training of
teachers, the development of INSET
materiale and relevant aspuct of
monitoring, evaluation and review and
of research and development.

In addition to the commiltecs, task
groups may be set up under clear terms
of referency and timetables,

Executive will recommend names of
members to Council and these selected
will serve as individual experts rather
than s represemtatives of crganis-
tions. It is essential, if NOC s to give
authoritative ndvice to the Secretary of
Slate and to schools, that its commit-
tees should have the bepefit of the
contribution of those best gqualified to
muke it. W
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The National Curriculum and Whole Curriculum Planning:
Preliminary Guidance

THE WHOLE CURRICULUM CONTEXT

The basic curriculum as preseribed in law — the ten core and other foundation

subjects of the National Curriculum plus Religious Education — is not intended to
be the whele curriculum. More detalled guidance on planning within a whole
curriculum framework will be provided by NCC towards the end of this year. This
Circular offers preliminary help and identifies some issues which schools need to
consider when setting Lthe National Curriculum in this broader context.

2 The Education Reform Act says that the curriculum should:

® bebalanced and broadly based;

e promote the spiritual, moral, cultural, mental and physical development of
puplls at the schooland of society;

® prepare pupils for the opportunities, responsibilities and experiences of adult
Iife.

It is essential that schools take these aims into account when reviewing their
existing provision and revising it to include National Curriculum requirements as
they emerge.

4 The whole curriculum of a school, of course, goes far beyond the formal timetable.
It involves a range of policies and practices to promote the personal and
social development of pupils, 1o accommeodate different teaching and learning styles, to

evelop positive attitudes and values, and to forge an effective partnership with parents
and the local community.

Whale curriculum planning must be flexible, especially during this period of rapid

change when a number of important subject areas do not have statutory
attainment targets and programmes of study. In additon. schools should consider
what provision they wish to make for subjects outside the National Curriculum.

ﬁ Above all, schools neced o give the curriculum structure and coberence, thus

demonstrating the elements and strands which bind it together. Teachers need to
collaborate in thelr whole curriculum planning, especially in analysing attainment
targets and interpreting programmes of study.




CROSS CURRICULAR PROVISION

To achleve these whole curriculum alims, schools need to ensure thal the planned

contribution of different subjects is not made in isolation but in the light of their
contribution to pupils’ learning as a whole. Features that are common to dliferent
subjects will need to be treated in a consistent way by the different teachers imvolved.
Creat care is needed to achleve a balance between sharing In the implementation of
whole school approaches and ensuring that responsibilities are clearly defined, leading
to reinforcement rather than unnecessary duplication or neglect.

Opportunitics to make these links are already embedded in the approved programmes
of study for mathematics, sclence and English.

The term “cross-curricular” 1s used In various contexis and it may be helpful, for
review and organisation of the curriculum and the planning of its content, 10
distinguish three aspects of cross-curricular provision: dimensions, skills and themes.

CROSS CURRICULAR DIMENSIONS

g These are concerned with the intentional promotion of personal and soclal
development through the curriculumas a whole.

10 Personal and soclal development lhmu?l the curriculum cannot be lefl to
chance but needs to be co-ordinat an explicit part of a school's whole
curriculum policy, both inside and outsice the formal timetable, Personal and social
development involves aspects ol Teaching and learning which shiould pggmeate all of the
earriculum. Whilst secondary schools may offer courses of personal and social
education, it is the responsibility of all teachers and Is equally important in all phases of
education. S T Tl

1 1 Major cross-curricular dimensions which are not necessarily delivered through

courses of personal and soclal education but which promote personal and soclal
development include equal gpportunities, and education for life In a multicultural
soclety. They require the development of positive attitudes in gll staff and pupils
{owards cultural diversity, gender equality and people with disabilitics. N ey,

CROSS CURRICULAR SKEILLS

1 There are many cross-curricular skills — communication skills (oracy, literacy,

numeracy, graphicacy), problem-solving and study skills, for example — which
can be developed through all subjects. An example is Attainment Target 1 in English
'‘Speaking and Listening’. Whilst the development of oracy is located within English it
should not be the sole responsibility of the English teacher; neither for that matter is
the teaching of numeracy the preserve of the mathematics teacher. All teachers have
responsibilities for the teaching of these skills and the principle 1s one of “sharing”
attainment targets.

1 NCC's non-statutory guidance for mathematics, sclence, and English Key Stage

1 identified ways in which the three core gubjects promaote communication
skills, Schoals need to consider the most effective ways of co-ordinating teaching and
learning in these areas, Many are doing this already.




T 1 4 Flexibility in planning will be needed to accommodate the requirements of

. successive National Curriculum subjects. Schools will regularly need to

. s reconsider their provision in the light of the opportunities for cross-curricular links
which these subjects will provide.

CROSS CURRICULAR THEMES

1 These are elements that enrich the educational experiencg of pupils, and
Inchade:

e economicand industrnial understanding;
e careers education and guidance;
environmental education;
health education;

eitizenship (individual, family, community, national, European and
~ internaticnal, including legal and political dimensions).

1 Where these themes are embedded in the National Curriculum programmes of

study they are statutory. Other aspects, whilst not statutory, are clearly
required Uf schools are to provide an education which promotes the aims defined in
Section 1 of the Education Reform Act. Cross-curricular themes are more structured
and less.pervasive aspects than other cross-curricular provision, but still make links
between different parts of the curriculum, They include a strong component of
knowledge and understanding, in addition to skills. Most can be taught through other
subjects as well as through other themes and toplcs.

1 Some of these themes may feature in PSE courses (see paragraph 10) and all
contribule to personal and social development in a number of ways.

0 @ They explore the values and beliefs which influence the individual and his
wgfﬁ- or her relationship with others and the wider world.

They help pupils to respond to their present lives and prepare them for
- work and adult life.

They emphasise practical activities, decision-making, leartung through
experience, and the development of close links between the school and the
wider world.

They provide relevant ways in which skills might be developed.

1 8 All teachers recognise their responsibility for promoting the personal and social

development of their puplls. This can be assisted by giving priority to making
Wnks between what they teach and what their pupils learn at other fimes and in gther
parts of the curriculum. They should have a clear view of how thelr teaching contributes
to tHe whotecurriculum experience of their pupils. 2

— —————

1 The introduction of the National Curriculum provides a new opportunity to

promote these links. Attainment targets and programmes of study are the
bricks with which the new curriculum must be built. Cross curricular strategles bond
these bricks Into a coheslve structure. e T e TR e -




FURTHER GUIDANCE
2 NOC's Curriculum Guidanece Na. 3. 1O be published at the turn of the year, will

cover In greater depth the 1ssues outlined in this Circular. The guldance will be '
followed by other publications on specific dimensions, ckills and themes which
contribute to the personal and social development of pupils and 1o the curriculum as
a whole.

October 1989 : D. G. Graham CBE MA
Chairman and Chiel Executive

For further irformation:
Carol Etheringlon
NCC Information Section

Circulation:
Local education authorilies
Heads of maintained schools in England
Assoclations of independent schools
Teacher training institutions
Other bodles A
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.' A note from the Editor

WELCOME ta NCO Mewn, a newelet-
ter which will be pulilished once & term
Issue number one comes at a good time,
because MO hos been in existence just
leasg enough to see several of ils early
tnsks coming to fruilion, In addition,
implementation of the Nalional Curri-
culum i now sulliciently close ta give a
sense of urgency to some of the mage-
rial reported in this issue.

In its first nine months, NOC con
ducted statutory consultations wnd
published reporta an the threo core
subjects, leading to statubtory Cirders by
the Secretary of Stale in muthematics,
science and English for key stoge 1.
These will come inlo operation in all
maintained schools this autumn when
year 1 pupils (five year oldz) begin the
atiwmment targets and programmes of
sludy in III.EIIJ:l.EE‘IaI.i:E., acbenes gand Kn-
glish and vear 7 pupils (11 vear olds)
embark on moethematics and scisnce,

*In February, NOC produced an in
formstion pack to assist schools in the
tagk of raising awareness of the
Naticnal Curriculum. This was fol-
lowed up last manth by en atiractive
pack “lotruducing the iNational Corri-
culum"”, prodoeced with the Curriculum
Councl for 'Wales in dassociation with

P e T

New Director
takes up post

MK, MAETIN DAVIES, |krector of
Edueation in Mewcastle upon Tyne,
takes up post this month as Director of
NCC, He will have oversight of policy
and plenning, snd neearch and de-
velopment.

He will represent WCC at sendor level
gt home and abmoad, aided by his
experience 85 Chairmean of the In-
ternational Committee of the Sociecy of
Edueation (fficers and his extensive
work with overseas bodies, especially
through the Organisation for Eeunaimic
Co-operation and Development.

Mr. Dgvies, who s 47, was chosen
following a nation-wide search for a
person whio could play o key rule in the
miplementation of the National Curri-
eulum. His experiénes in special
wlucationul needs will be of special
value to NCC.

After gradusting in geogruphy wt the
Liniversity of Manchester in 1904, he
held & succession of posts in teaching
and administration in both shires and
citees biafare mnlu'ing Lo hai Xl post
in 1987,

the Open Doiversily. A copy was sent
b ewery Leacher in England and Wales
and pll schoals wore alss sent a videa
and o puck of nctivities for school-based
in-service. training.

MO has also bepun its Gash ef
hilping schoole to implement the statu
tory Uders Ir_l,- ssanE - non-statutory
guidance on mothematics and sciense,
folle ved soon after by guidance on
Engush at koy staga 1, NOC will issue
nun-statutory ruidance on every found-
aticn subpect, to be Reptl in the same
ring binders a8 the Orders.

Reports have not been the anly way
of comemanicating with scheals, NOC
stafll have attéended more than 300
mElings and conferences throophoot
England sinee Janwary, Links have
been estoblished with local education
authorities, teacher associntions and
hizher education institutions and the
wirk of NCOC has been publicsed
through preass relewsas and wxhibitions,

This tmsue of the newsletber Fivies
further details of these sctivitios, and of
NC(™s thinking on a number of vital
sugs, including a framework for the
prisary curriculum, crms-curraalar
iz=mes and TYEL

Schools are st the centre of the
chanpes mtrcduesd by the Educalion
Beformm &ct, and it is teachers in the
classroom who will moke a sweeess of
the MNational Curriculom We have,
therefore, mcluded reports on bwao
schoals preparing for the intreduction

Late news

THE Secretary of State for
Education and Science and the
Secretary of State for Wales have
issued thelr prigosals for atinin:
ment tarpets and programmas of
atm]y i Englmh 518 nnd Ijﬁjgn
and Techndogry 5-16.

The Design and Technology
propogals, along with the repart
of the Working Group chalred by
Lady Yeung, were launched on
20th June. MCC has begun the
consultation procedure snd will
receive responses up undil 22nd
Beplember, Bchools should semd
their views Lo their LEA to make

The English proposals and the
raport by Professer Brian Cox's
committes were issued on 22nd
June and the consultation pro-
ceas-e¢nds on 29th September. A
statutory Ordar for English key
stape one has already been ssoed
and comes inlo osperation in Lhe
autumn, so this will not be in-
cluded in the consultsbion.

af the attainment tergets and pro-
grammes of study in September; such
echionl profiles will be a regular featurs
of WCC News. We hope you enjoy it and
find it interesting.

The Deputy Chief Executive la Mr.
Peter Watkins, who 13 responsible for
linisan with the world of education and
the dissemination of the National Cur-
riculum,

Mr. Watking read history at Cam-
bridge and taught it for 13 years after
MNutional Service in the Roval Air
Vorpe. He was headmaster of King
Edward's Five Ways Schoal in Birming-
ham and Chichester High School for
Boys {eomprehensive) and then prine-
pal of Price's Sixth Form College,
Fareham, H ire.

In 1984 he became Deputy Chiel
Exerulive of the Schosl Curriculum
Development Committer and served
briafly as Chief Executive befors it was
replaced by NOC. ®




. @eaching across the curriculum

SOME dimsensions of sdueation should
‘permente Bl aspects of the schol
curmirntumthE Matonal Curriculum
Comnci hos advised the Secretary of
Giute for Eduention and Science.
[n an inderim repeort on Criss-curricu-
lar iasues, it suys the most important
are personal and social education, a
multicultural approseh and equal
opportunitics for girle and boys.
“hege dimensions have implicsticons
for resuurces, staffing and schoal or-
gonisation, 85 wall as for curriculum
.content, teaching metheds and assess-
- ' ment,
¥ “They require the promotion of push-
- B pve actitudes in all pupils, and all SEadl,
< fgwards eulturdl diversity, gendor
5 7 ¢ equality and people with special

of Stute distinguishes between three | pupils through the school curriculum,

different aspects: bll is concerned with fundamental
_ eross-curriculsr dimensions, such, || educutional aime and permeates the
az personul and social education} whole currscalum. It should be the
(PSE), multtcultural education /| responsibility of gll teschers and &
and egual opporiunities, which) | prionty far school management.

pre inter-woven into the formal i

und informal currieulum;

— rrogs-curncolar shkills like oracy,
numeracy and study skills, which
cian be promoted throughout all

“Mo eomponent of the school currie-
wham s witheut its potential influence
cn personial and seslal developrment. A
pupil’s personal and social development
o Ak g B A can arise directly from his or her
curciculam cxperiences and make a
— erogs-curricular themes e y s

Foalth sdacwticn: envirompentel major contribution Lo therm. As well as

AT AT T S promoting fundamental educational

dustrial understanding, which ) 2= personal and social education can

pro less pervasive than dimen- act s a central thread linking all parts
gionE; A comman (enlure ih moet :E—tbﬁﬂ—rnmlu—m' i document
cases s that they have strong RO

components of knowledge and The general educational aims of the

Edtﬁ'ﬂidrlﬁﬂu- (including the

"Precise ubjectives and clear raspon
gibilities for eo-ordinating and monitor-
ing wurk in these dimensions need to be
eatablished in ench school,” NCC says.

understanding as well as skills
MOC says that “personal amd social

| education is arguably the most import-

ant of tha unaﬂa-tun'il:u]u:-_ﬂ.l_:ﬁ-'lmi.ﬁs
i which schoola nead to give attention.

“I'SE can be seen as the promotion of

school should have & major influsnce on
the perscnal and social development of
pupils. They will be reflected in policics
andl procedures aboul subjects, learn-
ing ond lesching methods, and the
informal curriculum.

e

The interim report to the Secretary | the persenal and sociul development ofy

Continued on page & ..

NCC responds
on foreign
languages

NCC hes welcomed the United King-
dom's commitment W promoting Lhe
languages of the European Commu-
nity by making them foundation sub-
jects in the National Curriculum.

But it hos also welcomed the ides
that minority longuages can be
taught as part of the National Curri-
culum,

It was responding to the proposal by
the Department of Education and
Sclence that minority languages qual-
ify us foundation subjects provided a
European Community working lan-
muage is affered to all pupils ss well.

The proposal was made in the DES
draft Order and circular on “Modern
Farsgn ages fn the National
Currieulum"”. Schedule 1 lists Danish,
Dutch, French, Germany, Modern
Greek, Italian, Portuguess and Span-
ish a8 modern forelgn languapes for
the purposes of the Educution Relorm
Act, 1558,

However, Schedale 2 ineludes Ben-
gali, Chinese (Contonese or Man-

darin), Gujeretl, Hindi, Japanese,
Punjali, Russien, Turkish and Urdu.
These qualify as medern foreign Lin

puages provided “the schoal a1 which
the lenguage 18 tanght slso aflers all
relevant pupils the opportunity of
studying one or more of the langusges
sof out in Schedule 1 for the purpoges
of the Mattonel Curriculum®.

In its reply, NCC welcomed the
inclusion of the community lan-
pungis “This recognizes the mpor-
tant rolo they play in British soceely,
and acknowledges that bilinguakism
i& & resource which enriches our
society, us well s being of practical
value " it told the DES.

NCC noted that a case conld slso be
made for inclading other lanpoages
puch as Polish in the list and, in @
supplementary letter, drew attention
to the omission {rom the Schedule of
Modern Hebrew, wlieh is offered in
some schools as the first foragn
lanpuape.

NCC accepted that there was a
rationdle for the division of languages
into two schedules, which gave
schools a framework to moet all their
pupils’ needs and choices, “It would be
unfortunate of it were to be regunded
a5 a leapue table of lanpuapes, and
reassurancs may be needisd on thia
pomt," it sdded,

The NES drafi circular referred to
the dates on which the reguirement in
Section 1003 of the Education Reform
Act to teach ol National Curmicalum
subjects “for a rensonable tma” will
come into effect at key stape 4, It said
no final decisions have yet been made
un this, agart from the core subjects
which must be taught from Septem-
ber 1880

In its response, NCC welcomed the
fuct that na decisions hud been taken,
“Thore s concern about the teacher
supply for languages, and LEAs und
schals need time to plan thair stal-
fing. Middle schools and the schoals
which receive thelr pupils are likely to
have particular problems in planming
their provision for foreign languages,”
MCC zaid

In view of this, the response sug-
gestod there would be advantuges in
postponing the abligation b provide a
modern foreign language for all pupils
in key stuge 4. .

Finally, NCC weleomed the fexibil-
ity scheouls are being given in their
chaice of second and subsequent lan-
guages and the possibality of one of
these being a classical language.

The final DES eireular, issusd aon
May 19th, teok account of comments
by NCC and others by inchuling
Modern Hebrew in Schedule 2,




Continued from Fage 4

“Arms eoncerned with {ndividual
needs and responsibilities and with
getting on with people will be reflected
in sehoul policies and procedures which
dim o promete good relatinships
mutual respect and a sense aof common!
purpose within the school und betwesn
sehool, home and sonumo mity Gineluding
employers],” NOC adds,

The acquisition of knowledge and
understanding can help develop pupils’
confidence and intellectun] diseipline,
which in itsell promotes persanal and
social development, The content of
subjects can bo directly relevint as well
&g. the cxploration of cor TIFL T iy
tives in huacary or the political, socia] or |
moral Tiplication of docisions. in |
tsthnology. Teachers should be alert Lo
the Tiany ways in which subject con-
tent can servey the purpases of PSE,

Bimiburly, schools should be aware
that teaching and leamning methods
have a positive role to play, These
include supported sell-study and co-
operative group work, as well a5 more
didactic approaches

No component of the sehoof curriculum
g wilhowt ifa polentiol fu'i!,."!'l.u:.l.'unl' an
personal and socinf education,

The general ethos of & school can
have a powerful impact, theugh it is
difficult to define smd analyse. Sehools
which give careful thought tw PSE
congider the impuact of factors like rules,
overyday procedures, relations be.
tween stafl and pupils and the school's
physical environment,

A whole school policy is needed to
identify the stages, curriculurn areas
and processes which serve PSE, taking
sccount of the range of pupd needs and
the charactoristics of their home cormn-

munity. It should be made clear that all | curricular dimensions  skills
r promoling |

teacherd Hre rasponsble
thepereonal wnd social development of
the pupils in their care, the document
BILYE,

In key stages 1 and 2 the needs of
pupils are most likely to be med
through a good school ethos and close
relationships with the class acher,
without the need for timetablad
courses, But PSE most not be befl g
chance and explicit attention must be
givenn Lo all its EEF;E-:?I‘_'-’I_P_H. Fiaalth
education, Tsecial ekills and moral
1101045

“PSE must not be left
to chance and explicit
attention must be given
to all its aspects...”

In key stages 3 and 4, schools should
allocuta time for clyectives nod pde-
quately met through curneulum-wide
FPSE. This could allow for netivities like
misl-gntarprise schemes, work shadow-
g and community activitos, all cire-
fully planned to relate to the rest of the
curriculum. A guidance and support
stricture for pupils should be o cantral
feature in those key slapges,

NCC gives advice in s report to the
Secretery of State on essentinl aspects
of an elfective policy on PSE. In sum-
mary these are

— careful attention to PrOgFes. |

eion and continuity;

— petive involvement of parents,
governors and local industey;
muinbiining fricndly links with
parenta and mgencies concerzed
with the welfare of pupds;
appaintment of a senior member
of stafl to co-ordinate PSE;

—use of good guality educational
muaterinls;

— adequabe suppart for teachers,
including INEET and matarials;

—the uwse of staff with relevant
expertise and personal gualities
fur PSE;

— assesmment procedurecs which
have regard to key features of
FEE .. allowing pupils to reflect
upan their own progress;

— procedures for rogular monitor:
i-l‘I-E. evaluation and review of
FSE paliey.

MO

MManEgeEment

réepurt notes that akilful
iz wital for all cross-
and
themes,

“Although there are examples of
gowd practice this is not ensy, Al one

extreme, overyone's fask :n..u]." T

ani's responaibility; learning which is
expocted Lo happon evarywhers may
take place nowhere. At the other ex-
brema, powerful pressures lo adopt &
large number of éross-curricular ele-
maonts may lead to on overloading of
the eurriculum,” it comments.

NCC plans ta do further work an

L several crosscurricular isgaes:

— fudance to schools on developing

whole school policies oo eruss- |

curricalar dimemntions such as o
multicultural approach wnd equal
opporfumnities; T T

— gusdance on mapping the curriey-
lum to identify how Best to da-
velop cross-curricular gkills and
to-duvize policies Tor monitoring
evaluation and Teview:

— guidaneo on targets for PSE that
are understood by pupils, par-
wnis, governars and employers;

— continuing o match cross-
curricular themes with the
attainment targels and pro-
grammes of sfudy of national
curticulum subjects as they are
infraduced;

— examples for teachers and goy-
ernars of good practice in eross
curricular teaching;

— the implications for initin] and in-
gervlol beaching.

In addition, task groups are expmin-

ing crogg-curricular themes which have X

@ role in preparing pupils for “the
oppertunitics, responaibilities and ex.
periences of adult life” (Education Re-
form Act Section 1). The five themes on
which NCC s concentrating indtially
are health education; careers education
and guidance; citizenship: economic
and industrial understanding; and en-
viranmental education, These_fask
groups will produce reports in the
COIINE months.

a




TR ORILY =

[
- 114 | 5 - P W
| | i"l-!“'-. |I"‘-\. ,!:_I|I l {
PR W TN A

P

FAIRED IS
|"I-=i I'l"'..F LS I

=

Professor Brian Griffiths,

Head: Policy Unikt,

10 Downing Strest,

Londbn W1. 20th Apri1l 1330,

Dear Professor Griffiths,

My friend Jennifer Chew has passed on to ma your reguest that I
write to you regarding evidence of a decline 1in reading
standards at age seven. This I am happy to do and would ask only
that you treat as confidential for the moment evidence which is
likely to become &8 major scandal in the second half of this
year. To 1limit the demands on your reading time T will
gummarize: should you be intarested in a finer lavel of detail
of course 1 shall readily make more information available.

When I came to Croydon as a senior educational psychaolegist in
1984 1 wrote a paper for circulation within the LEA predicting a
highly public problem with reading standards. Two policies were
on collision course: the annual testing of reading at age sevaen
{Naismith-inspired) while net actually teaching it (the Frank
smith/Kenneth Goodman approach gponscred by primary and
“"English” inspectors and advisars).

in 1387 1 pointed cut to the Chief Inspector, then Paul McGea,
that at LEA Jlevel borough means on the Neale reading test had
bean decTining for three vears: he said he hadn't noticed. Two
years later 1n 1988 I pointed out to the Director of Education,
by then Pau] Benians, that reading standards had been declining
for five consecutive years; he hadn’t noticed.

Then at school level early in 1988 1 fouhd whole classes of top
infants 1illiterate after thres years of. "storybook” reading; I
researchad 130 ‘children and found roughly twice ' the
underachievement in “storybook" schools compared with a schaool
H1t§i balanced, including phonic, approaches to the teaching of
reading.

Then quite by chance I  discovered  that the same ‘situation
obtained in a neighbouring county authority with three times the
population of children: the proportion of poor and non-readers
(with & claim to remedial resources?) had doubled over the lsst
Five years.

But in just the last, few -months I  have made contact with
colleagues 1n nine LEAs which are showing a comparable drop in
reading attainment at age seven or eight. Upward of a quarter of




a milhien children therefore have passed through schools which
during this pariocd have been failing them on this scale,

Cn Juna 22nd a confidential meeting of educaticnal psychologists
will convene in Croydon with the aim of:

1= locking at data for the mine LEAs;

2. discussing what interpretatiens the data will bear;

3. what, jointly, if anything should ba done about it
{for instance a bipartisan approcach to government). If this
becomes a "story"” before than there will be concerted attempts
to intimidate peopla, suppress data, discredit the tests, break
the statistical serigs, atc. atoc,

Tha National Curriculum gaction an reading ("English”,
attainment target 2) should perhaps be Jettisoned in its
entiraety: 1t contraveres all known research in the area. But if
many children cannot read then the whole venture of the National
Curriculum will become comprehensively irrelevant.

I attach:

ga. illustrative Croydon data on reading and, concurrantly, on
numbar attainment — children thus act as their own controls:

b. & 1888 TES article arguing from theory against the “real
booke™ or lajssez-faire approach to the teaching of reading:

c. &8 1930 TES article reporting how forty secondary-aged pupils,
by maans of structured, phonically-based methods, learnad
reading skills 1in six monthe which six vears of primary
education had failed to establish.

Yours sinceraly,
i
Mariny Turvr

Martin Turnar,
M.A., M.5c., C.Psychol., A.F.B.P8.5.,
Chartered Educational Psychologist.
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PRIME MINISTER

RELIGIOUS EDUCATION IN SCHOOLS:
LETTER FROM ME. F. HAYLOR

At Flag & T attach a letter from, and draft reply to,

Mr. F. Haylor who is the Hon. Secretary of the Parental Alliance
for Choice in Education (PACE). The Chairman is Baroness Cox.
Mr. Naylor seeks a meeting with you.

— === mam= = = = —y

AL Flag B is a letter describing the background from
Mr. MacGregor's Private Office.

There is a requirement under the ERA to provide for collective
worship that is wholly or mainly Christian. However the head
tea:her of a school may apply to a local committee (Etandard

i s it

Aﬂv1qmry Council for Religiocus Educatinn] to proceed with multi-

falth worship where he believes that would be apprqprlate.*_

e —

Enown cases where multi-faith worship is proposed include four
scheals at Ealihq (the activities of Hilary Benn) and two at
Bradford. A= the DES letter makes clear, PACE have alreiﬁy

e ———— o

lmdch cnmplalnts Hith the Lducatlun Secretary about the two
schools 1n Hradfnrd. PACE argues, following advice from Councel,
that the praposals in Eradfnrd are 1llega]_ The Secretary of

State is taking legal advlce before cnmlng to any decision.

i

Mr. MacGregor's letter says there is no reason why you should not
agree to see Mr. Naylor and Baroness Cox; (it will not be
possible to dlScuss-the Bradford case, which he is formally
considering). I sought advice frem Brian Criffitha who agrees

that you should see them if you wish to.

L=

e

i) Jo you want to find a slot in your diary to see Mr. MNaylor
and Baroness Cox yourself?




E'r, bearing in mind that the Education Secretary is

considering the Bradford case, do you want to reply as in
the attached draft suggesting Barcness Cox and Mr. Waylor
see Professor Griffiths (Brian is quite happy to see both
Mr. Naylor and Baroness Cox)7?

BARRY H. POTTER
L MAY 1990

cih\wpdocsheconomic\FACE.mrm




From the Private Secretary

Dﬂ:&v'ﬁi?hml

The Prime
State's minute
yaur Secretary

The Prime
your Secretary
will be in touc
week beginning

Stephen Crowne,

1O DOWNING STREET

LONDON SWIA 2AA
30 April 1990

Minister was grateful for your Secretary of
of 20 April. She agreed with the line taken in
of State's gpeech to the EMMA Conference.

Minister would welcome a further discussion with
of State on the Kational Curriculum shortly. I

h to arrange a suitable slot for scme time in the
7 May.

k / T L

Zﬂrhrj

BARRY H. POTTER

Esqg. ,

Department of Education and Science




PRIME MINISTER

THE HATIONAL CUORRICULITM

I attach a minute from Mr. MacGregor on the National Curriculum.
This was sent at the end of last week but I have held it back
pendling a progress report from Brian Griffiths.

I spoke to Brian this evening. He tells me that he hopes to
report to you on dewelnpments an tne Hatlnral Currlculuw by the

e e — e — ——

middle of next ueek_

— : —

¥You will note that Mr. Hacﬂregnr would like a ﬂLEEUEElDH on the

== —

Mational Curriculum.

-

Are vou content for me to arrange a meetlng on the Natiﬂnal

SR m——

Currlculum with Mr. HacGreqar in the week after ncxt7 ({That

wDuld give time fnr vou to look at Erlan Grlfflth“' report: and

he could also attaﬁd a meet:ng wlth Mr. MacGregor.)

—

27 April 1990

e:\wpdoecs\economicinc
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PRIME MINISTER

THE HATIONAL CURREICULUM

ke I promised yesterday to let you have a short note on my

approach to some National Curriculum matters in the light of the
Sunday Telegraph interview with you and subseguent attempts by
some of the media to suggest disagreements where I believe there
are none. We agreed that we might then have a word.

2. I have been taking the line - and have done so in queries to
me after the Sunday Telegraph interview - that it is wvital for us
to implement the Education Reform Act in a manageable and

Hnrkﬂble way. This echoes the line which T have cun51stahtly
taken thrnughnut my time at DES both in public speeches and in
decisions on all aspects of our reform programme,

3 My concern has all along been to avoid uv&rlnadinq the

A )

claessroom teacher and teo ﬂVﬂld the sort of detailed prﬁscrlptinn

e ———

and testing that would leave no scupe. as you put it, for each
teacher to use her own methudﬁ. her nwn experience and the things

e

vhich she has laarﬁeﬂ and knnws huw to teuch+ I enclose sone

relevant extracts from a speech to the ﬂﬂm& conference six days

[(“" before _your interview as one example.

'|_,..-'

— =

4 . At the same time I am certain that we should ratain the
National Curriculum as the 111chp1n of our education reforms and

our efforts to improve standards in schﬂnla. I have therefore
made it clear that I do not have in mind a fresh 1nitiative or

-t T ST SRR

~change in direction frnm the broad pattern set down in the Act

with LEB commitment to a statthIHEEEﬂ Hat;unal.Currlculum

—

5. We have already put in place the :Urriculum for the core
subjects - English, Maths and Science - taqather with that for
technology. This has been widely welcomed. The assessment




procedures for the core suhjectﬁ at agea 7 and 11 are rigorous,

I am sure that this is
rlght for thﬂEE suhjects which are at the heart of the
nurriculum. For the non-core subjects I share your concern that
We snnuld aim to have arrangements for curriculun and for

—

aaaeaam&nt which are less detalled and Iesa prescriptive, and 1

am s&eklng to achieve that As it happens, I spnlt this out in
detall as regards assessment in the same AMMA speech.

6. It may be useful if I illustrate briefly here how we have
been moving forward. First, there is the general point that
cutside the core subjects there will be a good deal more room for
choice by teachers and pupils batwean ﬂptiuna.avallablﬂ within

each foundation subject -technology is a case in point. History
toa Ehnuiang%furd amyle E?ﬂlGE+ The History Working Group report
provides for options but I want to consider very carefully ways
of extending this discretion before coming to a view on my own
proposals for history. We have yvet to receive final reports from
the geography and modern foreign language Working Groups. I would
expect these to cause less concern than history but I shall want
to make sure in these subjects alsc that the Hational Curriculum
does not overload and unduly confine teachers. For the remaining
foundation subjects, music, art and PE, we have of course all
along had in mind a very much less detailed framework than that
for the core and indeed the other foundation subjects; I hope to

let you know shortly how I intend to proceed in this area.

i The Act leaves to my discretion exactly what assessment
arrangements should be made in each foundation subject. I have
bean very much concerned to strike the right balance between
rigour and manageability for teachers. This balance varies
between subjects and between age groups:

(a) I am clear and have affirmed that in the core

subjects of English, mathematics and science at all key
——

stages, and at the age of 14 also in modern foreign
languages, technology, history and geography, teachers'
own assessments should be crﬂsﬁ-cheﬂhfg_againﬂt

-

externally-prescribed tests - standard assessment tasks




(5ATs). The first SATs, for 7 year olds, are being
thoroughly piloted this summer:; and the lessons learnt
will be reflected in the arrangements for their first

national assessment in 1991.

(b)) However, I announced on 9 April my provisional

decision that assessments of 7 and probably 11 year
olds in technology, history and geography could and

should be made slmpler without loss of rigeour by

e S ——

dispensing with statutory SATs in favﬂur'hf non-
statutory standard tasks which teachers can use as they

judge appropriate in testing their own pupils.

(@) For 16 year olds, our conaistent policy has been

e —

that Natiosnal Curriculum assessment should build on the

T

GCSE - not set up cnmplicated new arrangements

ainngsida it.
e}

8. I believe that we are very much at one on the desirable
scope and aims of the National Curriculum and on the pace of its

implementation. A balance must be struck between reguirements
neaded to lever up standards on the one hand and the need not to

. overwhelm tha tﬂacher with exceaslve prescriptinn of what is to

o
i ﬁi;, be taught and how it is to be assessed. It will not be until
o wr 1997 that we have fully implemented the National Curriculum. In

u.;rf the meantime we must proceed by stages, making sure at each step
?Uﬂ*»*L ~ that teachers are not being asked to cope with more than they can

manage and that they are being given the right measure of
discretion over what they teach.

9. I am copying this minute and enclesure to Peter Walker and
to Kenneth Baker.

—
‘i::, (] wﬂ Pl it B

w JM (approved by the Secretary of State
and signed in his absence)
4 APRIL 1990




Eoddock Coun MMiF Specch,

The Government's reforms are designed to address both points in

three wavs:

first, by establishing clear and widely agreed national
objectives for the curriculum:;

second, by providing teachers, through the assessment
of thelir pupils, with a means of monitoring how well

those cbjectives are being met; and,

third, by enabling schools to decide for themselves how
to achieve those objectives.

I should like to spend a little time on each of these aspects of
our reforms and to explain how, exactly, they support the role of

the teacher.

Setting curricular objectives: the National Curriculum

I have, of course, the National Curriculum in mind when I refer
to the setting of curricular cbjectives. It may seem odd to scme
for me to describe the prescription of attainment targets and
programmes of study as reinforcing teachers' professicnalism. At
the beginning there were some who feared that they would do
precisely the reverse. Before people saw what the targets and
programmes of study were going to look like, they feared a mass
of detailed prescription about what was to go on at classroom

lavel. But that was never our intention.

Rather, we are aiming to set a broad framework within which
questions of detail and methods of delivery ara left, very
deliberately, for local decision. It ies now up to individual
schools and teachers to work with it and get everything they can
out of it. It is a flexible model: you can put together the
attainment targets and programmes of study in a variety of ways,
as leng as you teach and assess your pupils' work in relation to
them. And it is a living model: the targets and programmes are
2




not set in concrete for all time, but will evolve as tha demands
of education evolve. They are not, of course, being plucked out
of the sky in the first place. They represent a synthesis of
existing best practice - the product of extremely hard and
effective work by the various National Curriculum subject working
groups. And they are being settled through extensive
consultation. They are moreover designed to be subject to
continuing feedback and review.

In short, the thrust of our policy is towards decentralisation
and, in that, we are applying a philosophy which is well=-
recognised in other fields of employment. 1In both service and
manufacturing industry, the trend in large firms is for the
centre to provide a framework of clear objectives and to give its
local bases freedom to meet those cbjectives as they sea fit.

The experience 1e that this approach gets the best out of
evaryone. That is precisely our aim, in the National Curriculum
and in Local Management of Schools - which are two sides of the
same coin - and in many of our other raforms.

Let me say a brief word about the implementation so far of the

National Curriculum in primary schools.

I know that this has meant a challenging time for primary school
teachers. There are new demands particularly on subjects to be
taught comprehensively - but they are necessary. Standard
Assessment Tasks are new - but they are desirable,

However, after the initial and inevitable worries about what many
feared as something totally new, the evidence is that
implementation is working, and as so many teachers tell me as I
go round the country, they are finding the curriculum in tha
core subjects not something frighteningly novel but as a
confirmation and distillation of best practice. And HMI are
finding the same.
Based on visits to 100 primary schools last Autumn, they report
to me that a substantial majority of schools - two-thirds - are
making satisfactory or good progress with the implementation of
3




the core subjects of the National Curriculum for children in Year
1. That progress is largely down to the dedication of teachers
who have set about taking on board the requirements of the
Hational Curriculum with great determination and to ecbvious good
effect. HMI tell me for example that:

the planning of topic work has significantly improved
and is leading to better curricular breadth and
balance;

schools are increasing the time and attention given teo
science and are ensuring that, within %opic work, the

scientific components are given distinctive emphasis;

they are using the statutory attainment targets to
identify where changes in emphasis in current practice
are required, so that, for example, more challenging
opportunities are being provided for children in

Year 1 in speaking and listening;

many are planning their werk in mathematics more
thoroughly and effectively, particularly for children
in key stage 1.

All this is most encouraging and I thoroughly commend HMI's
report on their Autumn term visits; it will be published this
weak,

As for the implementation of the National Curriculum in secondary
schools, they face similar planning and organisational
challenges. AS 1n primary schools, there is welcome evidence
from HMI that many schools are already successfully delivering
National Curriculum attainment targets te 12 year olds - year 7
in our new jargen - in mathematics and science. But looking
beyond that, HMI have highlighted the need for schools to develop
cocherent policies for the whole curriculum, particularly for the
14-16 Year olds, as soccn as practicable, and certainly well
before the timetabled implementation of the curriculum for these
4




Prime Minister

.F .:':
NATIONAL CURRICULUM: WELSH K A

¥Your Privata Secretary's letter of I7 January conveyed vour
agreement to proceed to publish for consultation the draft
Order for Welsh in the National Curriculum. Consultation
has now been concluded and, subject to any comments You may
have, I now intend to publish the Order around the end of
April. g =

The proposals in the draft Order continued to receive
widespread support and remain substantially the same in the
final Order. A number of helpful detailed suggestions were
recelved and where practicable I have taken these on board,
but I have made no substantial changes. Some respondents
continued to railse the issue of exemptions and this is a
matter on which I am currently seeking the views of the
Curriculum Council for Wales, LEAs and others.

I propose now to proceed to publish the Order and associated
Document, a copy of which is enclosed.

I am copying this letter to John MacGregor, Malcolm Rifkind
and Peter Brooke.

A~ april 1990
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ATTRINMENT TRRGETS AND ASSOCIATED
ETATEMENTE OF ATTAINMENT
FEY ETRCES 1-4

The attaimment targets are set out in the groupings - profile components - whit

be used for reporting purposes. The profile components are:

ORAL (Attainment Target 1)

READTNG (Attaimment Target 2)

WRITING (Attainment Target 3

AND

HANDWRITING (Atteinment Target 4)
(For pupils exempted from English at Eey Btage 1)

These npotes. and the examples which serve to illustrate the attainment targels are

nan-statulary.




w001

.;H: ORAL (Listening, Speaking and Viewing)

ATTRINMENT TREGET 1

Pupils should be able to communicate effectively.

They should be

able to express themeelves appropriately for various purposes
among 8 variety of listeners, and they should be able to listen
to languege from various sources and respond and display
understanding in word and action.

LEVEL

OSTATEMENT OF ATTAIHMENT

Fuplls should be able to:

{1}

Talk [(listen and speak)
with individuals and groups,
speak intelligibivy and
participate in creative play.

Tisten to stories and poems,
watch programmes and respond
o them.

Respond appropriately
phrases, i1ngtructlions
simple questlions,

EXAMPLE

Express feelings, share
experiences, answer and ask
questions; participate in
class activities; play the
role of a shopkeeper, doctor,
NUurse.

azk and answer guestions and
comment on -8 Story, PoEm,
a story, and recall certain

EVENES INn 8 programms; act out
g story or poem; draw pictures
ba Lllustrate 8 story DoET,

(5

Listen to instructions and
follow them while undertaking
variogs activities, for
axample "Cymysgwch v paent
glas a'r paent melyn. Pa liw
gaewch chi?!

Talk (listen and spesk) with
their peers and familiar
adults in school about
matters within their
experience, with correci
proponciation,
Perform specific tasks
together

Speak imaginatively about
expetriances and respond

to different stimull.

Beek, understand and
communicate simple factual
informalt lon,

{ii)

LAk}

{iv)

Exchange experiences, and

talk acewut family and perasonal
news. Correct propunciation
such as - cariad (pot cafiad),
gllan [{mot achan}.

Compose a story together,
pndertake a joint experiment

Talk ebout exmperiences which
appeal to the senses; respond
to stories, poetry, music,
pictures, interesting objects.

Describe and explain while
undertaking a scientific
experiment. Describe
pbaervantly, ask and answer
guestions while pursuing o
theme arising from &
digcussion cf the world around
them g.3. - the coloure and
shapes of variocus roofs in &
town or village.

retell



Respond appropriateEly To
a wider and more conplax
range of instructions and

give simple instructiona.

Follow &

nusiber of =teps L-.'E'.ilr-.
undartaking a ecientific

grperiment. Follow directions
in a PE le=secn.

Talk with fellow pupils,
teachers and other adults,
porsevere in listening, ask
guesiions,; make comments and
respond to other questions.

Talk about experisnces,
events and other stimumll
intelligikly In & group or
Ly 4 Lescher or class,

and dizplay an awareness of
sequence and progression
whnile communicating them.
Frezant 2imple informaticn (iii)
corredtly dnd clearly.

receive and follow
correctly a serie=s of
exact instructions on
thelr own or in a group.

Gavie,

Begin fo display an %]
awareneas of the wvariety in
the languacge they heer arcund

them,

Talk to ywisitors to the school
and listen to them, for
example local people talking
sbout their work., Listen to a
variety of voices on radic
programmes, aodic tape, a
telavision programme.

Tell a story or talk about an
experience arising, for
example, from a wisit to the
gchool by a Theatre In
Education Company. Display
an awareness of sequence.

Describe a wisit to the town
or willage and copvey their
obearvations - About The
shops, chapel/church, old
oulldings, play areas.

resent a8 message
effectively - arreangements for
an event in class, & party to
calebrate 5t David's Day.

Understand a number of steps
in a scientiflc experiment or
craft activity and direct
another group to ondertake 1t.

Recognize a few differences
between the language of the
people of South and North
Wales.

Contribute effectively in [1}
a group or class discussion

on specific matters by

following the linme of

discuseion, offering comments,
raising questions and

displaying an awareness of

the demands of an saudiencea.

Bpeak freesly about
experisnces, eventa and
ather stimuli in a ranoe of
situations, express

Having collected some

evidence, discuss a toplc

such as cruelty to ehildren/
animals, or healthy 1ife styles
and be prepared to consider

the points and wiewpoints of
others.

Describe some event, soch as
compating in a horse show,
which gives pleasure, and
detail some of the

L




themselves affectively and
bear the listeners' needs
nwind.

in

Conwey correctly and in
getail information ari=ing
from work scross the
curriculum.

(2337

Parkicipate in & presentation [(iv)

or- an oral activity,

U= voice, intonation and
gesture effectively in
arcordance WiTh contaxtual
raguirements, and disouss
hiow they emphasise meaning,

highlights. Describe an
appeal ing programme and
describe the striking parte in
dptail,

Talk abent the production ef a
tranaslation of the Bible in
Welsh in the zixtesnth
CanLury. D]l with
Lopic in sclience, mathematics,
a computer program.

ST

Particlipate kn improvised
work; tell a story; report
some memorable experience
ag getting lost in fog on

mountains: read a ballad;

pul a part of a scena.

guch
the
act

Create a character and el him
in a specific situation.
Consider the use of woice,
intonation; gesture, in the
context of (i), (i) and (1ii}
above .

LAV}

Contribute effectively to
2 group or clase diseussion
and display socme ebility to

give ressons Wwhan r‘::-u'p!l'{!!‘::‘:‘f::g
poant of view.

Conwvey perscnal experiences
and events and talk about
an activity in an extended,
wall-organised and lively
contribut ion.

Conway  information clearly
about topics of some
coaplexity.

Compose and participate in
a presentation.

(ii)

I i

(1w}

Give two or threg reazones for
or against experimenting cn
arpimala; in response to a3
=~earment An sUppory af =ueh
experimentation, plead the
cage of animal righte.
Discuse printed/andic-visusl
material, or elements in it,
and explain why it made an
'J:|':||.'\-|.|=:.:-:.|'_'-|'|.-".-:'|E|.|'_-'.E little
impression eto.

Report experiences such as
being frightened or doing
scmething for the first time.
Talk asbout an activity such az
fishing, cemping, make-up,
skating.

Explain to a groop how a
Splder MAKBS R1E wWen.

Present bto the group all the
arrangemente for a journey of
adventure or a8 programma for
vigiting papils from a foreigr
achool ,

A reading from a poom or
pagsage of prose or a dramatic
presentation, interpreting the
oEm _[l;:‘_j_r,l_? out &8 ecene from
a play or a script based cn a




Discuss the vocabulary heard (v)
n natural spontansous
conversation and chbzerve
borrowings from English and

their appropriateness.

chapter from & novel.,
something of &

'_":rl'-"'”r'
sharacter's

SEOT 1OnEs.

Bigcuss & recording of -an
interview bn a current topic
whnare people are interviewsd
in the street,

Contribute effectively in

a group and class discussion,
listen attentively, raise
purposeful questions, convey
comments coherently and
Justify an opinion with
evidence.

(1)

Conwey an imaginary
experience and a persomnal
responge to special events
or happenings, and display
an awareness of effective
methods of presentation.

on the basis of research,
presant information on
gpecific topics to a group

in & clear and well-organised
FRNRET .

Participate in a
presentaticn (reading/
performance ) of part of &
play or a presentation of
literature (prose and
poetry) and convey something
of the feeling and mood of
the texts.

Talk about the Ieatures of

the vocabulary and sentence
structures of a particular

dialect.

(v

Discuse current issues

and re=lated problems arising;,
guch asz gpecific local
developments - building a
nuclear power station,
building a motorway, building
a large holiday wvillage.
Discuss a response to aural
material, for example, the
Radio Cymru provision for the
young liskaner.

Tell a ghoet atory arippinaly.
Convey a peraonal response to
the native area of a writer
or to an ewent such as a motor
rally or an occcasion such as
an evangelical campaign.

Prasent a talk on BNy topic
such A5 war posters, space
Eravel, the castles of the
Welsh princes.

L performance with movement,
dialogue, recitation and
choral recitation to present a
poom. Make a video of a
performance of a scene from a
popular novel.

Listen to a speaker from another
area and notice unfamiliar
vocabulary and forms.

Participate, and speak in &
clear and well-crganised
manner, in formal situations
which are a preparation far
the community outaide the
school and the warld of work.

P-ﬂl’titi[’létt‘ if mock intervisws
for a job. Research into soms
aspect of the work of ths
lesepl council, and report
te the class on the main
findings,

pack




FPresent ideas, opinions
information on a range of
subject= in both informal
formal situstions clearly
in eppropriate language,

[ id)

and
and

Express a “iewpoint clearly, (1ii)
baepe the rezsons for it
inforraticon, and conslder

points, viewpoints, counter-
opinions expresssd by others.

Ly |

Describe some Teatures
af the .-:p-r:-kr_'-'rn ]_nn-_:p_lm;r
as used in media
material and written
literary works.

|
LT

Explals a technical aspect cf the
use of a camers/videc camera io
ancther member of class. lead 2
discuzzion group in discussing

; ideas in a text (printed

;
Lthie main

or audicvisudall.

Convey a point of wview aebout
aleonol misuse in soelety.

obzerve the language of a
popular drama series and
consider vwocabulary, phrases,
verbal [orms and structures.

Biscuss waried topics
confidently with a range
of listeners (teacher,
fallow pupile in a group
and class) and display
some initiative.

Present & topic which
requires preparaticn, to a
class with adeguate details,
using aids which facilitate
listening; show an
understanding of ftopics
presented by others.

Express an opinion concigely (1id
and effectively having
considered & controversial

tepic or imagimative work

in a careful and balanced

METETr .,

Teke the lead, follow an
important line; in discussion.
An ability to lead when rile-
play is reguired - the
chairman of a cosmittes
discussing & problem important
to the peer grolip.

Talx aoout 2 topic such as the
position of woman in society, and
prezaent facts using leaflets or
Lransparencies; prepare s tape
which includes a summary of &
report to others of the mein
conkenkts of a talk given by a
fellow pupil.

Convey Bn opinion on & subject
such as the problem of football
hooliganism, the right to smoke
or amcke-free zones having
congidered the arqumenis both

for and ageinst. Discuss the
peclformance of a play, zacdio/
television programme of
substancea.




Describe some of the
features of Btandard Spoken
Weleh as used in different
situations.

ivt Describe some aspects while

listening to a discussion on a.
currant affairs programsme

broadcast or a headteacher
gpeaking during assembly.

Commentary on sports.

Earticipate with regular
effectivensss in all kinde
of discusslions, with
substantial and coherant
contributions, and display
an acility to steer the
direction of a small-group
discussion,

Present a complex topic
with a number of aspects

in a well-orocanised manner,
elaborate on it and provide
exdanples/illustrations/
edplanaticon: regularly Lo
clarify the meaning.

Argue, and persuvade through
reaaoning and by appealing
to emotlions, use & range

of persuasive techniques,
and realise when others are

uging persuasive technigues.

Compare scme of Lhe
features of Stendard Spoken
Walsh and a dialect.

BPiscuss a subject such as
aborticn, apartheid or

contemporary society as depicted

in novels/film spries.

Repetition, use of pauses,
the cccasional story, an
Lllustratlion, a comparison,
chalorical guestions.

Compare a short Erahscription
of part of an experience told
in Standard Spoken Welsh with
part of an experience conveyed
in & local dlalect.

Listen carefully to &
discussion, azk perceptive
questions, respond in a
considerate and Balanced

Chair discusslion groups and
play the part of the chairman
of a committesa. Play the
part of a judge once cthers




manner , summarise the nave presented arguments for
contents of the discussicon and againest sore cause.

and. with clear expressicn.

Present a topic, ideas, , Express an understanding of
text, wviewpoint, argument poiltical ideas characteristic
thoroughly, ard display of democratic and commnist
perceptivenese and countries. Deal with the
originality. main ideas implicit in the
wiork of a specific authaor.

Describe and discliss iii) Cellect waried evidence an

the idea of the tape = a fTamily conversation

appropriateness of ovear A meal, pupils talking to

language (in its epoken each other during break, a

mode) in varicus contexts discussion betwean a

eccording to the purpose, department's teachers on an

topic and Form of agspecht of their work, an

communication, and the thterview with employers while

nalure of the audience. sesking a Eaturday Jjob - and
consider the affects of the
different situations on the
language.

HOTE: Puplls unable to commnicate by speech may use other means including

the use of technology, eigning eymbole or lip reading as alternatives to
epeaxing and listening.




‘.Sl-t‘. READING

ATTATIHMENT TARGET 2

Pupile should be able to read in order to understand and respond to a variety

of materials, and to gather information from different wrltten sources.

LEVEL

STATEMENT OF ATTATHMMENT
Pupliles ghould be eble to:

Tarn to books voluntariliy
and dizplay an interest
in thelr centents.

Appreciate that print
CONYEYS meaning.

Begin to recscgnise familiar
words and certain letters.

Respond to books which
contain a story,
informatiocn or poemE.

EXAHFLE

LUse the book cormer. Enjoy
choosing, opening and going
throvgh a ook, Pretend that
they are readers,

Becoanise their own names;

recognise the names of thelr
friends; recognise class signs
- gewch 1 chwarae, bwrdd natur

1f the pupil's npame ig Cerdi;
recoonise "C' at the beginning
of other words. FRead and
recognise names and labels in
class while participating in
activities such as plaving
shop, hoseital, helrdressing
(ar egor, ar gau, [i vdy'r
Eiopwr, te, siwgrj.

Talk abowt picetures in
storybooks, books about the
world around them, nursery
rhymes and rhymes: actimg ouf
A BIOTY or Thyme: ﬁrﬂu|1'.L;
pictures,

plsplay Increasing
conlidence as readercs by
reading warious materials
seml=independently and with
some: Fluency.

Read correctly and
underatand clear aigna,
labels and directions.

Display knowledge of the
alphabel using personsl
wordbook=s and other
sources of vocabulary.

Uze & picturs and contaxt

(iil)

Sight-reading; reading a book
veluntarily; reading aloud.
Discuse what hae been read.

Bead the cay's tasks, [or
example, & blue group,
mathematics, a story,
weather chart.

Read &

Turn to a wordbook snd search
[or words beginning with a =
= s e

Pesa 8 pleture to understand




to promote reading.

RFacogniee words in
different contexts through
their forms, their sounds
end decoding,

Talk about the content of
storybocks and respond to
POEmS .

Read correctly materials
conveying informalicn and
display an understanding of
them.

the meaning cf the text.
Anticipate the and of common
comoinations such as "un tro',
“amser maith-oyn §1°.

Uae the initial letter to

help to understand a word.

Uae the length and zhape of a
word as a clue to recognising
b, Observe wokds such as mul
and mil, £ and ti, llais and

Llaess; masth And maith.

Tell the story of Spnow White.
Read, learn, sing and recit
nureery rhymes and poems.
Choose words which chyme and
compose rhyming couplets.
Co-operate to form a collage to
lustrate a poem. Guess what
happens pext in a story.

Read and understand questions.
Talk about a range of topics
such as how to care for pets,
the kinds of machines used on
a building site, the features
of the home of a child from
another country. Draw on
Crog&-gcurricular work,

SBhow that they derive

enjoyment from reading
by zustaining the
activity over a period
of time.

Fead familiar stories
gnd poems to a friend
fluently and with
dppropriate expression,

Respond perceptively Lo
etories and poems Lhey are
reading, or those read to
them, by talking about
events, background
characters and significant
details.

Ose their exparience of
reading to interpret
atories,

Zalect and use relevant
information about &
gpecific topic from

Fead quielly and give a spontaneocus

account of their story book.

Vary the voice to portray
characters &and create ar
atmosphera. Raise and lower
the voice; vary the pace of
the reading to convey meaning.

Becall the main events:
describe a scens: talk abogk
what the characters did,
dezcribe characters: ktalk
ancut the pericd of a story.
Discuss a poem and respond to
the idea it contains.

Guess what the end of & story
will b&; say why & character
15 happy or sad.

Collect information from more
Lthan one printed Welsh-
languane source for a class




printed sources,

pook on pivds. Use an index)
contents page/héadings. Ask
apenifically fer a book,
giving its title and autkor.

Resd regularly a varied
range of books and talk
about their favourites.

Fead to others 4 range of
familiar matercial
copfidently and with
AT ,

Develop the ebllity te
sef 1n greater detail
relationships betwasn
characters and hetwaan
characters and their
circumstances in =stories.

the

Display an awareness of
rhyme; @hythm, allllisraticn
and the appaal of words.

Use research skills to
arch for infermation

1=
or a apecific purpose.

el
I

i e

[iw}

Record Lhe bocks read.
what appeals to them.

ay

Co=operate 10 a group or

In class to read aelecticns

ol Tiction, poems, information
bonks and instructions.

How conflict between
characters develops:
circumstances affeck
characters and their actions.
While reading a story, trv o
guass what may happen:

P

Compoee. limes on the rhythmic
models of lines from specific
poems. Read aloud to conmwey
the excitement of an event or
8 gquiet mood. Enjoy reading
amusing limericks. Learn
engiynion. Begin ko talk
abait cynghanedd.

Find books and magazines using
a catalogue which gives the
author, title;, publisher. Seek
information by usling indexes,
ligts of content; database.

Fead regulariy a wvaried
range of Dooks and give
reasons, orally and in
writing, for their choice
af favourites.

Convey an opinion about an
imaginative work [literature)

(1i)

Hecord books resd.
opinion akot
for that opinion.

EXpreass an

Talk about characteres and
their actiong: talk about how
charactere speak. Talk about

them and give ressons

media literaturs) by referring

to specific elements within it the plot of & story (cause and




Differentiate betwean Fact

and opinion in factual and

discersive texts an current
155ues

select books from sources of
information, using methods
af systematising it, to

ftirg specific infoermation
anc present it in a

suiteble form.

Bhow how effects can be
created through
orthographicel devices,
gcund and word

(iii)

fiv)

effect), events,

Dascuss the content of texis
pn current affairs in
newspapers and magazines and
ghow whers the work is
coloured by opinion

Use a dictionary of biocgraphy,
reference books, a newspaper
and magazine, computer discs.
Uea tikles, headings, sub-
sections, italicisetion, large
Print.

Obaerve advertising
phraseclogy/titles af
television/radlo programmes -
0 Fon i Fynwy - Pilipalas.
Convey spcken language in
dialogue 'Mas'n Ffein "eddl -
Wi'm itha da wir'.

Read regulariy a varied

range of bocks, includiing
books written for teenagers
and others, and give reasons,
arally and in wrliting, for
their choice of favourites.

Lo

Respond parsonally
an imaginatcive work
tliterature/media literature)
including exarples of poems

written befors the twentisth
century, and affer reasons,

(1i)

orally and in writing, for their

pheservabions by referring to
the texts.

iscriminate between Fact

and opinion in factual and
discursive texte and indicates
some methods which show the
difference.

Collect relevant information
frem different written
sources; note the maln pointsa
with headings, wikth scoe
guidance, in using it for
BOME DPUTPOsSEe.

(1i1)

[ v}

Fiction suitable for the age
group, and a range of novels
for adults and other books
such as bicgraphies of
interesting peraons,

Express an opinion abolt
charactere, thelir motives,
and their relationships with
others; about events, plot,
conflict, emotions and ideas
i\8.9. local area, country,
war, lowve, hate etc). Review a

poam of radio play or television

comady .

Examine warious texts closely
(forme, leaflets, pamphlets,
advertisements) cbheerving how
information is presented.
Look critically to see where
there is an element of
persuasion and strong
encouragement.

Choose a toplc and search for
information about it by skim-
reading parts of books,
magazine articles sato
Fresent the complete
cempogition as project work, &

then




Discuss the lapouagae [}

register of different texts
gnd offer a reason/reasons
for this.

pamphlet, or a viewpoint in an
argument, drawing attenbtion teo
the main peints.

Cificial, informal, de<hasad
dialect, poor quelity, ancient
etc langusge.

Beaé regularly a varied
range of maleriala
{fiction, poetry, drama,
factual and some non-
Literary texts) including
gelectionre of pre-twentieth
century literature.

Express their oplnions about [

an imaginative work
[1lterature/media literature)
showing understanding of the
prominent features of
atmosphere, narrative method,
etriking gffects, style and
the author or film director's
viewpaind.

Through discussion, begin (341}

to recognise devices Found
in non=literary textes and
madia materials to convey
and present informatiorn
and cpinions, to pereuaée
and advertise.

Use auiteble reading
Elrategies to collect
information independently
from warled sources,
co-ordinate and present
it clearly.

Show effective methods of
using Welsh in presenting
information in the
contemporary world.

Read plays, short slories,
autobicgraphles, bocks on
various subjects and a
selection of poems.

Discuss the narrative, plot
development, development of
cnaracters and their
relationships with one
anotner, conflict, atmesphere,
dramatic elements, stylistic
elements, such as contyact,

cynghanedd imagery

Disouse a variety of factual
and advertizing texts, and
obzerve the use of language
(dif farant shades of meaning)
and graphlec devices such as
pictures, diagrams, varied
contrasts (im colour, form aod
prant}).

8kim, ralse questicns,
summarise a main idea in their
own words, This 1s & most
suitable crose-curricular
task.

Chserve the words and phrases
used in handling technical
subjects, for example, a
moTorling column in a
newspaper, An article for tha
layman on a scientific topie,
information sheete produced by
commercial and fimancial
institutisns and associationa.
Dfficial Informaticn.

S




Read widely and encompass
different kinds of fiction,
postry and factual material,
irncluding pre-twentieth
century literature

Respond, orally and in
writing, to a range of
Titerary forms, discuss
diffarant aspacts of the
content [structure, plot,
theme, character
development) and some
aspects of stvyle {images,
irony, ambiguity), and
compare short texts and some
elements within them, where
appropriate.

Tnroagh discussion and
writing, learn to recognise
and form an opinicn on the
effectiveness of the devices
in non-literary texis

and media material fo

CONVeY and presen!
infermation and opinicns,

o persusde and advertise.

Make use of suoitable
atrateglies bto collect
Lnfermation independenitly
from variad sources;
ce-ordinate, arrange and
presant it as a clear
completed composltlion.

Observe certain aspects of
language in & brief
gelection of Walsh-language
texts from the past and
gompare them with the
_anquage today

(1)

(iii)

Read plays, nowvela, short
stories, es=ays, books on
varied subjects,
autobliographies and
biographies and selections of
poems

iscuse or write about, tha
plot of a play, the plot and
development of twe short
stories, characterisation in
a novel and the structure of
narrative expression,
including consideration of
the layers of meaning
conveyed., Discuss the
gtructure, images and phonic
elements of two poems.

Analyae a variety of factual
and advertising texts and note
the bias in the writling, the
graphic presentation and the
clarity and organisation of
the tewt.

the

wsearch and raise relevant
questions, skim in detail:
rresent the essentials of
resgarch. This is a most
appropriate cross-curricular
task.

Congldder Lhe subjecl of
g

the

Examine a passage from Lthe
Mabinogi, Gweledigaethau'r

an interlude,
novel by Daniel
original and
cormpare the orthography,
vocabalary, construction with
recent forms.

Bardd Cwsg,

a cywyod, a
Owen in the

Read widely and encompass
different kinds of [iction,
poetry and factual material,
including materials from
different perieds,
literature about the past
and transiations from
varicus languages. Some
of the materlal should
extend the resder’s
Iingulistic, conceptual and

Read plays (original plavs
and plays in Tramslation),
contemporary novels,
twentieth century classics,
historical nowels, Welsh and
foreign short stories, essays
{e:g. by Emrys ap Iwan,

T H Parry=-Williams),
autobicgraphies, factual books
and a selecticn of veried
PoEmE .




imaginative sWperience.

Respond crally and in
writing to literature,
analyse dififerent aspects
of the tonbentl [structure,
plot, theme, character
cevelopment, author's
attitude} and the style
[image, irony, ambiguity,
other rhetorical dewvices),
and Sompare the selements
in 2iffarent works.

Throwgh discussion and
Wwriting, display
understanding of diffsrent
kindas of non=literary texts
and medlia material and

and analyse the technigques
Used to present information
and opinichns, to persdade
and advertise,

When working independently,
gelect information
purposatfully from wariouos
sources waing appropriate
strategies;: thepn, swvaluate
it exitically, and organice
and present it clearly.

Show how particalar effects
are created in texts through
& range of lingulstic
devices.

(ii)} Mote the elements of a plot,

the nature of the conflict, in
2 specific work or works.

show aspects of the theme of
the love of a local aresa in A
particular work or works.

Hote the phanic devices in
poems and show how they conwvey
meaning and emotion.

Hote facts or opinions
presented and the technlgues
ueed to present them [for
example, 1o A news item on
television, radic, o in
print); show how some methods
of presentation/expression
appeal to emotion/reascon)
prejudice.

Congider the subject of the
research, use searching skills
[skimming and reading Ln
detail), organise and classify
the findings of the research;
summarise and present the
information in appropriate
ways (polints, columns,
neadings, graphe, dliagrams).,
use of devices [colour, heavy
print, underlining) to
Erohasise meaning.

Discuss words and thelr use;
compownd words: (dac-codi-
baw); old vocabulary (macwy):
festures of words and lettere
[repetiticn}; change of normal
word order (afjective + nmoun),
alliteraticn in slogans and
advertisements: polysyilabic
words; the use of the verb-
noun [(infinitive} in Welsh,

Road widely and encompass
different kinds of fiction,
poetry and Tactual material,
including materials from
different periods,
literature about the past
dnd translations from
various lapguages. Sobe of
the material should extend
the reader's linguistic,

Read plays [(sume original

gnd some in translation).,
sonlemporary novels,

Lwentieth century classics,
historical novels, Welsh and
forelgn short stories, essays,
biographies and
autobiographies, factual

boocke and a selecticn of
variad poems.




conceptual and lmaginative .
expErience.

Rescord orally and !n 1ii) Hote the elements of a plot,
weliting to Literature and the nature of the conflict in
display & breadth of a specific work or works.
knowledoce and perceptivenass Daal percaptively and

in analysing different sensitively with a3 particular
azpects of the content theme, for example, the these
(struciure, plot, theme, of hypocriey in the work of
character development, tone zome Welsh novellists.

af the work, author's

attitude) and style [images,

irony, amblguity, other

rhetorical éevices), and

compare the elements in

different works, where

appropriate

Through discussion and Dizscuss a text which deals
writing, display a with a gpecific topic such as
perceptive understancéing violence towards the weak,
of different kinds of summarise Lhe most significant
non=-literary and issues, evaluate the content
medla materials and dealyse with regard to balance and
critically the technigues used thoroughness of the treatment,
Lo present information and the subjecbivity of the
opinions, to persuade and pleture conveyed and the
advertise. attitude of the article/script
writer, and, in the light of
the purpose of the work,
congider the appropriateness
and ellectiveness of some of
the techniques used.

When working independently, Undertake & research task such
select purpozefully a5 the study of the background to
information from various the period of a short story
sources and use appropriate written at the beginning of the
strategies to gather it, to century In order to obtain a
evaluate it critically, plicture of the social,

organise and present it es & political, religious and

clear and coaplets cultural life of the period,
corpogltion, noting the and present the study as an
gources used. Whero article for a group of
appropriate, offer comments/ contemporaries. Use a

and recommendations based on databsse .,

the research.

Display an awareness of past (v)] Only some examples of words
influences on Welsh from different languages;
vocabilary and Lhe currenk Latin words such as pont,
expansion to meet eglwye; French words such as
contemporary reguirements. pali, twrnamaint; Biblical
place-pamez, English and
American words. ©Consider how
the vorcabulary of various
disciplines has developed.




BOTE: Puplile who need Lo use non-sighted methods of reading such as braille, may use
alternatives which do notl demand a wisual approach. Pupils physically anable to read
aloud may use other means such s signing.




"J_E]-I: WRITTHG

ATTRINMENT TARGET 3

Pupile ghould write effectively to convey meaning, information, opinion,
feeling and imagination and adapt expreseion for different purposes and for
different readers.

LEVEL

STATEMENT OF ATTAINMENT

Pupiles should be able to:

(i)

Begin to comminicate an
paper Lslng symbols,
pictures, létters, words,
porases and simple sentences.

(L14)

Display work to others and
explain thelr pictures and
handwriting.

Begin to onderstand the
difference botween a picture
and handwriting, and between
namsers and letters.

Begin to master the
relationship between the
written symool and the sound -
the first letter of their own
Nares.
Begin to build simple words.
Begin to differentiste between
capital letters and lower case
8 capital latter at
the beginning of their own
names .

iletters -

Write phra=zes such as
Dyma {1 a cad; Mam g 1

Write short passages in
their own words and vary
their zentences to some
degras.

Express first-hand
experiences in prose and
poetry. Begin to record,
describe, convey emations.




{iv)

Write a short passage or
story which dieplavz some
grasp of sequence and
form - & beginning, more
than ene event - and the
introduclion of one or
more characters.

Write a zimple passage
presenting information and
uee wvocabulary, phrases,
sentenas patterns familiar
o them from their work
across the curriculum.

Uae and spell correctly
moat structure words
and a range of basic
vooabulary.

Dizplay some Knowledge of
basic punctuation by using

b capital letter at the
beginning of a sentence and
a full astep or guestion mark
at the end, with some
consistency.

(1ii)

(v}

A chronoclegical description

- describe going to the park
and seeing a series of things
= treee, a play area, the lake
and ducklings.

A story with a beginning,
evenks related to each other
in soms way and a character ot
two., The first person [fi

may be one of these characters.

Records, lists, posters,
recipes, simple leallels,
practical work in mathematics,
simple sclentific experiments.

Structure words such as

2. ond, ¥r, yn, achos, pryd,
tan, wedvn, ble. Know that
gome letters are combined in
¥Welsh to form single sounds -
ch, @d, ff; 11, ph. rh, th;
that zome words have a
circumflex, e.9. t, tan,
85i6n, Bifin, and that n and

¥ are doubled in some words
(torrl, Evonu, )

Begin to use the apostrophe
e el o U e Rl

Write passages in their

ovn words and begin to
create effecte with words;
vary their sentences to soms
degree,

Express [irst-hand
experiences in prose and
poetry. Describe, convey
feelings and record. Use
expressive phrases, rhvmes
BLc. Seniences containing
conjunctions such as a/acg,
pan, achos, os etc and
containing two orF more clauses
where necepssAry.




Write & passage or slory {14}
wliich displays a grasp of

segquence. of events and

introduce characters.

Write a range ol passages [(Lii)
presenting information, and

use wocabulsry, phrases,

sentence patterns femiliar

to them from thelir work

acrossg the curriculum.

Uee and spell correctly
maet stracture woerds and
the basic wocabulary of
the topica discussed;
lparn to =2pell new words
correctly.

Display & grasp of the
smeics of puncliuation -
capital letter, full =top,
gquestion mark, apostrophe -
with a fair degree of
consletency and begin to
uge the copma, guestior
mAark, exclamalion mark

and inverted commas.

!
L
!

Improve Lhelr work anc
re-draft it under the
teacher's direction, and
present it neatly.

B chionaeloglical ceport
desoribing a wisit

particular place.

with a beginning, events which
are related Lo one another in
some way, and some details
about the backgrouand and
emoatione of charactera.

Records, lists, posters,
recipss, hancouts. Records of
practical work in mathematics,
selentific experiments, art,

design and craft.

Etructure words such as
a, ond, wedyn, pan, yr, cyn,

achos, cherwydd, pwy, pryd,
pa.

Write for some purpose in
orier to perceive the wvaloe of
the convention of writing and
drafting. Work con the content
= add, sherten, alter. Give
attention to matters such as
the causes of frequent errors
of mutation (e.g. mutations
arising from npoun gender).

Uee a word=processor.

Write panssages baszed on
perzonal experiences and
write imaginary stories
which display a grasp of
segquence and form,
I:Lln.ﬂq"lllr.'ing, middle i end h
create different
characters and display
pErception.

Write reminizcences, thoughts,
descriptions, stories and
compositions in different
forma [(diary, letter,
reports); including poetry.




E¥press an opinion and
presant a poini of wview,

Wirilte transactional and
factual passages
coherently and select
relevanl information

28 Fequired,

Display an irncreasing
ability to presant
written material clearly
to the reader; complete
zentences, formilate
paradraphs, and use the

lorms which characterise the

standard written medium,
where appropriate.

Rizauss their work with

pzarsd and teachers: re-draft
1t to improve its contents
and provide a correct, clear

and neat text.

Spell correctly most words

Wwithin thelir experience
and work, and write words
in their standard writtan
forms, where appropriate,
with a fair degree of
congistency.

Be sble to punctuate
appropriately with a fair
Jegree of reqularity.

Describe In writing thelr own
opinions and feellings abcut
makters within theirc
expEriencno.

Descripe, record, susmarise.
Write directions, reports and
meEsages. SHelect informatior
about an aspact of a topic.

Uza methods of setting out the
material clearly - tiktle,
punctoation, paragrach (&

unit which discusses one
aspect of the topic). Use the
shert ferms of the verb, more
complete forms of words.

Edit and adapt; re-phrase, re-
paragraph, delete, extend the
contents, consider the
reader’s meeds. Give
gttenticon to a lack of
consistency in the tehsas of
the werb in a narrative (e.g.
un tro roedd merch yn mynd am
dro ac mEe hl'n gweld cath):
agreemedil between the number
of a pronoun and & verb
troedden pl not roedd ni).
Neat presentation inwolvez the
producticn of clear and
legible joined-up writing.

Beall not dallt, gwelais not
gwelas, trwynad not trwyne or
Lrwyna. Use dicticnaries when
upcertain or when &8 new word
18 encountered.

Use a capital letter,
comes, full stop, gquestion
marck, apoetrophe, inverted
commas, circumflex,
exclamaticon mark.




LEpreRs pErEonad -and
imaginary experiences
cbhbservantly and sensitivoly
and display & grasp of
prograssion, [orm and
appropriate language.

Evpress opinlons on a ranges
of topics in language
suited to the topics, and
develop scme of the points
made .

Write transactionally-

factually (i.s. produce
objective writing) far

VET10US purposas, .|5_‘i_|_'_-l.]
Standard Written Welsh

fairly consistently.

including some with
Pl -'-.|"|-] BLE Convey Lrig

or Lension. Essavs
describing different people,
Flaces, events, emotions.
Poems - descriptive and
dramatic - creakting a range of
phonic effects (rhyme,
alliteration, a hint of
cynghanedd). Commit dialogues
Ler paper appropriately.

Raiege 2 number of points and
develop a discussion of soms
of them. Voecabulary sulted to
the topic and a range of
phrases expreseing oplinlon,
e.q. the noun elagse - "rww'n
credu fod.. Fy marn i ydi -
Efallal /hwyrach fod.. Dylid..
¥ mae'n ffaith fod.. Rwi'n
dal na ddylid.. Dydw §I ddim
vn meddw] fod. ..

Write lnstructions. Explain
familiar process. Formulate
tules, announcements,
questionnalres. Practlise
the use of the passive and
impersonal forms of the wverb
(Dylid, gellir, gwelwyd...

cafodd ej enl... cawsant su
gweld yn dwynd.

Write 1n - a range of forms {iv) Formal and Informal letters)

for different purposes and diaries. Use language for

lTor wariows audiences, and communicative purposes in occupational
display an increasing and social contexts. Descriptions -
ability to prasent the places, buildings, persons,

material clearly to ths mituations etc - to a familiar and
reader in the standard unknown reader. Use of the

written medium [except in linguistie forme of the standard
contexte where this ls written medium in formal writing

inappropriata).

Improve Lthelir wrilten work
of pAper or on a word-
processor by revising and
redrafting, and consider the
purpose of the work and the
reader's needs, to produce a

correct, c¢lear and neat text.

and the more spoken forms in
dialogues, porsonal letters.
Punctuation of sentences, and
appropriate pavagraphs.

Follow writing conventions
correctly; give attention to
matters suchk as the causes of
errors of mutation and awkwerd
constructions (e.g. 'l ble rwyt
ti'm mynd i'Y. Aveld uniform
sentences. Be able to use
books of Welsh idioms to find
an idiom where necessary.

Heat presentetion inceludes the
praoguction of neat and legible
handwriting.




Spell correctly most words
1N 2ny Text They write and
show that they are Eamiliar
with standard written forms.

Discuss varied topics and
give attention to the
characteristics of Lheir
voacabulary according to
topic, purpoee, inpression,
and the nature of the
readers.

(=il

fwiil)

Use docuble n and r correctly
and conslislenlly and be able
to differenti=te betwean i, u,
clear ¥ [e.g. brynj.

Analyse the language of wvaried
texts, 8.9. a horoscope
column, or 3 newspaper's
motoring columr: the
vocabulary of &8 poem on a
particular topic (adjectives,
metaphors, key words).

Exprezs familiax, unfamilisr
and imaginary ewperiences
imaginatively and display

an awareness of stylistic
elements which contribute

to the ef fectiveness of

the expresslion.

convay opinions clearly
with some supporting
evidence and write varied
persuasive material.

Frezent general or specific
informaticn about a range
of topics impersonally.

Write correctly and clearly
in a renge of farms
different purposes and
display some ability to
vary content and exMpression
for particular tasks and
gpecific readers.

for

Re—draft toc create an
awarenese of the ipoortance
of order and seguence in

a written work and ensure

8 correct and neat TaXt.

(i}

[1ii)

Uge varied sentences (simple,
compound, mixed, complex) to
avoid monotony. Use
purpoceeful contrast or an
image or a comparison. Choose
an adjecilive which is suitzable
but unusual im the particular
context. Use a dictiorery to
gparch for a wvariety of
vocabulary and the exacl an
appropriate word in context.

Write opinicne on varicug
controveraial topics, &.49.
school rules, enwironment sl
poiklation.

Reporte, articles, essays,
pereonal essays, minutes of
meetings, a project book,
formal letters. An essay on
an agpect of local history
for a commupity newspaper.

A report an a hockey or rughby
gama for a school magazine.
Write about a road accident
a letter to 8 friend and &
report to the police. Use
Language for comminicative
purposes in occcupational or
social contexts.

in

Eeorganlse mat erial in
gegqueniial paragraphs in an
essay or report. Find
incerrect mutations and
correct them. Be able to
indicate the occasional
unusual accent, and use
punctuation such as hyphens
and brackets. Clear and
joined-up handwriting.




Disvuss Lhe different (wi) Blscuss each other's writing

%inds of languasge and some under & (iiYy, [1ii)y, (3w} and

Linguistic patterns used caerve differences in

in formal and informal vecabinlary and language

writing pallerns. Hote the Langoaos
patterns of a text which sesks
to appeal ito young people and
their Interest in poofsports.

Express a personal or i Vivid descriptions -

I.m"-:l::_Ti'h']F':r' m-:'r_'lrr’.-:_'.ni.-.ﬂ, mRd nF-F-rr_:-p-ri.*:li'- nﬂjttl.‘:l'.*.'u'-r!r‘: whieh

display some awareness of convey more than tha usual

the elemente of atyle and ones, a serieg of wverb-nouns

structure which centribute to create dramatic excitement.

Lo the sffectiveness of Creste an opening which

the expressicn. arouses curicsity; maintain
interest, conclude withoat
leaving mattera in the alr.

Presenk and defend a point Collecl informabion sbout a

of wiew and base Lhair conlroversial issue and

reasoning on information express a balanced cpinion.

in a well-organized and Effective use of language to

cleariy expressed text, develop arquments - phrases
which link and mark seguence.
Appraise a television/radic
programms and evaluate its
quality and valus.

Write well-organlised anc Eszays, articles on a topic
cohsrent tactual passages of imterest, story of some
in Standard Welsh for person or Llocal customs. Use
various purposes -and display devices such as Bub-headings
regscurces of wocabulary and where appropriate, and
construction to meet those purposefal punctuation which
objeatives. helps to sustain extended
progression (the colon; the
semicolen), organisation and
clarity. Welah woocabulapy
appropriate to the topic and
an ebiliky to use abstract
vocabuelary where necessary. A
mastery of the patterns of
written Welph extending to the
avpropriate use of a rance of
subordinate clauses as
necessary |method, mode,
cause, time, atc).

Write in a sobstantial i Use language for comminicative
variety of forms and display purposes in occupational or

an awareness of the purpose social contexts. Formal and

of a particular piece and informal letters, instructions,
the maet suitable way of articles, reports, essays, script
presenting it for a specific notes, reviews, stories, pooms.
avdlance.




Display an awareness of

the wvalue of re-drafling

Lo improve content,
correctness, clarity of
meaning, progression,
expression, and
gppropriasteness ol the parts
im the total context so that
the text is well presented
ant intelligible to the

Discuss orally and in
writing the use of
dialect in literature and
broadcaet scripts.

Rearganisas paAragrapns; re-
cast senbtences; change words)
rewrite whers necessary. Use
language aids in the process
of redrafting, for example, a
guide Lo correclling language
for certain purposes (doubling
of n/r, circumflex accent and
tables of mataticons). The
Writers"' anopymous reader.
ability to make their material
intelligible without assuming
that informatiocn known to them
ig also known to the reader.
Clear, flowing and legible
handweiting.

Obserwve Che characteristics ol
vocabulary, phrases and sentence
structures. Consider the
effectivencss of passages in
dialect [or a general or
national audispce. Examine a
text written in & local

dialect, dialsst
some poems and scripts.
in lecal dislect.

in dialogue,

Write

Use certain literary

forms to express

persopal and imaginary
pxperiences and display

an awarsnass of the
elements of style and
gtructure which contribute
to the effectivenszs of
Lhe expressicn.

Eroduce written texts for
the purposes of expressing
opinions and persuading,
dizplay a grasp of the
elemants of presentation

and eXpreseicn in accordance
with the aim, and write
within sffective limits on
langth.

(i1}

Integration of narrative,
conversation and evenis 1o
creale a gripping story. Two
contrasting pictures in a poem
to encompasas an experience.
The culcome of events and the
reaction of characters to them
{cau=ze and effect) in &2 play.
An eazay in which the
beqginning Aand and are
skilfully linked and the
paragraphe well-seguenced.
part of a radioc/television play.

In some texts edpressing an
opinion/viewpoint, logical
order, and clear expression.
In some persuasive texbs, uee
of short sentences, sppe=aling
images, pithy expression,
devices such as repetition and
playing on worda. In
presenting an argusment, know
that to'be too short or too
long has disadvantages.

Script of



Hrite = rceporbing and
factual text im Standard
Welsh and display 3 arasp

of the functlon of
paragraphing and punctusticn
in order to present 2 clear
text to The reader.

Uee Welish correctly and
gppropriately in context
(in accordance with the
purpose, topic ang
audience) im all kinds

of writing and use
appropriate vocabulary,
idicms, a range of sentence
atructures, and Standard
Welah (ewcept where other
forma are appropriate).

Display an awarepess of

some differences in khe
features of both the oral
nediom and the written medium,

[iii) Comprehensive reports and

arlicles of Information. When
writing, e able Lo ssparale
independent ideas/events/facts
into individual paragraphs;
and be able to co-ordinate
glements which beleng to one
another within a paragraph.

Hee idicmatic language;
corract staticons: vary the
arder of the Wards
purposefully, and the order
of elements in a sentence to
to vary the style and
emphasise meaning; use the
different methede of the
language to convey the passive
form; use technieal, formal,
dialect, poetic vocabulary.

Hote that speach iz free,
lprovised and fragmentary and
depends on the intersction of
people, and that Wwritlng i
tighter, more concise, planned
and finished.

e 3 range of literary
forms skilfully to create
complete compositions,
convey Lthe attitudes of
different charactere and

use various stylistic
elamenls fo create ditferent
effects.

Express an opinion on a
difficult topic, eustain
arguments loeically and
crganlﬂﬁ it &ll ekearly
for the reader.

Write factual prose for
varicus purposes, and
select information

relevant to 2 topic; display
an ability to organise
complex materials and convey
content clesrly and
appropriately for different
readers.

A short story or playlsl which
presents at least three
characters. Poems which
display an ablility to handle
measure, chyme, alliteration
or cynghanedd, wvers libre,
images etc. An essay which
includes a perscn's attitude
to a Lopic.

Give attention to sentences,
link them effectively,
paragraph and punctutate in
order to present complex
igsu=s coherently and
intelligibly.

Beports on discussions,
factual articles on different
topice. Present information
formally in minutes or in 5
lively report for a community
newspaper. Match the style
to purpose and audience.




{iw) Display a good mastery of

Welsh and use {t
appropriately and
purposefully in context
gnd select and wse a wide
vocabulary, idioms and a
wide range ol sentence
structures.

correctly,

Demcnetrate that they
underetand the meaning of
the appropriateness of
language the written
medium, by discussing
compositionse in conlext and
congidering the purpose,
topic, form of commmnication,
and the nature of the

audience .

in

[E'.\_-:I

Re anle to vary the seguence
r_:!- f!‘:i‘.‘lll’."r'lr_h ,:II Sentences 1o
enphasise and draw saltention
to important topics in a
composition, and to present
complex matters clearly;
consistent use of correct
mutations; a range of
vocabulary to convey in full
fdiscussions on varicns topics
formal, technical, literary.,
dialect. Use the noun
relative clauses correctly.
mastery of the comnjugated
forms of prepositions in
Standard Welsh.

=

Congider whether the language
of 3 text iz guitahle, its
vaoabulary adequate and
appropriste.

!

Write in a perecnal stvle
and & modé which displays
general ingenully with
regard to imagination, the
structure of A composition
and the way of handling
language,

Convay, explain and discusa

ideas, information,
viewpolints and arguments

in effectively structured
compoaitions, display &
breadth of understanding,
balance, ohjectivity and
perceptivensess, and present
an une¥pected attitude or
point ef view at times.




. {111} Write Standard Welsh |except (iii) Appropriate sentences,
where other forms are correctness of spelling and
appropriate in the particular matation. & compleiely secure
context ), wary the style grasp of Lhe written
BE necessary |purpose, conventions.
topic, audience) and display
a wealth of langueos
FESOIPCES 1N B Wids
'.-'|_1-|".'1'r'||:j_.".r'5-'.. A varisl ¥ 3 )|
idicme and phrases; a
variety of sentence structures
and flewikility in thelr use o
grcure specifie effasts.

Recognize and describe (iv) Dipcuss mattere such as
different subjective TMae'r Gyrraeqg v iaich rhy
atbitudes towards spoken hen ffasiwn i'r byd cyfoes".
and written Welsh. "Drydw 1 ddim yn dallk pobl y
Bowth yn giavad".
tome 1'm deall Cymrfg v
"Dydw 1oddim ynodeall Cymraeg
y ieleduo achos dydy "kRghywraeg
i ddim vn ddigon da".
"S8othach vdi ialth vy
diwylllant oop Cymrasg®.
"Dydw 1 ddim yn deall Cymraeg
¥ nofelaa”.
"Waeth i chi heb & gofyn am
ddim vn Gymraeg - dydyn nhw
ddim gn gich deall chi yno'.

HOTE: AL each level of atteimment the use of technological aids by pupils who
on them phyeically to prodiuce their written work is acceptable.
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ATTAINMENT TRRGET 4

LEVEL ETATEMENT OF ATTRINMENT

Pupils should be able to:

Begin to form letters Where to beglin a letter and to
with some ocontrol over which direction to go.

the size, shape and

orientation of letters.

Produce legible upper Hot to mix large and small
and lower case letters letters contrary to the

and use them consistently convention. syLll - coeDEN
according to convention Differentiate between b and 4,
and pregent neat wir . P and h

Begin to produce 'clest
and legible joinad-up
writing.

HOTE: Puplles may be exempted from this target if they need to use a non-sighted form
of writing such as braille or if they have such a degree of physical
disability that the attainment target is unattainable.




PROGRAMMES OF STUDY
FoR KEY STAGES 1 TO 4

The examples serve te illustrate the programmes of study and are non statutory.

The prograsmes
Lo achieve the
interpreted as

debarred from

of study include elements which mast be experienced by pupils in

particular levels of specific Key Stages. This should not be

meaning that pupils working at earlier or later levels should ke

those elements.




PROGRAMMES OF STUDY
FOR FEY STRGES 1 TO 4

EXFLANATION

The examples serve to illustrate the programmes of study and are now statutory,

The programmes of study include elementa which must be experienced by pupils in order
to achieve & particular level. This should not be interpreted as meaning that pupile
working at earlier or later levels should be debursed from those alements.
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WELESH: ORAL (Listening, Viewing and Speaking)
FROCEAMME OF STUDY

GEMERAL IWTRODUCTION

X The Frogramme of Study should offer a wide range of situations and activities
designed to develop pupils' confidence, oral facility and ability to respond to the
requiremente of different audiences. Through waried challenging experience in werk
across the curriculum, teachers should plan a balanced programme which will ensure
that all the skills identified in the levels recelive continual attention. Teachers
should ensure that the requirements indicated inm the other Wational Curriculum core
and foundation subject fargets and prograsmes, which refer to aspects of using the
spoken languege for the purposes of a particular subject, receive asttention.

2. Pupils in the schools of Wales come from a variety of linguistic backgrounds,
and this is reflected in the schemes of work produced by counties and imdividual
schools. Schemes nesd to provide for all pupils whether their mother tongue is Welsh
oy El'.l=,"] iah .

L 7 An dmporianl element for ell pupils is the language model provided by teachers.
Pupile need to hear them speaking Standard and idiomatic spcken Welsh.

i, The Procogramme of Study showld seek to ensure that pupils derive enjoyment from
their schoocl work.: Fupils learn best when they enjoy themselves. - Enjoyment, it is
said, is pnot assessable and, consequently, this aspect does not feature in the
altaimment levels but all Leachers Know when pupils enjoy their learning and make
progress as a8 regult. Thus enjoyment is an intrinsic pert of learning.

< Pupils should be given opportunities to listen, speak and wview together with

poars and adults in & number of situations such as:
pairs

groups of various sizes, some selected by the teachers and some formed by
supils themselves, =ome mixed groups; others single-sex groups

grogps with the teacher present and without the teacher present
whole classes

whiole schools

informal groups in the school play area

grovps containing adulte such as wisitors to the school and adults when the
clasa ia making & wisit.

Dpportunities should also be provided to prepare for different
audiences.




o, Irn Lhe olassroom environment speaking and listening should be valued se Lhat
puplls recognise thal these asctivities are of egual value to reading and writing,
The classroom environment should promote speech. Pupils' conlidence incresses and
Lhey are more prepared to express themeelves freely when they see that their effarts
are appreclisled,

4. Pupils should learn to listen effectively, pronounce clearly, use appropriate
intonation, speak clearly, correcrly and intelligibly, and u=se the resister
appropriate to the topic and the andienca.

8. Purposeful use should be made of an audio- or video-recorder so that pupils can
cccasionally examine their oral work. Care needs to be taken to ensure that this
does not hinder investigative epeech or enthusiaztie replies. The equipment should
make pupils more aware of the quality of their language in recording all kinds of
speech. 1In general, it is impertant for pupils to think about their effectiveness as
oral comminicators.

3.  Bpecial provision should be made for those pupils who cannol commnicate orally
g0 that they are able to use olher methods, Including the use of technology, asign
anguage, -symbole and lipreading, instead of listening, speaking and viewing.

Objectives of oral communication

20, Throughout the key stages, pupils should be provided with sufficient
opportunities to develop their ability to

converse with a teacher and peers ln a wide range of situations

participate in a class discussions and smaller group, listen to others,
contribute relevant commments, raise appropriate questions, help generally to
air a problem or tople, modify their comments and views in the Light of ckher
contributions, and come to a declision or agreement

listen to an increasing range of tales, fictionm, rhymes and poetry, meripts,
FPlays, media materials (news. documentary and imaginative programmes)

read aloud with increasing fluency a varied range of censtantly expanding “exts,
and participate in presentations and develop a firer and fuller awareness of the

needs of different audiences
recite selections of poetry and prose from memory

talk apout events, share news and experiences, convey feelings, tell stories,
ant cevelop a grasp of sequence and form and waye of speaking which make the
statements entertaining, obeervant, Lively and waried in attitude and tone fe.q.
the oceasional mischiewons presentation, tongue in cheek, at other times & more
ircnlc attitude)

develeop gradually an enquiring and critical attitude to literature ané media
literature, explain and justify opinions and convey an interpretation of what is
read/viewed, /Theard
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present information and factual material clearly and coherently in & logically
seguenced statement and in a range of situations

talk about progressively more comglex topics, or less familiar, less personal
and. more abstract topics, and include a range of ideas of social and moral
significanae

give and recelve progressively morse complex, detalled or exact instructichns

ask progressively more detailed guestions - specifically clear, exact,
perceptive - and answer bthem and diescuee their implications

use language for a variety of practisal purpeses such as giving and receiving
telephone messages, oF presenting announcements in clazs or taking part in
social occasions

express ocpinions, wviews, argument, become progressively more able to adduce
relevant evidence ln support of statements, and offer reasorns bazed an

nowledge rather than oo feeling or prejudice

consider arguments and opinions objectively, see different points of view,
interpret and evaluaste what 1s sald

respond through réle play, convey improvised oral response through gesture and
word and performances developed on the basis of improvised drama work, in work
across the curriculum (e.g. history, personal and social education)

report back to & group or class or another audience, summarise effectively and
become progressively more able to reflect a remge of responses/views

respond to a8 constantly expanding range of purposea, ineluding entertaining,
degcribing, recalling, explaining, classifying, comparing, reasoning,
interpreting, evaluating, generalising, persuading, predicting, gueesing,
theorising and concluding

modifying their oral language, and the way they speak and respond, in accordance
with contexitual reguiremernte and te suit the nature of the audience, and use
informal and formal language 85 required.

1l. It is important to urge pupiliz to talk in different learning situations, to
recognise their local accent and dialect and develop their pride in the lanquage of
their area, and toc acquaint them gradually with the forms of Standard Spoken Welsh
until they can medify their everyday language easily and use forms and words
intellisgible to native Welsh speakers throughout Wales. Ower the years, they should
learn to recognise what forms are contextually inappropriate.

EEY BTAGE 1 (levels 1-3, ages 5-7)

12, The elements of the skills in this programme, which focuses on
aims to promote pupils' ability to perform are to:

Bocialise and communicate practically

derive enjoyment from listening, viewing and expressing
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give expression to feslings
share experisnces
enrich and give expression to the imagination
gather and express information
develop linguistic skills and comprehension,
hetivities

13. Pupils ehould undertake activities such as the following to develop their
ability to listen, speak and view:

gpeax informally: to encourage confidence of expression

respond to visual and audio-visual stimali: to learn how to listen purposeful ly
regponding Lo sensory (using the five gsenzes) stimuli: =.g. listening to music,
viewlng a picture, feeling smoothness and roughness, and smelling and tasting to
sharpen the senses and learn associated vocabulary

craative play: to learn co-pperation

dramatic activities, presentation of stories etc to promote salf-expression, the
acting ocut of different parts (the roaring of a giant; the whisper of a timid

servant: the boast of a king etc): te encourage 4iffident pupils to overcome
their shyness by conversing with puppets

listening to stories and poems carefully selected and gkilfully presented, or
walching performances of them: teo provide pupils with opportunities to hear
colourful language, language comveying feeling, language introducing elements of
humour, and to learn the value of good pronunciation, intonation,; emphasiz and
appropriate apeed of delivery

relating Impromptt tales: to encourage spcken confidence, promote the
imagination

reciting, singing songs and rhymes learned by memory
sharing experiences: to learn to listen as well as speak

ligtening te, lollowing and glving instructions: e.g. in cockery, pupile can
- o L, P
1

learn to llsten to the instructions; describe ingredients correctly: BXPYresE an
opinion on the results, and explain the process to others

asking and answering guestions: to gather and exprese information

providing information, and discussing a topic in class: e.g. in & discussion
abcut a pet, pupils can ask and answer gquestions about it, deseribe it, take on
the comments of other pupils, enquire aheut its needs, snd express an oplnion
about its namo




preblem—solving and explalining: e.g., in solving mathemetical and scientific
prooiems, pupils grasp concepts, learn facts and follow a series of stages and
facts, and learn o handle appropriate language

participaling in public: e.g. in school assemblies or concerts: to gain
gconl idence before an audienca.

KEY BTRGE 2 (levels 2-5, ages 7-11)

14. The Programme of Study focuses on levels 3 and 4. Some pupils, however, will
progress at an sccelerated pace and to meet their particular needs reference should
be made to the Frogramme of Study for Fey stage 3. Similarly, for pupils who have
not attained level 2, reference shocld be made to the Programmes of Study for Eey
Stage 1. The Programme of Study for this key stage should be based on the cral
principles adcpted for lewvels 1 and 2 to ensure the development and extension of
pupils' abilities ag listeners, wiewers and speakers. The main aim of these
programmes will be to ensure an appropriate status for oral activities, and sustain
the respect already shown for listening and viewing. Use should be made of
electronic media such as television, radio and tape-recorders to ensure the pupils
have an opportunity to listen te Btandard Welsh, to dialects other than their own,
and an opportunity te discuss various aspects of the programmes concerned.

Activitiem

15. The activities indicated under Key Stage 1 remaln appropriate, though the range
of etimull will expand, the rature of the texts discussed will be more varied and
extended, the response more detailed, developed, exact or eloguent, and pupils will
display an agility to sustain their oral cosments and offer fuller contributions.
There ls greater emphasis, however, on group discussionz and on working together in a
group to complete various specific tasks across the curriculum. #s the range of
adults encountered expands, pupils are set tasks such as interviewing adults for scme
clear purpose or holding an enguiry which involives the purpossful use of the
telephone. Similarly, since their technical skills have increased, pupils make
grealer use of the electronic mediz in arranging a presentation and co-operate on
tasks which includes using the microcomputer for wvarious purposes - for designing &
model belore making it and for redrafting a radioc or television script written
jeintly, for example.

16. Teachers should ensure that the guality of the oral discuseion leads to the us=e
of a wide range of language to promote pupile' ability te listen effectively cver &
period of time in different situaticne, to ask relevant questicns which promote
understanding, to offer comments which are slear, well-organized and coherent, and to
exdpress opinione. It is important that diseussion skills sueh as listening carefully
to others and respanding purposefully te their comments are firmly established [rom
the outzet.

17. Attention should be given to the development of language awareness, including
the recognition of scme differences between the lanyuage of Scuth and North Wales,
for example, by identifying different accents and words. It is appropriate in the
context of reading aloud, improvised drama work and oral performances or
presentations to develop pupils' ewareness of the contribution of the woice,
intonatien and gesture in conveying meaning crally, raising the volce to ask a
question, use of the eyes and face to convey response and varying lntonation to
credle various effeclts.
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KEY STAGE 3 (levels 3-8, ages 11-14)

18. The Programme of Study focuses on levels 5 and 6. Scme pupils, however, wii:
progress at an accelerated pace and to meet their particular resds reference should
be made to the Programme of Study for Key Stage 4. Similarly, for pupile who have
not attalned level 4, reference should be made to the Frogrammes of Study for Key
Stage 2. Teachers should snsiure that puplls continue to familiarise themselves with
a range of various listening, viewing and speaking eituatiens which enhance their
oral resources and competences and lay good foundations for the skills they will need
in the future,

19. wWith all oral tasks, popils should enunciste clearly and use a register
appropriate to the sudience, while expressing themselves intelligibly and correctly.
IL 15 necessary to select stimulating starting points and plan activities in such a
way as to enrich vocabulary and extend sentence structures. Constant crosg-reference
between the oral, reading and written work will be effectively linked through
thematic lwarning.

Rctivities
Pupils should undertake activities such as the following:

responding in elsas and in groups to & varied range of stimull (aural and
wigual)

presenting information and tasks by talking about experiences, personal
interests and varied lopics

as<ing and answering guestions for some specific purposes such as interviewine
adults in order to complete a guestlionnaire

listening to and taking part ir discussions and expressing personal views:
discussing topics arising ocut of Personal Education courses, such as emoking .
healthy eating

presenting an argument which seseke to persuade, with purposeful repatition,
varied expression and skilful boild-up to climax

discussing printed works of all kinds, including the written work of peers and
medig maberials

participating in presentations and playlets with réle-play of fictional
characters Lo express their feelings, for example, and gaining confidence to
express views falling outside personal experience.

21. Emphasls should be given to pupils' discussion skills and thelr ability to
gencrale an extended oral contribution {an utterance of some length), and help them
to perceive the need for evidence and reasons or explanations for their statements,
arguments and views.

<4. Tae activities planned to promote the growth of knowledge about language should
help pupils te identify dialect vocabulary, the oral promunciation of dialect words
in crder to observe, for example, the differences in endings (-e/-& rather than the
plural form -au in some areas), the forms and nature of borrowings from English




(mdding -o, -ic =& a Welsh infinitive ending to an English word). and the treatment
of initial sounés such as ch in checklo/chocolate for examplie, sounded as tsh or sh
or mutated to 3. Bttentlion should also be given to English words which were borrowed
long ago and such more recent borrowings, comparing words such as bylb, bus and sym
with pwmp, twrci, brwsh, to show that The borrowing process differs according To the
pericd the word wes borrowed. In order fo attein level &, the study of aspectis of
dialect should include giving attention to phrases and constructicns as well as
vocabulary, including familliarity with scme of the foprms characterietic of the
dialect concerned - the shortened forms of the verb bod (to be) and the short forms
of verbe and conjugated prepoeiticne, for example, changes in the forme of words
heard, such as Dolig, nabod, clasgu {casqlu), wsnoth [(wythnos), ofon, llyfyr.
Inevitably the study of the features of a particular dialect's vocabulary ané
construction heightens pupils' awareness of the differences in form and palterns
between the dizlect and Standard Spoken Welsh.

23.. Pupile. should be awsre of the need for them o use Standard Spcken Weleh in
formal and public situations. The cassette-recorder can sometimes be used to reviee
varied oral work so that pupils consider the appropriateness of their language
according to the register of their topic ar relationghip. It iz also gppropriate to
age 1t o promote pupils' ablility to jodae the correciness of thelr speech and as a
mieans of getting them Lo correcl each other's grammalical errors (mubabions and pouan
gender, for example) and of syntax | incorrect negative forms, failure Lo use Lhe
correct form of the noun clause).

EEY STRAGE 4 (levels 3-10, ages 14-16)

Z4. The Programme of 5tudy focuses on levels 7 to 10, For pupils who have not
attained level &, reference should be made Lo the Programme of 8tucy for Eey Stage 3.

‘5. Spoken languace continues to play a kKey réle in the learning, and particular
attention should be paid to the creation of some oral situations which will prove
puseful to pupils in the world of work and in their social life after they leave
school, a consideration which Ik also most appropriate to the needs of some pupils
who will continoe on levels 4-6. A particolar effart should be made to prepars AsS
many real and authentic situatlons as possible (not limited solely to rGle-play
situaticne) to bring pupile into contact with Welsh-speaking adults representing
different occupations and intereste. Contacts with the world of work are of
particular benefit. This 1=z the way to promote pupils' oral confidence and to
dovelop a relationship with Welsh 1life by impressing on them the unaefulness of Welsh
in the contemporary world.

Aetivities
26. Pupils should undertake activities such as the following:

conveying a detailed knowledge of varlous complex Loplcs and usling the
appropriate language register
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speaking appropriately and purposefully in a range of formal situations guch as
job Interviews and informal situations, such as discussicn of Jeint projects

responding to imaginative wWworks and expressing considered cpinions on them

discu=sing multi-aspected and fairly difficult contemporary topice in groups and
ag 8 class: expressing and justifying opinions and defending viewpolnts, end
selecting and presenting arguments with discrimlpation

msxing anc answWwering detailed and perceptive questions, preparing
questicnnaires, preparing information for discussion, holding or participating
in an extended interview,

27. The challenge in the group discussion work should increase with an extension in
the pupils' rile so that they cccupy a more prominent poaition in the determination
of terms of reference for tasks, in contrelling and leading the discussion and
pringing evidence of the findings brought out in discussion to the attention of
othera {reporting back) on the basis of notes, for example. Opportunities should be
provided for individual pupile to contribute evbstantially 1o classwork by
presenting talks or addresses and using aids such as illustrations, the overhead
projector, or prepared leaflets to assist them. A varied range of topiecs should be
covered and ldeas, media materials, literature and secial and vocational matters snd
points of view should be examined thoroughly and critically,

28. Pupils should be able to describe the features of the gpoken language as b
Appears 1n printed texts and media materials and give attention Lo matrers gUch a8
the words and forms of texts from different sreas, and different social backgrounds.

23. Pupils should learn that Standard Spoken Welgh iz used in formal or semi~formal

situations and dialect in informal situations and give attentien to the different
forms of oral communication - conversation, gossip, storytelling for entertainmment,
the language of popular radlo and television shows, commentary (as background to a
film or describing a game), discussion, legson, debate, newe or announcements. a
sermon. They should be able to compare some of the linguistic features and pattierns
of Standard Spoken Welsh with those of a dialect. To attain level 10 they should be
able to talk about the linguistic principle that language is appropriate according to
the purpose, the topic, the form of cormunicaticn and the nature of the audience, and
refer to these aspects in discussing and analysing different kinds of speech.

30. At the highest levels, there iz a nesd to guide puplils towards activities with
more formal requirements, such as a discussion to which others are listering (fozx
example, being a member of a forum or brains trast), a public presentation following
preparatory Welsh taking into account the needs of the audience and the most
effective meane of conveying the meszage, leading a small group in a task such as
preparing a programme to be recorded on an audlo or video cassette, or publicly
questioning/interviewing a visitor to the school on Behslf of others [the class).
Complex issues and topics and printed and media texts of substance should he selected
and pupils taught to be oritical and to identify and use the mosl effective methods
and techniques to convey opinion, to persuade and to plead a case in order to
convince the reflective listener. They will need to be taught to use their
confidence and oral facility to promote group engulries and stimulate all members to
de their utmost. Oiven a good provision of experiences, puplils should becoms
communicators acutely aware of the appropriate ianguage and behaviour in context
matching the reguirements of the sudience.




WELSH: READING
FROGHAMME OF BTUDY

CENERAL INTRODUCTION

5 B The ability to read is necessary for all pupils. It should be recognised that
it is impossible to separate reading from the other language modes because they are
interdependent. It is an imoortant prirciple that initial reading must be baged on
pupils' oral experiences.

2 The Programme of Study should ensure that pupils derive enjoyment from the
experience of reading and pleasure from books. The aim should be to develop positive
attitudes towards reading, and to this end a range of interesting and lively
experlences and activitles based on books should be provided.

H The relatlonship between home and school should be exploited and parents
enccuraged to participate in the reading experiences of their children. Consideration
should be given to means of helping pupile who lack support at home. 1n the
situaticn of pupils from non-Welsh-speaklng homes, practical assistance should be
extended, where pogsible, by preparing sound cassettes of reading from stervbooks for
pupils use at home, for example.

4. The reading should lnclude varied imaginary and imaginative material, ineluding
plelure bocks, books of nursery rhymes, postry, tales, stories from different
countries and contemporary stories of all kinds for children. The reading should
also include varied informational material, books which reflect the warld of children
and different aspects of their environment, for example, books about nature and
animals, about the weather, the sea, about Bemss and foods, about machines and
venicles, and about pre-history and the modern world. The choice of material

available shenrld ke wide and varied in order to meet the needs of pupils from
different backgrounds and of different mbilities.

B Books and print should cccupy a prominent position in pupils! environment. The
selection, arrangement arnd display of published books is one of a school's most
important responsibilities. The class library should therefore be an attractive and
comfortacle area in which pupils are able to become engrossed in a book. Tiring the
first Xey Stage, for example, the books should ipclude large bocks, pilcture books,
bocks of poems and nursery rhymes, tales and folk Lales, and bocks of PUpile’ work
chegen by the teacher. The first selection will be governed by book guality and,
before a book iz accepted, consideration will need to be given to the Approrr iatenass
of its text, the standard of illustration, its presentation estc. A special ethos
should be created in a book cormer Lo attract children to print. At times, there is
a need te arrange displays te celebrate the work of an author or particular kinde of

books.,

B. Pupils should be given opportunities to read in a variety of sitoations:
individually
with the teachers

in pairs

in groups of different sizes, some chosen by the teacher and
oithers formed by the pupils themsalves
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an ITront of &1 the whole zchosl and a wider audience,
experiences for which advance preparation iz reguired.

i Appropriale provision should be made by obtalning braille texts for pupils who
need te use non-sighted methods of reading. Pupils unable to read aloud should use
other means, such as signing.

EEY BIRGE 2 (levels 1-3, ages 5-7)

8. The Programme of Study which focuses on levels I and ? seeks to promote pupils’
ability to:

= listen carelfully when read to

appreciate the slgnilicance of the printed word and the fact that pictures
and other visual symbols (e.g., road signs) convey meaning

agk guestlons abcut content which is of interest o them

recognise a range of familiar words in the context of thelr raading and
regqular class actiwvities

use 3 Ccontext o perceive meening, pick wp eluse in a picture, the soind of

lettera, the form of a word, to deccde a new word
use their knowledge of language - of the flow of spoken phrases initially apd
then of the conventicnal patterns of books - to anticipate the next word and
search for meaning in a text
speculate and predict and look back to eanfirm understanding
read aloud, convey meaning clearly to the listener Lhrough appropriasaze
intonaticn, and time the presentation as directed by the punctuation - comma,
full stop, gueation mark and inverted comma.

Activities

S5 The activities should ensure that pupils:
hear the teacher reading and discuss the content and pictures of the books
read quletly and immerse themselves in a book
read aloud with the teacher
hear storles, poems, books being read on cezsette, radio and televiszion
read & variety of materials, including texts composed by other pupils
discuss with teachers and peers the stories and information books they have
been reading or listening to, and answer guesticne about their content -
about the characters' feelinga, for example, and the events which made an

impres=sion on Lhem

recall stories, re-tell them and present them in improvised drama and re-reagd
glorles which have been enjoyed
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use telesfstories/poens as startling points for varlied activities across Lhe
carriculus

produce Lhelir own books about varied experiences, interests and topics

familiarise themselves with signs, laocels. names, used in the context of
activity cornere such as a shop, hospital, fire brigade statlion, Wendy house
etc

make use of appropriate reference books, books of words, dictionaries,
computerised data

Interpret individual words through gesture, mime and povement

cbeerve individual letters [their orientation as well as their shape),
individual words (their cenfiguration as well as their spelling) and
composite phrases (the configuration of words as well ae their order).

FEY STRCE 2 (levels 2-5, ages T7-11)

10, The Progreamme of Study {ocuses on levels 3 and 4. Some pupils, however, will
progress. at an accelerated pace and to meet their particular needs reference should
be made to Lhe Frogramme of Study for Key Btage 3. Sdmilarly, for pupils who have
not attalned level 2, reference should be made to the Programme of Study for Key
Etage 1. The Programme arranged for these levels will be based on the principles
adopted for the previgus stage. Its chlefl aim will be to ensure the development and

extension of pupils' abilities as readers.

11. Pupils should read a wide range of varled books and begin to develop perscnal
taste and preferences for different types of books and for particular suthors. The
material should enrich imaginative experiences and include literary works, or
selections of them., sppropriate to the age, interest, maturity and experience of
pupils, It showuld include & wide cholce of postry and provide experience of poems
varied in comtent and form, some written for children and others ot speciftically
written for an audience of children. The literary material should provide an
appropriate challence in order to extend the understanding of pupils and devalop
perceptivensgs and sensitivity of response. There is also a need to extend
pubstantially the experience of pupils of information books of all kinds, including
reference books and encyclopaedias. Papils should be able to use these for different
purpoges, without copying from them verbatim when answering & query or presenting Lhe
results of research. The aim ghould be to have a selection of material on different
linguistic levels so that & correspondence betwesn the language ability or attainment
of pupils and the standard of the language of the testts they deal with can be
perceived. The non-literary material should inmclude items from magazines, community
newspapers, notices, asdvertisemente, instructions, catalegues, directions, maps and

plane, charts and disgrams, leaflets of all kinds; and a computer printouk.

12. Pupils should be given sufficient opportunities to increase their ability to

read meaningfully to others until their confidence and facility grows sufficiently to
enable them to participate in public presentations. The materisl used to achieve this
aim should include prose and poetry, and varled dramsbtic material - programme

scripts, parte of plays or playlels, dialegues from novels and from the children's own
work. DOpportundties should be provided to discuss the content and style/expression
of the work read with others.
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Activities
13. Pupils should be given opportunities to:
hear storles, poetry and non-fiction read aloud
choose books to read as part of a persondl reading programme

participate in a book-based actlivily such as a book quiz, a competiticn to
learn and recite englynion, invite an aathor to the class to question him or
her, an improvised or a s¢ripted play

regpond to a story and poem and think about plot, ewvents, characters and
content

express an ¢pinion about the appeal of a book, the effactivencss of its
Appearance, the mood of a few scenes, how gripping the story is, that is,
of fer some kiné of review of Lhe book for the benefit of Fallow pupils

on Lhe basis of the reading, companse for purposes guch as prediction, the
creation of a text for others to read, and translate it into another medium,
including deplicting the fext semi-verbally or non-verbally {e.3.. a graph,
diagiam, painting, cocllage)

keep a record of the bocks they read and comment on them, orally or in
Wwriting

learn how to find information in reference books, information books, a
database

search for evidence in a wvariety of material e.q., manuscripts, fanily books,
documents from the past, maps

develop specific reading and research skills for geeking information, e.g.

read to find a specific piece of information, use contents pades and indexes
and chapter titles

work with othera on a theme and discuss effectively the reading material
linked with the aspect of a text belng studied,

14. To attain level 4, pupils ghould be taoght about soame of the mos=t salient
features of poetry such as rhyme, rhythm, alliteration, some awarenoss of cynghanedd,
ang the wey in which poets use words Lo convey meaning and to create effect.

15. Care is needed to ensure that pupils' abllity to read parceptively increases
during Key Btage 2. Work which aime to promote understanding of a text should
include perceptive questioning to help pupils to think about meaning, toc recognise
what is Implled in a word or sentence, to evaluate what iz denoted and to formulate
concluaions .

1&. Pupils should hear about information arrangement systems in library - author and
subject catalogues, and classification systems. [The experlences pupils receive
during the same stage in studying English are reievant in the context of this aim].




KEY BTAGE 3 (levels 3-8, ages 11-14)

17. The Programme of Study focuses on levels 5 and 6. Some pupils, however, will
progress &L an accelerated pace and to meet their particular needs reference should
be made te the Programme of Study for Key Stage 4. Similarly, for pupils who have
not attained level 4, reference should be made to the Prograsme of Study for Key
Stage 2. Programmes of Study for thase levels should build en the work already
accomplished. Pupils should be given opportunitles to extend the range of their
reeading and encouraged to experience a variety of texts ranging from fictiomal and
factual material to a miscellany of literary material. Teachers should continue to
encourage pupils to enjoy reading.

18, The imaginative reading material should include the following:

fiction specially written for teenagers, contemporary fiction and twentieth century
fiction not written specifically for tesnagers, and a selection of prose and poetry
to reflect the variety and richneas of the literary heritage, for example, modernised
versions of early Welsh poets, tales from the Mabinogl In contemporary language, harp
verzes, a selecticn from an interlude, chapteras from a novel by Daniel Owen, some
poems in cynghanedd. Pupils should become familiar with forms other than narrative
and dramatic ones, ireluding a selection of biographies or portraits,
autopiographies, essays, diaries, letters and travel books.

13. The pon-literary material should include zome of the following:

articles and information books of all kinds on a wide range of topics, instructions,
reports on varicus mallers, magazines and newspapers, pamphlets and blurbs, notices
and advertisements, letters and forms, information in graphic form, factusl material
produced by public bodies, and encyclopaedias. Pupils should be taught how to read
and use texis, e,g9., to ensure that they learn how to adapt their reading actcording
to the purpose, that is, by speeding up when it is sufficent to gain a bread
impression of the author's thinking, and reading perceptively and carefully wher the
content needs to be reflected upon And assimilated. Teachers should eneure that the
level of difficulty of the texts presented increases constantly and that pupils
develop a perceptive and detailed response to a range of transactional, faetual and
practical tests which are objective and impereonal in nature. Teachers sheuld also
obtain a stock of discursive texts which express an opinion, set cut a point of wiew
and argue a case, and promote pupils' ability to respond thoughtfully and critically
and Lo recognize writing based on information and reason and writing which sppeals
more to the emotions.

20. At times, the reading should be an end In itself while at others it should lead
to an oral activity or a written task. Pupils are required Le undertake a
substantial programme of perascnal reading in their own time and to develop the
confldence to read material which is increasingly challenging in content and
EXpreEaion.

21. Pupils should become familiar with a renge of material produced by the
audlo-visual media (radic and television, audio and video cassettes etc), be ahle ko
discuss them, link them in each case with their context, and consider their pUrpose,
audience and effect.




Retivities
22, Pupils should be given opportunities to

respond to varicus kinds of writing, expresa an opinion about them and give
reasons for that ocpinion

respond seénsitively to what has been read, dewvelop the ability to place
themselves in somecne else's position, gain an awareness of the feelings and
ideas of other characterse, and develop the ability to sympathise with them.

This extends pupils' experience of life.

speculate on situations read about, consider what may happen and precict on
the besis of their knowledge of the content of the text

interpret a text, form & personal cplnion apout aspects of content ané craft,
and use evidence from the text to confirm their comments

read anc discuss 8 purposeful and attractive selection of thea literary
heritage

reccanise writing which seeks to peregade - by looking, for exarple, &t the
different methods used in advertisements to influence the audience, and
providing oppertunities for pupile to experiment with this kind of larguace
register by composing messages which zeek to persuads

compare aspects of the content and craft of texts

learn to underetand how to recognize an author's biss or slant in &8 piece of
work. This can be achleved by showing how the author intervenes in the piece
and introduces kis opinion, either explicitly or implicitly. It showld alsoc
be shown that the wviews expressed by some of the characters in a novel or 8
ghort story are not necesarily thoas of the asthor

sppreciate the power of persdsasive technigues in written passages, analyse
those technigques and have cppertunities to use them in their own work

find appropriate material from 3 wide range of sources

employ higher order reading skills, 1.e. skismlng, ko obtain the gist of a
Lext's malpn content, scanning to find specific details, and read a range of
materials in detail

evaluate the information gathered and summarise it clearly and coherently

learn how to find information for themselwves and use waried sources which are
increasingly challenging in content and style and appropriate to the purpose
af the task.

23. The activities linked with the objective of learning about languasge should
devote sttention to means of creating effects through the devices of orthography,
gound and word., Pupils should also become familiar with the language features of
different texte, e.qg., by observing formal and informal, contemporary and period
writing.




KEY STAGE 4 (levels 3-10, ages 14-16)

24. The Programme of Study focuses on lewvels 7-10. For pupils who have not attained
level &, reference shculd be made to the Programme of Study for Key Stage 3.
Frogrammes of Study for these levels should build upon that already accomplished at
ievels J-6:

23. Jhere should be a wide range of literary material, including adult fiction,
poetry, @588Ys, plays, biographical/ autobiographical material, and some examples of
pra=Twentlalh century work. The non-ficticn texts should include documentary and
journalistic material from the media, articles and varied information bocks and
Writing which expresses a point of view and seeks to persuade, such as magazine
editorials, and pamphlets produced by various groups and movements.

Activities

The ectivities will enable pupils at these lewvels to

recoghisa what 1s implied in & text, with understandine of what is suggested,
perceive an author's prejudice or that of his characters, understand more
about & situation than is actually porirayed and give thought to mere than
the auther expresses in words, and discover the layers of meaning in a text

analyse the flow of passages and their form and consider whether they are
clear and coherent

read a selsction of fiction, poatlry and plays with discussion of form,
content, style of ppet or dramatist, and the appeal of such works

examine imagirative texts with regard to aspects such as characters,
attitudes taken by chAaracters, plot, backaround, structure ard devices used
to convey meaning and particular effects

recognise a wide varlety of literary and non-literary forms, and be aware of
the nature of a passage, for whom it wag written, what is its purpose,
whether the author has used a particular register, and whether the register
selected is appropriate

study examples of work from the past, and, with quidance, learn to recognise
some of the features of Welsh in other periods and learn about some of the
influence on Welsh vocabulary over & pericd of time.
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2T, In the lesarning about language at lewvels 7 to B, Welsh past and present should
be examined. There is & need to consider and discuss the use of Welsh to presant
information about the contemporary world and give attention te the language
(vocabulary and sentence structuresz) of texts covering & range of areas, including a
curricuulum subject such as geocgraphy, the language of commerce, business and
industry, material produced by sciantists, doctors, lawyers and social workers in
their work, and contemporary interests such as motoring, computers ete. It would be
appropriate Lo examine the derivation of new words, new coininags, adaptations or
giving forelign words a Welsh appearance. Fupils should alse be introdoced to
examples of the Welsh of earlier periode and helped to recognise some of its
characteristics and compare them with the language of today so that they gain a rough
idea of differences in orthograsphy and cbserve some words and grammatical forms and
their changes over & period of time, and scme words which are no longer in use.

28. To attain levels 3 and 10 teachers should ensure that the texts read include
translations of literatures from other languages; the material should extend pupila’
experience of language, thought and imaginaticn, that is, it should be substantlial
end challenging. Pupile' oritical responmse should develéped Lo enable them to deal
with an author's attitude to his subject, the tone of the work, and features such as
images, ircny, ambiguity and a rapge of other lliterary devices. The activities
arrvanged should enable puplls to analyse different types of non-literary and media
texts in detall and show clearly Lhe reascns and the eviderice for thelr sxplanatory
of critical comments. The ability to sustain the response and develop it in a
balanced manner is important at these lewels. Pupils should be made aware of the way
language is used skiliully in the different kimds of material studied. To attain
level 10, pupils should alm for a wide-ranging view, fullness of knowledge and
perceptiveness of analysis.

29, Pupils' knowledge about language should be extended at level 9 by leading them
Lo observe Lthe special features of linguiatic dewices in texts so that they can
discuss a range of iszues, such as the use of words in poetry (composite words and
ancient words, for example), specific sentence patterns (patterns lesding to brief,
condensed phraseology, for example), repetition of letters end words ia a text,
change of word order, and the uge of the verb-noun (infinitive) to create lively and
dramstic pictures.

30. To asttain level 10 pupils should know about scee of the influcrnces on Welsh
wocapulary over a pericd of time, give attention to the nature of contemporary
borrowinge and discusse aspects of the expansion of the language to meet contemporary
requirements.




WELSH: WRITING
PROGEAMME OF STULY

GEHERAL IHTRODUCTION
1. The Programme of Stedy should promote effeciive development in writing by
ensuring sufficlient time, sppropriate circumstances, sultable tasks and experience
wWwriting for various readers. It is important that various rescurces for writing -
pencils, pens and a word processor — are available. Contexts should be created to
provide opportuenities For pupils to write for a real audierce and for meaningful and
specific purpoges so that they lesrn that writing s a wseful skill for maintaining
contact with peers and with the world outside the classrocm and school. The
experience of writing should also include sufficient opportunity for pupils to wrikte
for thelr own purposes.

25 Pupils should be given regular opportunities to produce their own independent
work and to co-operate with others in performing certain tasks. The whole process
writing should include cpportunities for pupdils to re-draft work from time to €lme
improve the content and organisation and refline language and expresslion. In
:Eeﬂ:r.ﬂfti‘:‘.l:"l, attention ghould alao be gi'u'l.-.'.'l to the form and ]_.-'-.|:|r-:_:-|,.||, of the wiors<, and
the use of & plcture, dlagrams or graphics Lo promole the purpose of the writing.
Fuplils should be given consbructive apd sensitive comments on their work and receive
Lhe response of others to 1t. Regular cpportunities for puplls to shew thelir work to
othere - by displaying their written work or publishing it in some way 50 that others
read it - will stimolate their writing.

3= Pupils should zee that adults write and enjoy writing. Teachers should
therefors write with the children [rom time toc time and share thelr experiesnce or
talk about their notes or records. Pupils showld learn to regard writing as a
natural and usefuol act which achieves many purposes and provides enjoyment for the
writer and others In dealing with real and imaginary experiences.

4. A wide range of intereating contexts which reflect many areas of experience
should bo provided as a background to pupils' writing. The stimuli or starting
points should be varied. There should be no over-emphasis on one medium: howosver
important, for example, the zbtimulus provided by & book may be, there iz a need to
uge other powerful stisali, ingluding media material, first- hand experiences such as
vieite, and improvised drama, for example.

Balance should be acught between cpportunities for pupilas to:

develop thelir writing on the basis of oral discussion in class, in a group, and
individual discussion with the keacher

show initiative in their own choice of topice end develop inte independent
writers,

. Experiences or activities should be arranged to highlight the appeal of writing.
such as holding a writling workshop by inviting an author to school or visiting the
locality of an important writer. ©Occasions which draw attention to writers - a
display of an area, the life and work of an author, for example, or showing
programmes Cconcerning a post or author = are also useful,




Papile should be given cpportunities to wrate:
individually
on the basis of collaboration in pairs

on the kaalzs of collaboration in amall groups, =scme chosen by the teacher and
othera formed by the pupils themslves

In writing and reading pupile gshould be given cpportunities so far as is practicable
to use the computer for a range of purposes such as:

playving language games

uzing 4 databaze to gelect Informatlon and formulate guest lons

romoling creabive work, and refining their writing editing, expanding,
ephrasing and producing finished materisl [(e.g. in a class magazine)

F

promoting jodnt lnvestigetions and written tasks
communicabing elecktronically with a distant audience where possible
presenting teletext inclading the day's nmews to the school
creating simalatlons,
FEY STRGE 1 (levels 1-3, ages 5-7)

B. The programme focuses on levels 1-2. Pupils should be taught how to form the
ghapas of letters, both lower case and capitals, and have sufficient practice to
enable them to develop clear print and, in due course, clear and legible joined-up
writing which flowe freely. (See Rttainment Target = HARDWREITING). They should also
be shown that there !5 8 need to leave & space betwesn worde when writing, to use a

capital Zetter at the beginning of sentences, and to end them with a full stop.

9. At times; pupiis" efferts to read their news and stories should be supported and
their ability to compose encouraged by allowing them to communicate what they have to
say to their teachers orally, and for the teachers Lo prepare B record of what is
reported ar dictated.

10. Teachers should give attention to spelling and ensure that pupile learn to spell
correctly words containing circumflexes [words such as t; 8l, sn), and the double 'n’'
and 'r' combination [in worde such as torrl, fynnu), which occur freguertly in their
work . Ltiention should alse be given to the spelling of structure words (such as yr,
yn, ond, pan} and some regularly used verbal forms (such as moe, oedd). Pupils
should be encouraged to atbempt to spell words - familiar and new - for themselves
apd to regcord them in their personal wordbooks az a means of helpino them to remember
the correct spelling.
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11. Pupils should write waried pesssges which conwvey an experience and tell a story,
end use forms such as personal news, a diary, letters, a story based on experience;
an origlnal story, and reports on events. Attention should be given to the
organisation of thelr chronological writing too ensure that they display increaszing
contyel of the segquence of ewantse.

12. 7In the Imaginative mode, pupils should be given opportunitles to create Thymes,
verses, poems and puzzles which provide opportunities to play on words., Teachers
should train pupils' ears Lo recognise the scund of rhyme and their eyes to see the
correspondence between letbters at the end of a word. Teachers should read aloud
gufficient examples of different kinds of poems To ensure that puplls become familiar
with a range of models which mey help them when they come to write a poem.

13. Pupils should write passages which record and present information and write much
in their own words in work acroes the curriculum once the topic or content has been
discussed in clazs or by a group. Writing should include reports which record a
commentary, & process or an experiment, and instructions to others such ag recipes,
Lists, labels, motices, Invitations, and notes which include writing and explanatory
diagrams/a picture while working on a theme. Attention should be gliven to the
crganigation of the composition to ensare that it reads clearly and coherest vy,

4. Dppartunities should be provided for pupils to discuss their writing with their
teachers and cther puplis and give attention to B range of issues such as content,
expression and lLanguage. Teachers should develop pupils' awareness of some of the
[eaturesz: of the forme used and the purpoee of the writing, and ensure that completed
work iz prepared for different audiences, for example, peers in class, pareanls and
family, pupils in other schools.

KEY STRGE - 2 (levels 2-5, ages T-11)

15. The Programme of Stody focuses on levels ¥ and 4. Seme pupiiz, howswver, will
progress at an accelerated pace and to meet their particular needs, reference should
be made toa the Programmes of Study for Key Btage 3. Similarly, for pupils who have
not attained level 2, reference ghould be made to the Programmes of Study for ey
Stage 1. The programme arranged for this stage is based on the principles adopted
for the previcus stage. The aim now is to extend and develop pupils' abillty Lo
write in different forms and for varicus readers. An effort should be made Lo ensure
that they derive enjoyment From writing as they glve expression to feelings,
impressions, thoughts, responses, experlences and imagination and handle language in
ils writlen form across the carriculum. They should also realise the wsefulness of
writing to their work in general gs a2 means of wunderstanding ideas and corganising
thoughts.

16, Puplls should be helped to realise that writing for an audience involwves
regpecting the conventions of language, including a grasp of spelling and a range of
punctuation (capital letter, Full stop, comma, gquestion mark, exclamation marck,
apostrophe and circumflex). Atbention should be given to punctuation inm the context
of children's written language until pupils appreciate that the main purpose of
punctuation 1z to make meaning clear. In the context of the stories they write, they
should be taught to use quotation marks to introduce direct speech. The aim of
developing correciness should lead teachers to give attenticn to some aspects of
matatlon (such 48 the mitaticns involved with noun genger, for example} and
constructions (such as the correct form of affirmsative and negative centences). Pupile
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should become familiar with hearing teachers using terms such as berf {verb), enw
{ncun), rhagenw (pronoun), ansoddair (adjective), brawddeg (sentence) and should
display understanding of such terms. In reviewing their work, they should be sghle Lo
perceive the lack ol consistency in the tenses in a3 narrative and the lack of
agreement between the number of a proncun and a verb.

17. BAs a result of dlscussion, and the guidelines which will become apparent to them
through drafting and redrafting, pupils should pearceive the value and importance of
different aspecte of the writing procese = e.g. establiphing the context clearly,
cutlining the work, consgidering the appropriateness of the content, and altering,
deleting, sddirg and organising items asz required. Teachers should also devote
attentlion teo agpects of effective expression and enable pupils to recognise unclear
sentences, neodless repetition and gaps in the Flow of the text, to consider the
appropriateness of their choice of words and to select more striking, Sescriptive or
detailed lapguage than occurs in their firat efforts, according te the purpose in the
context. BSpecific attention should be given to the language related to & particular
supject or curricular area and to developing pupils' confidence to use it correctly.
By focusing on specific aspects of devices, e.g. headings, use of columns and
inserts, in their reading, attention should also be drawn to devices in informakticn
texts which aid understanding. Presentation of work iz imoortant and Leachers should
expect intell i.l:_‘|_]:l.‘.~-||?: |*.=..r.|:]'.-|:'1T.in|g, with the .e!lil;,'l_]T_',- Lo |'_l|:|;_:-d,,.|;_:|_.= real i-;_:.J_ra,Eulj—l_:p
handwriting beling ¢arefully developed during Lhis key stags.

18. To attain level 4, pupils are reguired to write to express opinions and polints
of wiew. They shoulé be encouraged to express thelr comments and assertlons clearly
and, in discussion, should bBe urged to try to say why they feel or think as they do.

19. Pupils should be given opportunities to:

write pergsonal and imaginative passages, including original stories, and presant
work which is satisfectory in form and which contains waried alements such as
characterisation &nd observation based on purposeful esffort

write in the personal and imaginative mode in response to a literary stimulus,
including writing in a form other than the form of the originel stimalus, for
axarple, writing descriptive prose after reading a poem about a locality,
writing a monologue poem to convey the thoughts of a character in a play/novel
at a eritical point

weite poems - inddividually, in palrs or in a small group - using a range of
forms [vers libre as well as verses in the form of an "englyn milwr' without
cynghanedd, for example} and imitating some poems or a part of a poem

write and respond to varicus stimull, including media material, wisits,
artefacte, paintings, music, and class and leisure activities

read examples of different kinds of writing such as descriptions, a
radio/television script, a conversation between characters, monologues, passages
expresaing cpinions and receive encouragement and instruction Lo accomplish
these kinds of writing on the basis of clear expectations

write personel letters in the informal register to share experlences

write extensively for different purposes in work across the curricalum
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write to present information, receiving sassistence as they learn toc arrange the
work effectively and perceive the wvalue of planning and classifving, and use a
range of forms, including reports, recocrds, contributions to different kinds of
publications [an information sheet, a pamphlet, a chapter for a book, &8 concise

record for a project, for example)

co-operate Lo plan, create and produce some publication such as a class
newspaper or magazinse or a collection of the group's best work orf an anthology
of amising material , using the word processor o publish it te a professicnal
standard

write a public letter to the editor of 2 local newspaper expressing an opinion,
prezenting infoarmation or describing an Inguiry And satting out The letter in
accordance with the appropriate convention

compose concige and useful notes for a specific purpose based on their reading
of information texts, but aveiding copying verbatim from the Welsh texts.

Where the context is appropriate, pupils should make fairly consistent use of
Standard Written Welsh.

20. The teaching sheuld include Familiarlsing pupile with aids which can help them
to improve thelr written work, including dictioparies, language guides, books of
idioms and some appropriate pages from a hancbook of correct Welsh. Particular
attenticn shouid be given to wvarious aspecis of words to enable puplla bo:

recognige the correct initial letter of 8 mitated word so that they can
dictlonary effectively to seek its meaning or check its spelling

familiarise themselves with the warious word=-endings = to dencte gender and
mamber; for example, to turn & noun iolo an adjective, or to vary the person and
tense of a verb

extend Their rescurces of wocabulary conslstently.

21. To attain level 5 pupils should be able to talk about the vocabulary of varied
texts. Through the guidance provided, they should learn about formal and informal,
literary and dialect, everyday and specialist or technical vocabulary, Opporctunities
ghotuld be provided to observe words in a variety of contexts, including postrv.
Careiul altention should be given to the drafting process so that pupils are aware of
the varicus stagesz, i.a. drafting {[expressging or verballsing the first 1deas or
impressions), redrafting (shaping the contents into an appropriate form, according to
the sim of the work and the reguirements cof its audience;, following receipt of
commente from the teacher or fellow pupile) and editing the text to ensure that the
meaning is clear and the flow and sequence of the content are smooth and conercenl.
They should alao be made aware of the rile of the procfresder and the careful and
exact reading necessary to ensure a complete and correct text. The provision of
cpportunities to discusa work and ideas with others is important in the development
of the work, particularly,. perheps, during the redrafting stage.
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23 Tearhers should promote pupils' akbility to write correctly ernd well, and

_EFJ'.‘".‘.::-.‘:'u'.'F.'I' gttention should he g'n'..-l_:r (il | :lr:—u'.r'.lr-. BUSn ASss

worda: to conflrm pupils' grasp of gender, for example, to ensure correct
mitation after the definite article, and correct sutation of sédiectives after a
gingular feminine noun

aspects of grammar: the correct use of prepositions after werbs, ané conjugated
prepositions

construction: to establish the correct patterns where puplils are unsure of them
Welsh idioms and phrases
the ccherernce of a paragraph so that all references are clear and dorrect.

Devices which asslist recall of certain rules which promote the ability fo write
correctly are usefdl, but in practice the attention to language should malinly be
woven into the context of the work, Attention should be given to aspeckts of
expression and style. Teacherz should devalop pupils' awarenese of the importance: of
selipcting words carefully fo créate appropriate effects - for example, to select
cEriking adjectives and create original comparisonz and metephore in descriptione.

FEY BTAGE 3 (lewvels 3-B; ages 11=14])

23. The Programme of Study focuses on levels & and 6. Some pupils, howewver, will
prograss at an acceleratec pace and to meet their particulsy needs reference should
be made to the Programmes of Study for Key Stage 4. EBimilarly, for pupils who have
not attained level d; reference should be made to the Programmes of Study for Key
Stage 2, The programme aims Lo facilitate pupils' ability to produce varicus kinds
of writing in various forms for various purposes, and to display conscious and
increasing mastery of crganisation, structure and expression. The kinds of writing
can be broadly categorised as follows:

perscnal and imaginative writing
Factual documentational writing in an imperscnal style
writing to express an opinion.

A parallel programme of reading texts which span the above range is important in
widening pupils*® experience of writimg. Although it is not intended that pupils
should slaviehly emulate models of others, their reading and study of other works
helpe to heighten thelr awareness of several aspects of writing, the form and
structure of compositions, phraseclogy, and methods of creating effects. A further
aim 1g to bribg abocut a gradual develcpment in pupils' ability o consider and
describe the wocabulary and linguistic characteristlics of a range of texte and to
become acquainted with the particular characteristice of different forme and with the
needs of different readera. The examples which appear opposite the attalnment
Largets give gome indication of the kindz of activities considered appropriate,

24. Puplls should express personal and imecinative experiences by using & range of
literary forms sach ag:




slory based on experience or an imaginary story
o personal dlary
descriptlons
the =script of a play or dialogue
a perspomal letter to a clore friand
VArliec poems.

Fuplls should be encouraged to observe perceptively and sensitively so that they can
EXpress #Nperiences in a way whlich pleases and convinces the reader. Their stories
should include a geod opening and a satisfactory ending, background,
characterization, a series of evenis, and direct speech where necessary. QGradually,
pupils lesarn to write more mature and ambitious passages including, for example:

& short story

a chapteor from a novel

an essay of reminiscences

characters' scliloguies at turning points in their lives
various kinds of poems (rhyming, non=rhyming) and verse forms.

The experience of writing poetry should be bazed on reading and listening to a wide
selection of poems and include opportunities te write with others and individually.
The abilily to use devices characteristic of poetry, suzh as rhythm, alliteration
tand elements of cynghanedd), repetition, rhyme, imagery and compressed expressicn,
should be developed.

£3. FPupils should express views on a range of topics and concentrate first on
matters reflecting various personal interests. They shoold come to see that there is
A genuine purpose to such writing. 'This can be encouraged by means of a deliberate
cholce of tasks, such as writing & letter to a newepaper editor or radic/television
programme tTO CORVeY an opinion on a topic in the news or on programmes broadcast.

The exprassion of opinion alsc includes, for example, conveying comments on books by
drafting reviews. It is necessary to secure progress, over a period of time,. in
pupils' ability to strengthen their case when expressing opinions by choosing
evidence effectively and offering reasons in supporl of such evidence.

26. Pupils should draft various factual decumentational pleces for variovs purposes
such as:

the writing up of instructions
explaining familiar processes

writing formal letters
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conveylng information based on investigations

recording and offering interpretative comments when discussing the results of an
EXpErimant

During this Key Stage, pupils should develop their ability to present information
pbjectively. COpportunities should be teken to speak about factual and
documentational texte and to ocbserve the features of their language structures so
that pupils become more aware of the nature of standard written language. There is
aleo a need for pupilé to continue to use writing as a medium te promote their
ability to think and to assimilate information, It should also be made clear that
this kind of writing will not always lead to work Yo be refined for a reader.

27. Pupils should learn how to organise their material in paragraphs and undersLand
that this contributes to the clarity of the work and helps the resder Lo perceive the
relationship between different aspects of a central idea, the [low of s story or the
progression of an argument. They should also learn the purpose of punctuation marks
suach ag hyphena, the ocolon, and brackets.

28, To'abttain level 7 pupils skould be enabled to discuss, both orally snd in
wrilifnig, theé uszse of dialect or spoken lapguage ag found in lliterature and broadcast
scripbs.  Attention should be giwven to wocabulary, forms and constructiions
characteristic of the written diglect.

KEY BTAGE 4 (levels 3-10, ages 14-18)

2%, The Programme of Study focusee-on lewvels 7=1d0. For puplils who have not attained
level &, reference ghould be made to the Programmes of Study for Eey Stage 3 and, for

pupils who have not attained level 4, to the Programme of Study for Key Stage 7.

The Programme of Btudy should build on wheat has beoen accomplished. Its aim is to
promote pupils' sbility to write:

varied, personal and imaginative literary material
material expreseing opinions/conveying views
material employing persuasive technigques

material which presents and discusses information.

The Programme &f Btudy should promote purposeful and polished writing acooss all the
tasks and modes and promote the skilful and powerful use of language.

It should also enable pupils to recognise the language features of a variety of oral
and written texts and to discuse the appropriateness of language according to its
purpose, audlence and skyle.




20 Teachers need to bulld on the skills developed durimg the previouz sbage, but
mere mabure achievemenl is expected. This will involve grealer variety in the tasks,
a more conscious understanding of literary forms and their possibilitiss, and a
fuller development of idess or storlies. The starting pointse for writing shaald be
varied, contemporary, wide-rangling, challenging and relevant.
hetivities
31. Pupils should produce personal and imeginative writing and employ a range of
literary forme: their work should reflect some of the chief attributes of theae
forms. The forms relating to the presentation of a story, where background, plot,
characters and their interaction, conflict and tension are important, inclads:

the =zhort story

a chapter or chapters from a novel

a dramatic script.
The work should be well-written and include elements such as significant details,
perceptivenass in portraying charactere, a careful build-up to create tension, ard
good ending.
Puplls should employ other forms in expressing personal experiences including:

the literary essay

an excerpt from an autcbicgraphy or reminiscence or biography

a personal diary with reflective content

free poems and, perhaps, short pleces in cynghanedd (couplets or cywydd verses).

The activities should promote pupils' ability to usze powsrful language skilfully for
aesthelic or artistic purposes.

42. Teachers should develop pupils' ability to express wiews on a variety of current
igsues and give them opportunities to use different forme such as:

letter to a magazine or newspaper
script for a programe to be bropdeast
magazine article
newspaper sditorial

& dialogue which discusses ideas.

Pupils should learn how to construoct clesr arguments for or against certain
statemenls and offer evidence in support of their views.

Pupils should be capable of drafting passages which employ persuagive technigues.
They should be given opportunities to compose & range of forma, including:




an attractive lealflet
Daphnlets

praomolional copy

A SrEech .

They shoold be aware of persuasive technigques such as images, striking illustraticons,
and clear and pithy speech, and use them where appropriate.

33. Pupil= should write factual proee in Standard Welsh and uze various sources of
information - printed, sudic-visual, computerised - or report events to which they or
oLhers have been eye-witnesses. The writing tasks composed for them should heve
clear and epecific objectives. The kinds of forms which may be used include:
a8 magazilne article
a chapter from a book presenting imformation to defined readers
a script for & radio/television programme presenting information
Newepapar or magazine report
biocgraphical text
contribution Lo & project which explains or describes
detailed inslructions
an esgay discussing a literary text or an historical topic,
Jome of the taske at the highest levels should include complex or difficult issues.

34. FPupils shonld have an opportunity teo write varied material to reflect
vocatlonal, practical and social matters. They should uge varied forms such as

a letter to arrangs work experience
seeking carears information

responding to a job advertiszement

writing a CV & (curriculum vitas)

communicating about youth club or society activities
writing an invitation to an ewent eg party, school play/concert
WEiting minutes of & meeling or a summary of a8 discussion.

Teachers should continue to give attention to varions aspects of wWriting such




waraqraphs, to ensure that pupila are able to compose dilfferent kinds of
paragraphs, for examplie; a paragrach opening with Lhe general statement and then
proceeding to illustrale it, or a paragraph closing with a general comment which
arises lrom preévious considerations

pupils" ability toc determine the acpropriste form and length of a work for
themselves, and to know when to be Soncise and when to elaborate

varying language and the method of writing for different resders and observing
the change which may occur in the nature of the wocabulery and the structure of
a text when this oceccurs

the style of thelir writing in general and giving conscicus ettention to the
craft of creating special effects for specific purposes

preasenting work and consolidating and extending the ability to draft, redratt,
edit and proocfread.

37. Atkention should be given to differences in the rewture of the oral and tha
written language and dizcussion should sover matbters such as the use of guestlons to
convey and confirm meaning in &peeach, and the need ko use language more expansivelw
te convey meaning in the written mode. Other aspects which should be discussed are:

the use of the voice itc emphasise meaning/attitude in speech and the need fo
choose dnd use language carefully to convey the exact meaning through words
alone in the written mode

the improvised, spontanecus nature of sceech, the more purposelul npature of
writing

the freer and more personal nature of speech and the more restricted, formal and
imperscnal nature of writing

the looser structure of the content of the "text" of spontenecus speech, the
tighter strnicture of a written text.

34, To attain level B pupils should consider written texbts anc evaluate the
appropriateness of the language according to subject, purpose and audience. They
ghould congider different forma or kindz of texts such as letters to ths presz, a
newspaper report or editorial, holiday brochures, caspalon lesflets, an officlal
notice, a pop megazine, a text for Welsh learners, malterial from a women's magazine,
a radic anpd Televislion programme guide, ste., and the vocabulary, style and
constructione of such writing.

Attention should be give te matters such as:

=

the shert, simple sentences of promotional material and the use of conjunctions

the cbvicus future tense of the horoscope column in a magaZine or newspaper.

Consideraticn should be given to guldling pupils Lowards considering gquestions such

(=t

what devices of expression are used bo cbtain particiolar effects?
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how Appropriate are the language and dewvices of the text to achieve the aim?

what criteria are appropriate for measuring the effectivencss of a particular

e

form, for example, & familliar tone, and the flexible use of the periphrastic

forms of verbs oral and suffixed pronouns in a personal letter?
if. To attein level 10 teachere should lead pupile to consider and discuss different
attitudes fowards Welsh. Attention should be g
opposite the statement of attainment for language at this level; they may be used as
stimuli €o begin investigabtions into attitudes which [orm part of people's

perceptions,

iven to the examples which appcar




ATTAINMENT TARGETS AND ASSOCIATED
STATEMENTS OF ATTRAIRMENT
FEY STRGES 1-4

1he attainment targets are set ocut in the groupings - profile components which will

be used fcr reporting purposes. The profile components are:

ORAL (Attaimment Target 1)

READTIMG (Attainment Tawget

WRITIRG (Attainment Target

The attainment targets and levels of attainment are the same for pupile beginning to

atudy Welsh Second Language from Key Gtage 1 (a2t age 5) as for pupils beginning their

study at Key Stage 3 (at age 11) having mot studied Wealsh or Weleh Second Language
for a reasonable time during the previous two Key Stages. The differentiating
features where there are any are set out in the gxamples associated with the

statements of attainment for levals 1-4.

These notes and the examples which serve to illustrate the attainment targets are

non—-sgtatutory.




WELSH SECOND LANGUAGE: ORAL (Listening, Viewing and Speaking)
ATTAINMENT TRRGET 1

Fupils should be able to commnicate effectively. They should be able to
express themeelves appropriately for various purposes with a wariety of
listeners and be able to listen to language from various sources and respond and
display understanding in word and action.

LEVEL STATEMENT OF ATTAITHMEHT EXRMPLE
Pupils should be able to:

understand some simple 1) usual class greetings, phrazes
phrases and instructions and instructions; names of
Familiar objects

egtanlish a relationship grest . respond with a word or
by usire words and phrase

phrases

follow instructions when P11y Follow an instruction in

participating in simple arts and crafis

varjous actlvities activities, movement and scng
legsons and respond as
reequired

receive information, (iv) name familiar objects such
including listening as clothes, perscnal properTy
to tha teacher talking and interesating classroom
about familiar things rRsOlTrCas

and responding

express likes and meed talk about Familiar pecple/
things and express a need for
things inside and outside the
claza

begin to diesplay
intelligible prenunciation
and intocnation

understand grestings, 1} follow instructions; listen to

inskrictions and suitable someone talking about himself

information and famlllar activities on
audio or video Tape; work
together ln a group

establish 8 relationship by ask about familiar situations;
asking and answering interact in a group
gquestions

answer queslions aboat iii) talk abowt age, address, the

real and imaginary homa, personal views, past events;
experiences and give and respond in word and deed to an oral
receive personal detalls gtimulos, including a story

and nows and wveraa
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(iv) listen to the reacher (iv} name and describe familiar
presenting informaticon and obijccts/persone and ask ebout
respond to i1 them

EXprass likes, dislikes , talk about familiar things

Brgd need aach as food, clothes,
television programmes, games,
charascters in & story, linked
Lo the dirsct experience of
children in class activities,
and expriss a nsad for somes of
thism

display intelligible [
pronunciation andé intonation

when using words, phrazzes

and basic senbencas

understand and follow i follow the instructions of a

2 agries of instructions simple game/experiment

and phragee, receive follow a taped conversation:

suitable information understand a story by
following pictures in a book
Or on a sultable video

eslablish a pelationship ask and respond when dealing
by making comments with a familiar #ituation or

voluntarily rile-play; oreet visitors, ask
Lthem guestions and respond to
them

communicate and receive iii) talk about & birthday party,
information and parsonal a foture visit to & particular place,
and imaginary experiences a8 cumidlative story, & video

cartoon

communicate, seek and describe different pecple's
recelve information in work and enguire about 11
varied contexts name Lhe ingredients of
a cake and describe the
process of mesking it

express feelings talk sbout likes/dislikes:
compare and contrast
zriences based on touch,
Caste and scenl

use intelligible {¥i)
pronunciation and intonatlion
while using wocabulary,

phrases and an increasing

range of sentences




understand people talking ] listen to people peeting each
to one another; becomes obher, talking, discussing

familiar with different generally and giving specific
vyoloes In famillar contexts ineiructions, .9, on 4 Laps

Initiate and sustain a 1) talk 1n a group - to plan an
conversatbion activity, e.q. playing a game

comminleate ARd exchange talk about holiday experisnces
parsonal information when and hobbier: respond Lo &
dealing with interests and gtory,/playlet fpoem by
imaginary experiencsas repeating parts, naming and
describing characters,
summarlising the main Lhroust
of the passage eto

sack, receive and communicate (iv) ask, collect, describas and
Tactual Information im an provide information on the
'!rli_"_-'f._s.irng rango =l coprextes Bacie of A wisit, (=3 = [ to &
and ocffer a seguence of biilding siteflocal bakepyrs
gorments nature trail
affer a short expolanation explain behaviour, an event or
an act such as saying why a
I:-upi'l was labte, absent, noisy:
copduct an experiment and discuss
the outcome of the experiment

speak intelligibly and usea

a rvange of wvocabulary,
phrases,. sentence siructures
and verb forms {(both tenses
and peracn)

understand the languages watch a familliar siftuation on
used in a8 pange of video or listen to a taped
familiar social situaticona converaation

talk about their world talk in palrefgrovps; talk t©o
with contemporariesz and vigiters to the echool
adultes

talk abont wishes and imagine what school will be
poazibilities when dealing like in future; imagine what
with personal and imsginary may heéppen Lo 8 character
experiences in a situaticn; make
plans to realise a wish, e.g.
Lo wislit a skl slope, express
dreams, i1magine Lhakt you are
loat in a strange place and
describe the feelings sngendered




seek and recelve informartlion
from diffarent sowrces and

convey the main Findings

e¥pross opiniona and give
reascne

talk intelligibly and

airly freely using =

range ol wocabulary,

phirages, sentence structiures,
and verb fofma (both tenses
and perscn)

{iv} ask for and provide

information about possession
among the family and friernds:
pregent information about
group. members to the class,
introduce factsfinfarmation
collected from a
guestionnaire, graph, computer

respond perscnally to 8 gama,
Tilm, story, locality; coapare
television programmes, pop
gQroups; say why they con=sidar
a gama/film etc. to be good/
bad

nnderstand the uase made

of public language in &
selection of comren formal
sitnationa

talk with familiar and
unfamiliar persone in a
range of everyday
eituations

describe varions experiences
in detail in arder to
gitertain and persuade
others to participate in

an actlvity

geek and recelve information
from different zources,
convey information and ideas
and answer questions directed
at them

Listen to the news headlines
and: the weather forecast and
public announcements/listen to
someone dlecussing an
oXperience. o an event listen
to a taped interview

rle=play in a familiar
situation outside school, e.g.
buying goods in a shop or cafe

play the réle of 3 reporter in
describing a special otcasion,
describe a play performed by a
compunity company in order to
persuade the class to oo to
see it; degcribe a 'gig' at a
country hotel to persusde &
friend to attend it

discuss heslth/wholemeal f
prepared food; improve the
enviconment of the town
centrefindustrial valley,
pParticipate in sporte in order
to compete/keep f£it
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SXprEss opinlons and
reason on the basis of

evidence

Spaak intelligibly and

freely and use & range

of appropriate vocabulary,
phrases And sentence
Riructures and varying the
tenses and perszon of the verbk

54y why they proefor a
particular kingd of food or
Music; exXpress an opinion

the acticn of &
character ‘in & story: exprease
an opinion about the
circumstances of young
children in a coal mine
laet century

abist

in the

understand the use of
language in a wide range of
informal and formal
situationa

communriicate effectively
and freely with familiar
anpd unfamiliar persons

n informal and formal
gituations

discuss experiences of
personal lnterest and
imaglinative material
experienced through
different media, and
presenting ldeas and
explanat lons

seek - and receive information
and jdeas Trom various
sources and display some
ability to generalige

E¥press opiniong and
elaborate on the reasons

Spaak

intelligibly, freely
and with eome accuracy and
use a range of sentence
Blructures and various forms
af ths verk

ligten to short informal
discussionz in order to
folbow the line of an
argument; raise specific
prints in a news bulletin

&fiquire about a
Limes of tralns/faci
g Leisure Centre

Prezont the content of a
serapbook on pop starsfsporte/
media

degcribe a number of villages/
towng and compare them by
showing gimilarities and
differences

discusa cpinicns on aspecls
of adclescent life
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understand the different

cofmon spoken/dialect
and tha

lanooage of tha madia

mast

forms foarmal

commznicate effectively and
display & willingnese to
talk and te elaborate when
answering/responding

discuss experiences of
pursenal inlerest and
imagicative materlal
experienced through different
media and present ideas ana
explanations

cormunicete specialist
infoermation about an area

of interest

disciss opinlong and express
a point of viaw

speak freely, with
confidence and on the whole
accurately
sentence structures and
tenses of the verb

[ii)

(v)

and vary vocabulary,

anderstand common spoken
Formse from north and soukth
Wales = 'fe/fo', 'gydafefc',
"mawe/rwan', 'llasth/
llefrith': ba able to follow
the gist of news bulletins/
short interviews/the
commentary of a documentary
prodrasme

discuss a topic/situation/
experience

present and discuss a
collection of andio/wvidec
tapes and justify the
selection of matecial
presanLad

introdace and discuss a Lopic,
such as 3 poster, a8 theatre, 3
project in design and
technology, and use alds
as handouts, diagrams,
illustrations and
trangparencies which promote

lstEming

such

digcuzs the contente of
televizion programmes,
commuanity newspapers,
magazines; boocks, including a
gelection of literature;
respond to conbemporary 8 ] ]
such as aleshol, safeguarding
the espvironment, the plight of
the homsless, drugs,
hooliganism

understand a range of
standard spoken forms and
the main characteristics
of dialects

talk confidently when
digcussing 8 range ol
tegpice and situations

understand common SpOKen
abbreviations; ®.g. 'sgwenno',
'on i'n meddwl', "sdim ots":
'wy'n moyn', 'ddarn mi!

discuss a topic/experiences/
ideag; discuscs ways of solving
a problem In a committes




digcuss experiences in
detail =nd with confidence,
and copsider critically
in.'_l-'=||r.|l;1.'1-: matarlial In
different media

cormunicate specialist
information from various
sources to others

discuss
cpinion

and Jjustify an
and express a point

[

speak ftreely, with Fwai)
confidence and on the whole
accurately and wary vocabulary,
sentence structures and

appropriate forms of ths verb

aspirations for

to 2 vided or

listen to someone explaining
agpects of technical work,
&.q. B cameraman, 8 computer
programmar, 4n architect, an
enginesr, and share the
experience with others

discuss current centroversial
issues such as sex and morality,
niclear energy, holiday homes

understand a8 wide range

of standard spoken forms
and the characteristlcs

cf dialects

talk effectively and
confidently and disclizs a
wide range of topics
effectively

discuss in a well-balancad
and coniident manner the
SHDET jences and Imaglnative
material of different medina,
and display originality
digcuza a tople which has
various aspects, use &

wide range of evidence and
offer comments which reflect
the complexity of the matter

{iw)

participate in a debate by (%)
presenting one ride and
responding to some polnts

raised by the cther side

sreak fresely, with

confidence and accuracy and
display a good grasp of a
range of wvocabulary, sentence
structures and appropriate
forms of the verb

[vi)

(1ii)

liaten, watch and follow
plays, light entertainment
programmes, sporl dand news

discuss a topic/experiences)
ideas in full

compare a3 novel and & telewvwisicn

cories besed on it

dizcusa an extended study of
an ares of personal interest

express & point of view
clearly and leogicslly on
contemporary issues in a
discussion
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NOTE: Pupils unable to commnicate by speech may use other means including the use

of technology. signing, symbole or lip-reading as alternativee to epeaking and
listaning.
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WELSH SECOND LANGUAGE:

ATTAINMENT TARGET 2

Puplls should be able to read in order to understand and respond to a range of

materials and gather information from different written sources.

LEVEL

STATEMENT OF ATTAIMMENT

Pupile should be able to:

become familiar with the
written word discussed
crally

EXAMPLE

perscnal names, label=s around
the cless, talk about pictures
im a ook

begin 1o dizplay am
Interssl wrlitten
material

in

recognise Tamiliar words
and phrases concerned with
pearsenal and imaginary
EXperiBnces

recognise familiar words
aprd phrases concerned with
factval and descriptive
informaticn

begin to respond to the
material read

fi1)

(L1}

read a famillar story
together, use large colourful
booke and read familiar words
apd phrases

follow a picture-and-story

pook; follow phrases on a worksheet;

sresent a scene frem & story

begin to read signs and charts
arcund the class e.g9. a
weather//height chart; simple
instructions

talx about plebtures in a book.
answer simple factual/
descriptive guestions

begin to develop as
independent readers

read and understand short
paszages of parsonal
information and suitakla
imaglinative material

read and understand short
gimple factual and
descriptive pagsagos

(i1}

(4459

begin to turn to varied
reading material puch as a
pictare=and story book, a
pictorial dictionary,
booklets, dialogues, and read
A ramiliar passage
meaningfully

read simple dialogues,
picture-and-story bocks, ack
g zcene from a stopry

reference books, charts,
lists, short paragraphs [rom
suittable magazines, computer
programs; [ollow workcards




{iv]) respond simply to the answar gquestions by expressing
material read Feelings about characters and
parts of the etory

increase their independence [ ] turn te varied reading

and confidence as readers, material, such ag a story
including reading a familiar book, dialoguez, magazines and
passage clearly to others Gimple reference bocks

read various passages of 11} -2 diary, a dialogue, a

personal information and mesgage, a letter of

suitable imaginative intreduction, a simple story,

material a veree and & song; convey
orally lo ancther pupll the
contenl of a text

[ind specific personal il) & description of a place or
and factual information person; roadsigns; a databasze
and follow simple writtemn and simple Instructionz on a
ingtrections computer

extend a responae Lo Lhe BNswer a mesRdge;personal

material read leiter; present the main
points of & suitable story or
a piece of information

read famillar material i read to thamselves and to

including some authentic others a range of sultable printed

material confidently and materials such as letters, short

meaningfully and read articles, booklets and pamphlets,

selectlone te others suitable stories; use & dictionary
to find meanings of new words

understand a range of parsonal letters, diaries,

short passzages concerning suitable stories and poems: answer
personal and imaginary pointe raised in a letter: make
experiences extended diarv-entries

discover epecific information {(1il) read details of television

from varicue sources programmes, Limetables,
poeters, simple advertisements
and spreadsheets; convey information
on tape

respond by showing {iv) understand and respond simply
understanding of ideas, to the contents of a latter,
aspirations and emctions a story, and a diary

conveyed in texts

extend the scope of their { read to themselves or aloud

reading by turning to material from a magazine and a

gutiventic relevant malterials newspaper, conversations and playlets,
and present eelections to bocke suited to their age and experience
octhers




understand a rapge [1i) & report/article/lettar

of passages concerning describing a story/personal
persanal experinnces and evenil, 4 suitable short story,
suitable imaginative a story about young pecple
material

handle information from dligmues a report on events, e.g9.
different sources gams, Sponscred Ewimming,
echool concerti newspaper
headlines: ahort items of
local news: [asts and
statistics on a computer

respond by completing tasks {iv} pick out facts from articles,

based on reading materials read instructicns in order to
participate in imitiative games,
use a database, edit a class
newsparer /magazine

read an Ancreasing range of (i) read aloud by presenting a

avthentic material weaningfully dialogue, a report, & diary,

and present selections to others an articlie, a poem; use materlals
a% sCimuil for creative or original
Work

respond to printed material (ii) make a presentaticn on audio or |
whnich encompasses the video tape of pupils acting a script |

experiences of everyday lifa

and imaginary experiences

deal with factnal, formal [1ii) seek and present facts taken

and official materials from zimple statistical
material /fpublicity pamphlets/
information leaflets; deal
with forma such as profiles

discuss texts which express [iv) write & letter/paragraph

personal response and opinlon, considering the response or opinion
and provide evidence To

suppoert comments made

read a range of authentic j material such ag magazine - story,
meterial, including some short play; participate in a group
extended prose, and present working on a task connected with
selections to others with reading

confldance

regpond to material econcerned [ii) review stories, a eollection of
with emotione and ideas songs by B folk-singer; understand
and more challenging and respond to the centent and
imaginative pEsEages sense the emotions convey in
articles, letters and stories
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{133}

uze information seeking {i

gxilla to undertake & short
project: becoms acgualinted

with reading materisl

which reflects scme of the

main contemporary registers
of communication

respond to meterials which
express a point of view, argus
3 case, and discuss
conterporary issues

{1v}

make use of pamphlets/
articieafinformation booklers
to undertake a short project,
and deal with official
material soch as letters of
application and applicaticn
forma; a computér print=-cat of
relevant information

Oppose 4n argument presenked
in an articlie; summarise main
izsues Talsed in an editorial

read extended, authentic
material and present
melections meaningfully
and confidently ta obhers

respgong bo standard and
challenging material
concerned with experiences,
ideas and imagination

deal with factual
information and B irted
materials which encompass
aeveryday life and the

annocuncements and
dealing with
as a member of &

read
readings,
material
g raagp

passages concerned with
experiences such as the
misuse of alechol or drugs:
g ghort gtory or sultable
poEmE

read, select and present
evidence for project work;
read official /formal material
in order to surmmarise the

world of work main points

[iv) using an overhead projector,

present comments about the form,
structure and Et:t':iﬁ‘l.il_"‘ devices
of 8 text

respond Lo a range of
authentic materials, express
opinions about them and

elements which Lo others

the Lext

refer to the
I::.llr.l "r]l".'r t‘.r':'!'ili

read & range of printed
materials; use reading as a

stimulus for creative writing

read widely and choose
selections to present to
octhers meaningfully and
contidently

articles and reports concerned
with contemporary problems
such as morality, Welshness,
nuclear energy: a short novel,
8 thematic collection of poems

raespond to a range of
standard extended materials
concernad with experisnces,

ideaEFissues and imagination

make use of 3 wide range of
printed materials in erder to
present a personal study, such
a5 tourism in an area, a topic
of local interest, a study of
a bugines=, ronning a buginesas
enterprise, a sclentific
study; deel with wvaried

discuss a range of {iii)
informationzal and factual

materials
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{ivh analyse snd discuss the {iw]
characteristics of different
kinds of texts

materials in order toc select

pointe/facts or wrlte in one

language material received in
ancther

discusa orally and in writlng
the suitabllity of content, form,
linguistic leatures, skyle and
particular effects which are
created

ROTE: Puplls who need to use non-sighted methods of reading such as braille may use

alternatives which do not demand & visual approach. Pupils physically unable to read
aloud may use other mesns such B8 BRigning.
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WELSH SECOND LARGUAGE: WRITIRG

ATTRINMMENT TARGET 3

Pupils should be able to write effectively to commnicate meaning,
information, opinion, feeling and imagination and adapt the expression to
different purposes and for different readers.

LEVEL

BTATEMENT OF ATTAIRMENT
Pupils should be ahle to:
raproduce words and =simple

phrases to reinforce the
oral work

write personal names and
labeleg and geme familiar
cbjects, record a sentence

record personal information
and real and imaglinary
experisnces dlaocuszsad
crally

record simple fachbual
information discassed
crally

grxpress likes and dislikes
and need

diseplay an swareness of the
form of Words, phrases and
asic sentences

L)

[ 1w}

write a neme/address/age and
perscnal message; record
5iu¢1? B Scene or event [rom
an vral story; use comouler to
complete 8 passage

describe the weather, label a

colleclbion of interesting obijects:

wrile capticns for plctures and
murals

write a sentence to accompany

8 plorure Lo be used to make &

class book: write 3 note to ask
for a Christmas present /express
thanks for & birthday present

record personal information
and real and inaglinary
experieances

record familiar factual
information independently

axpress emotlons

use Tamiliar wvooabulary
an increasing range of
SERT anoes

write about themselves, their
riends and Family: record
dialogues from a story

write te describe a

pictuore, situation or familiar
obiect: modify and extend work
after discosaion

record A response tofliking of
television/video prograsmes,
setories, foods and varied
activitios




record informatisn about (i) keep a diary, write a dialogue

real and imaginary interests or conversation discussed

and expariences orally: wrile a letter to a
penfriend; create 3 simple
story; personal writing (e.g.
about fears); portray
extracrilnery characters/devices

record Zactoal ipformation {3ii) collect ané record facts about

independently and clearly the home, school and familiar
surroundingg; create a
scrapbook

offer a short explanation [iii} respond to a message or
personal letter, such as
wriring a note to & friend to
Eay why they will not be able to
go to a2 party; a dialegue between two
Eriends discussing a reccnt azbsence
from school

use a seguente of sentences [ 4w)
and some variety in

vocakbalary, sentence

Slractures and voerk forms

itense and subiect)

perform a range of tasks ; make arrangements for Lhe

for practicel purposes weekend e.9. a note to a

and to scmmunicate real friend: wrlite for the school

and imaginary expericrces madazine an account of an event
allended, write an adventure story which

contains a sequence of events

¥rite to describe; to compose an advertisement for

expilain, to record ang a record: write instruetions

Lo direck for a recipe; record and
present information besed on
group work; create and uses a
catebsse; fill a personal
informetion form

eXxpregs opinions and emotions (iii) write a letter to eXpress an
opinion about a programme or
television serlies; a character
talking aloud about his feelings

select & range of vocabulary
and sentence structures to
achieve specific purposes
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(i} express and describe real i) write a letter e.g. to thank
2nd imaglnary experiences, fior a birthday present, giving
ineluding details some details of the occasion;

inviting somecne to =tay and
puggesting possible
activities; keep rotes on
leisure interests e8s part of
working Logether in & group;
write a portrait of & £riend
including descriptions of
AppeATrANCE, nature &nd
personality; develop an
unfinished story

{11} write tramsactiocnal and {ii)} use the computer to produce a
factual passages, selecting class newspaper which includes
relevant infermation for items of news/puzzles/
various purposes adverticements; record

etatietice/facte from
reference bockas/meagazines oto

write to express an opinion (111} express &an oplinion about

giving reasons the advantages/dizadvantages
of different Types af
holidays/focds; use the
computer to collect, record
and present information about
how young pecple handle money

use gporoprlate vocabulary, AT
some idioms a range of

sentence struchtures and forms

of the verb |tense and subject)

by ® s

Write perzonal and & story which introduces
imaginative passages characters, a series of events,
ard display an awarenszg dialogue and effective anding
of form and structure

write descriptions, reports {ii) a report/article discussing
and passsges about vocational a particular person/place/
mattera and deal with some event; create & scrapbook
formal /official textrs which includes different types
of material; complete a
relevant offlciel form, &.9. a
profile form; record a message
received crally; write to make
placement arrapcementis

present # point of wview and {1ii) a letter/farticle presenting an

coffer a number of reasons argument for or soainst a
topic such &8s bringing
industry bo a rural area




L iv) choose appropriate

vocabulary and structures
and use the correct forms

of the verb fairly consistently,
redrafting to improve expression

write extended passages
carefully structured 'n a
number of forms aboul real
Or imaginsry exXpériences

write a range of reports,
explanatory angé vocational
material in an orderly and
dppropriate manner in
accordance with the
requiremants of the context

express an opinion on a
ranags of malti-media
materials and guote
relevant examples in

of that opinion

select and uee 2 range of
appropriate vocabulary,
idiome, eentence structures
and verbal forms, producing s
generally correct text

()

digcussing laisure
a portrait of &
scens of

an articls
1ATtarasts:
hero/herocine: g
conflict

prezent a short project which
includes a selection of
1llustrative and explanatory

material; write a lettep
Fperlying for a job

EXPress an opinlon on a stopy
short nevel, a btelevision
programme for the young, a
film aeen, school rales

r

write carefully crafted
texts in a range of forms
o communlcale real and
imaglnary experiences

sustain an extended Lext
which presents information
irn & clear and organised
manner, and adopts an
obiective style

present two sides to an

argument in a balanced and
concise way, and end by
coming to 8 personal
conclusion

{11}

d story in diary form; an
assay which creates a mood

Present an extended study of

a particular topic: write &
journalistic reportfarticle on
a particular topic/event;
summarise the main points of
Aan article orF lettar

select and interpret points
when dealing with topics such
ag drugs/hooliganiem; respond
Le an article or a piece of
literature or media material
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use & wide range of wvaried
vocabwlary, idioms and
sentence stractures in
Jifferent types of WriLing.,
and inciude specialist
vocabulary and passive)
impersonal [orms where
NECESSary

Wwrite teXls in a range il ap autcbicgraphical passage, a
of forms and ube language short skory, a series of
and styllistic devices letters, a poem

interpret information present 3 detailed study of 2

presented in reading =snd/ particular topic: select

or media material and uzs points/facte from an article

it Tor various purposes and present them: write in one
lapguage material received in
anobher

eEpross a0 opinion giscuss a8 response to the

convincingly and oresent problems of the Welsh

substantial evidence in language/moral issues; deal
‘esponding to a wide rangs with a selection of literature
f materials and topica

isa & wide rangm of
language resources
gppropriately according to

purpose, topic and andlence

HOTE: At each level of attalnment the uee of technologlical ects by puplls who depend
on them physically to produce thelr written work is acceptable.




ATTRAINMERT TARGETS AND ASSOCTATED
STATEMENTS OF ATTAINMENT
EEY STREE 3

(FUFILS ETRRTINC TO LEARN WELSH AT AGE 11)

The attalnmenl targets for pupils starting to study Welsh at age 11 at ¥ey Stage 3

are =et out in grouopings - profile components - which wiil be used for reoortinc
Eing I I 1ng

purposes, The profile components are:

ORAL [Attainment Target 1)

READING {Attainment Target 2)

WRITING [Attainment Target 3)

The attaiment targets and levels of attaimnment are the same for puplils beginning to

etudy Welsh Second Language from Key Stage 1 (et age 5) as for pupils beginning their [
study at Fey Stage 3 (at age 11) having not studied Welsh or Welsh Second Language f
for a reascnable time during the previcus two Key Stages. The differentiating f

features - where there are any - are set out in the examples essocliated with the
statements of attainment for lewvals 1-4.

These notes and the exampies which serve to 1llustrate the attainment tergets are

No-STATUTOTY.,
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WELSH SECORD TANGUAGE: ORAL (Listening, Watching and Speaking)
{Pupils starting to study Welgh at sge 11 in Key Stage 3)

ATTAIMMENT TARGET 1

Pupils should be able to communicate effectively.

They should be akle te

express themsslves appropriately for varioue purpoees with 2 variety of

ligtenere and be able to listen To language from variocus sources and respond and

digplay understanding in word and action.

LEVEL

STATEHENT OF ATTAIHMENT

Pupils should be able to:

unuerstand some simple
phrases and instructions

1

ationship
and phrases

follow Instructions wWhen
participatlling in various
activities

receive information,
ineluding listening to
the teacher talking about
famillar things, and
reEspOnding

bBagin to
and nesadg

express preference (v)

begin to ﬂ{ﬁp]nf intelligikle
propunciation and intonation

EXRMEPLE

usual class greetings, phrases
and instructicne; names of
familiar objects
greet, respond with a word or
phrase

rile-play when meeting a new
person;: follow an instruction
when constricting charts and
graphs; or illustrating

describe familiar perscns/
objectsfactivities

talk about pecple/things and
exprass a need for relevant
objects

understand greebings,
instructions and suitable
information

ostablish a relationship

By azking and answering
gquestions

follow instructicns; listen tao
somecne talking about himself
and familiar sctivities on
audic or video tape: begin to
work together in & croup;

ask about familiar situations,
interact in a group




answar gueations about roeal
and lmaginary experlences
and give and recelve personal

details and news

the teacher
information

listen to
preseating

respond to 1t

express likes, dislikes

and need

dizplay intelligiblie
propunciatlon and lntonation
when using words, phrazas
anc basic sentances

(iiiy

talk about age, address,
megibere of the family; ledisure
gctivities; respond in word
and deed to a comunicative
stimulus/story

describe familiar things/
people and activities such as
television programmes,
teachers, sports, and
gbout them

ask

talk abouk familiasr things/
people such as food, clothes,
television programmes, games,
tpachera: ask for something

understand and foellow a
series of ipnstructicns
and phrases, receive
suitable information

establish a relationehip
by making commenRts
voluntarily

communicate and receive
personal informaticn and
imaginary eXperliences

commmanicate end recelve
factual information im
varied contexts

EXpYEesEs emoL ions

uge intelligible

promunc iatinn and intonation
when using familisr
vocabulary and an increasing
range of simple sentences

vl

fwi)

follosw the instructions
game/simple experiment;
follow a taped/videoed
conversation: listen to
zinple story/tale

gk and respond when dealing
with a familiar situation or
role-play; greet visitors, ask
tham guestions and respond o
Ehiesm

réle-play when talking about
a birthday party/disco/going
to town/holidavs/ hobblies

describe a [favourite
characterfthings/schocl farea,
degeribe different people's
work and engquire gboot it

talk about fFavourite things/
disglikes; ask permission




undierstand people talking
to cne another, become
Familiiar with differant
voiceg in familiar
contexta

lnitiate and sustain a
conversation

communicate and exchange
personal information when
dealing with interestz and
imaginary experiences

Seek, receive and
comminicate factual
information in an increasing
range of contexts and offer
a sZegquence of commenits

cffer a short explanation

gpeak intelligibly and uze

a range of vocabulary,
phrases, =entence structures
and werbal forms (both tense
and perscn)

listen to people meefing

each other and talkling,
discussing geperally and
gaving speciiic imstructions,
£:9. on a tape

talk in & group to plan &n
activity, e.g. plaving a game

talk about holiday experiences
and hebbies, ask for and give
information about a game/
visit; respond to a story

asgk for and provide
informaticn about the school,
the home and the locallty and
describe them simply: analyse
the results of &
questionnalire feontents of a
database

explain behawicur, an event or
an act such as saving why a

pupil dis/was late, absent, making a

noize, likes something

HOTE: Pupils unable to communicate by speech may use other means including the use
of technology, signing, symbols or lip-reading as mlternatives to speaking and
listening




WELSH SRCOWHD LAMGURCGE: READIRG
(Pupils starting to study Welsh at age 11 in Key Stege 3)

ATTAIMMERT TARGET 2

Pupile should be able to read in order to understand and respond to a range of
materisle and gather information from different written sources.

LEVEL ETATEMENT OF ATTAIHMENT EXRMFL.E
Pupils should be able tao:
bocome familiar with the {3 words, phrases and simple

written word discussed sentenceg
orally

begin to display an interest (i) wuse booklsets and worksheets;

in written material read familiar phrases and
gentences intelilioibly: read
in pairs/groups

recognise familiar words follow phrases on a8 worksheet,
and phrases concerned with dialogues and simple

pereonal ané imaginary paragrapns

ERDE RS

recognise familisr wordse read signa and posters arowund
gnd phraszes concerned with the class e.g. informaticn
Factual end descriptive charts, workcards, school
infocemation timetableg, simple

inetruetione

cegin to respond to the anawer aimple gquestions, link
material read a sentence with a pleture,
{11l an information gep

b=gqin to dewelop as | turn to varled reading

independent readersg material such as dlalogues,
booklets, material in &
learners' magazine, and read a
familiar passage meaningfully

read and understand short read slmple dialogues,
passages of parsonal paragraphs, a diary, a letter
information and suitable of introduction; act a8 =cene
imaginative material from a stary




read and understand short
eimple factual and
gencriptive passages

respond 3imply to the
material read

charts,
paragrapha from
magazines, compuber

follow workcards

rence books,

¢+ 8hort

.“: .'I.'.|:L'\'-I'

ProgTacs ;

answer simple questions, Fill
qaps

increase their independence [i)
and confidence as readers
including reading a familiar
pasgage clearly to others

read various passages of
personal information and
suitable imaginativs
material

information
follow simple written
FUCt 1 ong

extend & response to the
materisal read

turn to varied reading
material, such as & picture
gtory, dialoques, magazines
and simpla reference books

dialogue, a

message, & personal letter, a
simple Etory, A verse and B
song; convey orally the content
of a text tc another pupil

a diary, =

a description of & place or
parson; roadsigns: use of a
databaee and follow simple
instructions on a computer

Bnewer & message/perascnal
lelter; present the main
pointes of -a suitable story or
a piece of information

ROTE: Pupils who need to use non-sighted methods of reading such as braille mey use
alternatives which do not demand a visual approach. Pupile physlcally unable to read
aloud may use other means such as =igning.




WELSH SECOND LAMGUAGE: WRITING

(Pupils starting to study Welsh at age 11 in Key Stage 3)

ATTAITHMENT TARGET 3

Pupile should be able to write effectively to commnicate meaning,
information, opinion, feeling and imagination and adapt the expression to

different purposes and for different readers.

LEVEL

STATEMENT OF ATTAINMENT
Pupils should be able to:
reproduce words and simple

phrases in writing to
reinforce the oral work

(1)

write personal names, phrases
and sentences

riecord personal informatlion
and real and imaginarcy
experiences discussed
orally

recorg simple factual
information discussed
orally

and dislikes

express ilikes

and need

display an ewareness of
the form of words, phrases
and ba=zic santences

{3

i)

| §51)

i)

write a name/address/age;
record simply & scene or an
event arislng irom the cral
activities; use the computer
Lo complete a text

describe the weather,
Formiliate and use
guestionnaires, describe & person

record a response toc echool)
1

home Life

record information about
intereste and real and
imaginary expericnces

record familisr factual
informaticon indepencently

Write simply about themselves,
thelr friends and family;
wWwrite simple dialogues)
conversations

wilte simply to describe a
situation or familiar person




EXPress emotions record a responge tofliking of

magazines/food//various activities
use familiar wocabulary and

an increasing range of
sentences

record information about i keep a dlary, record a
interests and real and dialogue discuszed orally:
imaginary experiences write a letter to a penfriend
record factual information a description of the home,
independently and clearly school and familiar surroundings;
deglon A& poster to advertise an
event or place: contribute to
8 Cclasas newsoAper

of fer a short explapation 1ii} respond to a message or B
personal letter, e.g. write a
note to a friend to say why they
cannot o to a partv; a dialogue
between two friends diecussing
an sbfenca (rom school

uge & sequence of sentencas [iw)
and some wvariety in wvocabulary,
CoONatrucTians and wverbal forms
{both tense and perscon)

NOTE: At each level of attaimment the use of technolegical aids by pupils who depend

on them physically to produce thelr written work is acceptable.




PROGRAMMES COF STULFY
FOR KEY STACGES 1 TO 4

The examples serve to illustrate the programmes of study and are non statutory.

The pregremmes of study include elements which must be experienced by pupils in order
to achieve the particular levels of specific Key Stages., This should not be
interpreted as meaning that pupils working at earlier or later levels should be

debarred from those e&lements.




WELSH EECOHD LARGUAGE: COHAL (Listening, Viewing and Bpeaking)
FROCRAMME OF STUDY

Hote

(1} The programve of study specified in paragraphe 13-15 below is for pupils who by
the beginning of the time they reech Eey Stage 3 (age 11) have not studied Welsh or
Welsh Second Language for & reasonable time during the previous two Key Stages.

{ii) At Fey 5tage 4 puplls will follow either Welsh Second Language Programme A or
Programme B as set out in paragraphs 16-22.

General Introduction

1 The maln purpose of the programseme of study 1s to provide opportumities for
pupiis to respond o commonicative languegé and to begin to communicate in Welsh in
familiar situations, some Iimaginary situations and, at times, some real ones. Pupils
ghould be constantly motivated to use the language.

£ Within thege situatione pupile should be given opportunities to listen te and
epeak with one another, teschers and adults. The talking should occur in a varisty
of situatione including:

pairs

different sized groups

& class

informal groups within Lhe school

groupes including adults such as wisitcrs to the school anmd/or unfamiliar
adults when the clase 1s engaged in a visit

At times, use should be made of audio-wisual equipment to encourage pupils to listenm
and respond.

tox Teachers should develop pupils" ability to listen to the particular sounde and
accents of Welsh and gradually to become scquainted with the scunds of the new
language in order to differentiate betwesn them so that they are able to understand
words, phrases and sentences. Pupils should be helped to mester appropriate and
natural pronunciation and intenation in their new medium in the context of varied
activities and communicative experiencee. Initially, pupile should be giwven
opportunities to display their understanding without speaking, for example, by
gesture, following instructione or drawing s picture. When they come to generate
language their expression should be clear and audible.




WWG004

4. Work should be directed so thalt the range of ghildren's conversation extends as
they become more skilled in the language. The range of Thelr Welsh experiences; as
well as their use of language for various purposes, should extend s5 that they
acgulre varied and idicmatic language resources. The range of the social contexts
should be extended by oroviding cpportunlties for rble-play.

e F'Lif:-j.].hi should be motivated by offerlng them varlied experliences, including
computer programs and atiractive material on -audio=tape or video. Where possible,
crogs-curricular experiences and activities should be presented.

G Az puplls develop theilr communicative skills, they should bhe given cpportunities
te listen to pecple, to talk to them and to use the langueage naturally. In addition,
radio, televizion and videc procrammes of interest to them should be presented.

s Reference. should be made to themes which will afford opportunities for puplils to
respond and to begin using the language in various ways. Such themes may be based on
g story or sltusticn, an event, & character, or a purposefuol persopal gbudy. B
namber of themes stich as the world of aahoa] n'u'nr}l-:'lﬂ't' |'i'|:sa-r rnlmﬂgir‘.n, T L 1] =]
area, leizure and interests, weather and time, travel and holidays, town, country and
gga, should be covered ard many of them will appear to some extent im all key stages,
though the sitvaticons and experiences within these themes will reflect the age and
maturity of pupils. Veocabelary and sentence structures should therefore increase and
extend gach time a theme is brought up again. Some themes should feature in
particular key stages - such as play experiences/fantasy in the primary phase and
adclescent life/current affairs in the secondary phase. It should alzo be ensured
that the themes studied and the experiences provided serve to develop pupils’
awarensag of Wales and to reinforce their Welshness,

B Pupils should be able to understand and use Standard Spoken Welsh. Where
practicable, it is desirable for learners alsc to adopt some of the particular
featurez of their local dialect.

FOR THOEE STARTING TD STUDY WELSH EECOMD LANGUAGE AT AGE 5

Key Stage 1 (lewels 1-3, ages 5-7)

e The focus of thils Programme of Study is on levels 1 and 2. A range of oral
gctivities should be provided to enccopdss the world snd experience of pupils,

incliuding the following:

responding to an oral stimlus, €.9. oreetings, commands and instructions from
the teacher

responding to a visual stimulus, e.g. piclures or a series of pictures, a wall
gtory, colourful reference books, etc.

responding to an oral andfor visusl stimilus by following appropriate material
on radle, television or on tape and by lisgteéening to their teacher

greeting and creating a relationship by asking and answering questions, and
talking about themselves, exchanging personal news and sharing experlences
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using language in:

- rile play

= presenting dialogues and simple playlets

= playing games such as table games, class games &.q.
'Mae Seimon yn dweud ('Simon Says')' and compuler games

using language in connection with practical and educational experiences such as
mezsuring height, moving to music, ark and craft, ftasting different foods and
feeling different materialzs, ete

reciting and singing songs and nursery rhymes and listening to stories which
lend themselves easily to repetiticn.

Fey Btage 2 (levels 2-5, ages 7-11)

10. The focus of this Programme of Study is on levels 3 and 4. However, eome panils
will develop quickly and to meet their gpecific needs reference should be made o the
Programme of Study for Key Stage 3.  Similarly, reference should be made to the
Programme of Study for Key Stage 1 for pupilz who have not achieved the requirements
of level 2. For pupile in Key Stage Z the activities indicated in Eey Stage 1 should
be extended where appropriate Lo include:

responging to an oral stimelus, e.qg, gresetings, commands, aonnouncements And
imnstructions from the teacher

responding te a visuval stimulus, e.g. a stery and picture book, mural, reference
books, Btc

responding to an oral andfor visual stimalus by following appropriate material
on redis; television or sudic/video tape

gresting end developing a relationship by asking and answering guestions,
speading informally, seeking and providing information, extending a response by
offering information eor an explanation, and sharing experiences with one
ancther.,

ueing language in association with activities such as:
- rile play
= presenting simple dialogues and playlets
7 formilating and using guestionnaires
= arl and coaft
physical exercise
d-ama
dance
playing language games
playing computer games

reciting and singing and participating in various activities and visits

listening teo stories and poetry and talking about them te each other
listening to each other reading material they have created

orefting stories together,
g




11. The reguirements of the agtivitles which continue to be appropriate at these
levels should be increseingly challenging. for example,

Listen to a series of items in ipstructions and understand a wider range of
language patterns

&

pesoond tooa wWider range of gussticns and formulate & variety of gquestions
include more detall when presenting personal naws
respond to &an increasing range of stories and poems.

Key Btage 3 (levels 3-8, ages 11-14)

12, The focus of this Programme of 2tudy is on levelz 5 and &. However, some pupils
will develop guickly and to meet thelr specific needs reference should be made to bhe
Frogramme of Study for Key Stage 4. Similarly, reference should be made to the
Programme of Study for Key Stage 2 for pupils who have not achieved the requirements
of level 4. For pupils in Key Stage 3 the activities indicated in Key Stage 2 should
be extended where eppropriste to include:

regpondling Lo an oral stimalus frem the teacher and from sach other

responding to a written stimulus such as posters, adverlisements, timetables,
magazines and suitable booklets

regponding to an oral andfor visual stimulus by following appropriate material
i FH':.-E:U, television or on Lapéd 1h order to gF.It.I'IT:]" information and F.'_DI’*:I.'.]fu_'
facts

greeting and developing a relationship in informal and formal situations.
seeking and previding information, extending a response by offering information
or an explanation, and sharing experiences with one another

participating in & conversation and an oral activity for a specific purpose

using language in activities such as:

= rile play and the presentation of dimlosues
= Filling an: information gap

= formelating and using gquesticnnaires

- playving lanquage games

= undertake varied taske on the computer

sinzing sorge and reciting poems

listening t¢ suitable stories and poetry and talking about
listening to each other reading material they have created
expressing an opinion and discussing it within the class

arranging to undertake different activities linked with thelr school life and
their everyday lives




receiving and relaying a message, a tale or a passage studied
presenting cross-curricular experiences where possible.

FOR THOSE BEGINNIRG TO STUDY WELSH SECOMD LANCGURGE AT ACGE 11

Fey Stage 3 {levels 1-6, ages 11-14)

13, Since sttsinment levels in oral {listening, wiewing and speaking) are
criterion-referenced and not directly linked to pupils' ages, the levels inwolved are
as appropriate for the older pupils in Lhis key stage as for the younger pupils in
¥ey Stagea 1 and 2. This Programme of Study therefore deals with the same targebls as
the Second Language Programmes of 3tudy for the first two key stages and moves on to
the kind of material recommended for Key Stage 3. It is intepded [or more mature
pupile and seeks to build on the fact that thelr general language skills will have
developed further and that they should therefore make quicker progress. The main
DL focus of this (PErogramme of El:ur_‘lj,r ig on levels 3-4.

14. Teachers should provide a range of attractive stimuli and a variety of oral
activities which encompass the pupils® world, interests and experiences and some
izaues relating to the Welsh-language community. The activities should include:

responding to an oral stimolus, e.g. greetings, commands, announcemente and
ingtructions by teachers, in different ways such as gesture and act, sustaining
interaction, displaying understending of an oral announcement by presenting the
message succinctly to others, completing & tagk successfully by following
instructione given by others

responding to a visual stimolus such egs pictures, various posters, picture and
story books and colourful reference books, by asking and answering guestions,
making aimple observations, predicting the next event, imprevision for example

responding to abdic-visual stimuli =uch as material on radio, television or
audic and video tape, moving from material prepared in advance specificelly for
learners Lo valld and carefully chosen material

greeting, establishing and developing a relatlonship by asklng and answering
guestions, exchanging comments, conversing informally, seeking and prowiding
information, extending a response by providing an explanation and sharing
experisnces

pypreasing opiniona and likes cor dislikes
understanding and uszing spoken language in

role play

presenting and responding to short dialogues and playlels

using and formulating guestionnaires and talking about the replies received
or the results

aaking and answering guoestions to fill an information gap in pursoit of an
information gathering task

playing language games

playing compuber games
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listening to suitable stories and poetry and responding te them ocrally

receiving end ]‘E'_.'-|'-_.Ii1'|-;_| a mesgage, story or the content of some topie or igsue
talked or read aboul

talking aboul some crose-curricular sxperience

listening to each ather presenting material they have created, talking about it
and answering questions raised by others.

15. Teachere sghould help pupils, through appropriate methods, to pronounce and speak
with naturel intonation and to expand and Increase the range of their language - in
vocabulary, idicm and structures. There should be an emphasis on promoting pupils’
orel facility - their sbility to generate a response to a range of guestions
correctly and guickly and their abilily to offer comments and ask gquesticons. The
range of situations or contexts (& range of topice, different forme of oral
communication for an audience) in which they can cope effectively by understanding
and gensrating language should expand constantly.

FOR THOSE WHO BTARTED TO STUDY WELSH SECOKD LANCUAGE AT AGES 5 AND 11
Fey Stage 4 (levels 3-10, sges 14-16)

l6. AL the beginning of FEY STAGE 4 (levels 3-10) pupils will porsue either
Programme of Study A or Programme of Btudy B.

Programme of Study A

17, These lollowing & full Welsh Second Language course [about 10% of their time)
wlll pursue PROGRAMME OF STUDY A. The focus of this Programme of Study iz on levels
1-10. Reference should be made to the Programme of Study for Eey Btage 3 [paragraph
12) for puplls who have not achieved level 6. The oral activities indicaled in Key
otage 3 should be extended where appropriate and include:

responding to an oral stimlus from adalts and contemporaries by asking and
answering questions, olfering comments, agreeing or disagreeing for example

responding to & visual stimulus such as posters, advertizements. Limetables,
vocklets, articles, suitable magazines and reports, stories and poems by
diecueeing with others in & group or class, preparing a sound tape with a
partner, offering others an opinion, for example

responding in eral tasks to an oral andfor visual stimalus including & wide
range of appropriate material on radic, television or on tape, respond
spontanecusly by acting, for example

responding spontanecusly through improvisation

greeting and developing a relationship by asking and answering questions,
speaking informally and formally, seeking and providing information, receiving
and passing oh a message

holding a conversation by listening, responding, offering comoente, asking
questions, disagreeing and discussing experiences, ideas and opinions
arranging to undertake different activities inside and ocutside school, making
enquiries of other Welsh speakers and speaking to them




rale play and presenting dialogues in informal and formal situations
formilating and using guestionngires

fiilling an information gap

discuseing in 8 group

playing: langusge/computer games and undertaking compater based language taeks

expressing ap cpinion - on people, programmes, books, contemporary topics and
defending & point of view when dealing with contemporary issues

discussing the content of a scrapbook/projectfextended study
working with a pariner to advise or persvade other members of the group
preparing a8 video tape including a range of group activities

preparing & scund tape introducing some topic such as the groups cpinion of
school

talking about matters such as persohal careser, hoiiday wWork, Work axXperience,
intereating careers - raferring to other pecple's work

tekling a story about themselves or otherg, introducing an anecdote

ligtening to a good range of authentic oral material relatimg te formsl and
informal situaticons, including material in dialect and standard spoken Welsh

introducing information formally

18. Sufficient ocpportunity should be provided Lo promste the ability to listen and
sp=ak eo that pupile lesrn a range of etandard and dialect forme, deal coniidently
with a rapge of orel communication forms such &s announcemenis, a conversatlon, a
broadrast which incluges an interview, news, their teachers' ewplanations, a
commentary, discussion, debate ete, and speak easily and display a good range of
vocasulery, idicom and structures. They should be able to link one central aspect of
their knowledge about language gained inm thelr studving English with Welsh, i.e. that
language varies or is appropriate in context according to subject, purpose and
audience.

Programme of Study B

19. In Key Stage 4 (lewels 3-107 those following a lepss intensive Welsh Second
Langoage course {about 5% of thelr time) will pursuse PROGRAMME OF STUDY B. The
erphasis in this course is on develeoping puplls' speech and glves considerable
attention to media material. A good proportion of the reading and writing
experiences should be planned specifically to stimalate and reinforce indiwidual,
group and class oral work. The activities should reflect the kinds of speech
indicated in the targets, 1.e.

B. listening and speaking in order Yo understand, communicate and discuss
personal and imaginary experiences [(with some emphasie on media narrative
material)
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listening and speaking in crder to understand, communicate and discuss
factual information apd ideas (with scow emphasis on news and documentary
mdia material)

listening and speaking in order to underetand, communicalte and discuss
opinicns and points of view (with some emphasis on discursive media
material).

20. Teachers should ensure that pupils who have attained the highest levels at the
beginning of the programme aim to achieve the oral targets at the highest levels
(7=10}. Those at lower levels at the baginning of the programme, as well as pursuing
the range of oral targets at the level appropriste to them, should aim for the target
at the highest levael (7-10) concerned with understanding Welsh-speakers (the firsil

in the statements at sach level). A range of oral texts should therefore e provided
and should reflect formal and informal, femiliar and new situstions which provide
opportunities for pupile to become familiar with some spoken dlialect forma and &
varied range of situations where standard spoken language i used.

1. The oral activities should provide opportunities for pupils to:

responding to an oral atimulus freom adulte and contemporaries by raising and
anewering guestions, offering comments, agreeing or disagreeing for example
rasponding to visual stimalus such as posters, advertieemente, timetables,
booklets, 8

C -1

rticles, suitable magazines and reports, storles and poems by
}{ﬂiscu&aigﬁ with others in a group or ¢lass, preparing a sound tape with a
partner, wifering others an opinion, for example

responding gpclni'_a_ner_':l_;al'-.: Ehrough improvisation

regponding in oral tasks tc an oral andfor visuval stimalus including A wide
range of appropriate material on radio, television or on tape respond
spontanscusly by acting, for example

greeting and developing a relatlionship by aaking and answering gqueslLions,
gpeaking informally and formally, seeking and providing information, receiving

and passing on a message

holding a conversation by listening, responding, offering comments, asking
guestions, disagreaing and discussing experiences, ideas and cpinlons

arranging to undertake different activities inside and outside school, making
angquiries of other Welsh speakers and speaking to Them

rBle play and pregenting dialogues in informal and formal situatlons
formalating and using guestionnalres

filling an informetion gap

discussing in & group

playing language/computer games and undertaking computer based language tasks




eXpressing an opinion - on people, prograsmes,; books, contemporary bopics
defending & poinkt of view when dealing with contemporary issues

]

discussing the content of a scrapbook
working with & partner Lo advise or persuade other members of the group
preparing o video t including a range of group activities

prepaving & scund tape introducing some toplc such as the groups opinio of
school

taking part in a visit to a Welsh speaking lnstltution and te sicietiss where
Welsh is spoken, where it is possible to Spesak about matters such as personal
career, holiday work, work experience, interesting careers - referring to other
people's work

telling A story about themselves or others, introducing an anecdote

Listening 1o a good range of authentic oral material relating to Formal and
nlormal situaticns, including material in dialect and standard spoken Welsh

introducing information formally,
22 They should be able to connect one central aspect of their knowledge of language

in connastion with studving English and Welsh, namely that language waries or is
appropriate in 1ts conbtaxt according to subject, purpose and audience.




WELEH BECOHD LANGURGE: EERDING
PROGHAMME OF STUTY

Hote

(i} The programme of study specified in paragraphs 15-17 below is for puplls who by
the beginning of the time they reach Xey Stage 3 (age 11) have not studied Welsh or
Welsh Second Language for a reasonable time during the previous two key stages.

{ii) At Key Stage 4 the pupils will follow either Welsh Second Language Programme A
or Programme B as set out in paragraphs 18-25,

General Introduction

i Thé main purpose of the Programme of Study is to afford pupils opportunitiss to
read 4 range of Welsh-language materisls in order to deepen their understanding,
exlend their knowledge, develop their response and arouse pleasure and enjoyment.

2 Pupiles should be given cpportunities to hear material being read well, by
followlng the printed words while listening to the volce of the teacher or a taped
voloe orf a4 video bringing the material alive.

L The programme should afford opportunities for pupils to develop their reading
&kills to respond to a range of contexts, to include resding:

'I|-i‘||'.'i[:|.ir'_'|_._';'

witn the teacher

with a8 partner

ag a mepber of a small group

front of the clasza

in frent of the school.
4. FPupils should be encouraged Lo read by means of wvaried and sttractive materials
such as leaflets and posters, magazines and booklets, storybooks, information books,
lelsure interest books, books of inventicn and dissovery, and suitable selections of
songs, poems and pleys. Use should also be made of current Welsh publications such
as commmity newspspers and appropriate magazines az well as technological resources
euch &s compuler programs, printed resources on television and video, and listernimng

and reading tapes. A proportion of the reading should include specificelly prepared
téxils and new combinations of known or familiar vocabulary and language structures.




e The cholde of reading materisls should reflect the use of the printed word for a
number of purposes so that pupils experience a range of differsnt styles, such as bthe
informal conversational style to be found In dialogues and the formal etyle which
characteriges information sheets and official forms, and the style of fletion.

6. Papils should be sfforded cpportunities to dewvelop thelir reference skills, such
a5 using a dictionary and an index, graphs, tables and charts and Lo search a fext
for information, meaning and ideas.

P Pupils' response to texts read should be developed through variouz medls such as
improvised dramatic work and handicraft as well as other oral and written activities.

. Experience of using the computer should be offered in the context of reading.
Pupils should be given cpportunities to participate in activities such as:

famillarising themselves with words, phrases and sentences through simple
games/a concept keyboard

following instructions when playing an adventure/language game

performing specific tasks to display their understanding of texts - by filling

Gaps Aand answering gquestions, for exsmple
gatharing information
receiving electronic mail

using the computer as a word-processor to edit reading material when creating a
newspaper, for example, or when uging a desktop publishing package.

FOE PUPTLE STARTING TO STUDY WELSH SECOUHD LRARCURCE AT RCE S5
Eey Btage 1 (lewels 1-3, ages 5-7)
5 The Programme of Btudy focuses on levels 1 and 2. Pupils in Key Stage 1 should
QE qiv&ﬂlmpyﬂr1uuitjc5 to ses Haﬁsh_areund thEW.prEHEETEﬂ in an attraciive and
interesting manner so that they begin to recognise the word in its printed form. The
following should be included:

perennal names

labels on class furniture and eguipment

s1gns and poslers

charts, murals and displayvs

picture and word

leaflets, bockletz and magazines

colourful storybooks

colovrful reference books

well=dizplayed children's work.




The activities arranged should ensare that pupils:
read print on labels, lists, signs, posters, charts, displays

answer thelr teachers' guestions on their own pictore and word texts and an
publisked material

remember the events in & story suited to their age group

raad a sentence of thelr own personal news and the perscnal news of some of
theixr fellow pupils.
Fey Btage 2 (levels 2-5, ages 7-11)
11. The forus of the Programme of Study is on levels 3 and 4. Bome pupils, however,
Wwill develop guickly and to meet their specific needs, reference should be made to
the Programme of Btudy for Key Stage 3. Similarly, reference should be made to the
Frogrammes of Btudy for ¥ey Stage 1| for pupils who have not achieved the requlrements
of lewvel 2. PFor Eey Btage 2 the activities indicated in Key Stage 1 should be

extended where appropriate. The material should include:

printed resources related Lo Lhelr eovicopment, such as labels, signs, posters,
charts, mirals Al L!-i:-c_;l'_nll.':;i

Lthelr uvwn and each other's pieces of work
worksheste, sctivity bocklets to perform specific tasks
colourful reference books and dictionarian

attractive resources such As cartdson strip stories, magazine materisl, a story
and pleture

verses and posms
colourful storybooks

simpie dialooues

audio tapes for listening to a story and following the text.

The activities arranged should ensure that pupils:

read with confidence the range of signs relating to their environment
rememer the main contents of a story they read and which is read to them
act in thelir own words to convey a story read, or a scene from the story

gek.and answer guestions about the contents of the materials they read including
the work of their fellow puplls

follow an appropricste worksheat

use a reference book to find specific information




browse in books which contain material reflecting the theme of their language
work

present dialegues - their own and prepared texts - and selecticne from verious
Lex¥s tn othoers

learn songs and verses and illustrate their cholce in an anthology

uge a listening station to follow a text which is being read and show their
understanrding by performing varied tasks.

FEey Btage 3 (levels 3-B, ages 11-14)

13. The focus of the Programme of Study iz on levels 5 and 6. Some pupils, however,
will develop guoickly and to meet their specific needs reference should be made to the
Programme of Study for Key Stage 4. Similarly, reference should be made to the
Programmes: of Btudy for Key Btage 2 for pupile who have not achleved the requirements
of level 4. For Eey Stage 3 the activities indicated in EKey Btage 2 should be
extended where appropriate and Include materlal such as:

printed rescurces glich as roadfinformation signs, posters, advertisements and
leaflats

worksheets, activity booklets to perform specific tasks
cloge/gap Filling exercises to discover the meaning of words in conteoxt
relerence books and cictionaries to obtain information and gather facts

nformal Texts, such as persconal and descriptive short passages, dialogues end
eraonal letters

"
|.r

formal passages such ae short articles, selections from newspapers or commnity
newspapers and frorm magezines

appropriate storyvbocks

Werses, poOEmE and songs

thelr own work or esch cther's work for editing and comparison
simple playlets

listening and reading tapes.

The ackivities arranged shoulc ensure that pupils:

read public print in their envirorment, Including reoad/information signs;
notices, leaflets, posters

understand the contents of leaflets and work booklets and respond to a range of
tasks zuch as cloze exercises, gap filling, formulating and answering quasticns,
sEgquencing

use reference books to find informatlion for a specific purpose such as composing
& fact sheet or contributing tu a group proiect book




nae dicticnaries to extend vocabulary and chack spelling and cther gimple
lapguage books such as a book of idicms

understand and discuss various discursive and transactional passages of
authentic material such as & comminity newspapsr, a pop magazine, a general
Magazine, a Newspapoer

browse in boocks which contain material linked to their work, and talk sbout them
Bkim within a gpecific time to answer pre-set guestions
Ecan a page ol & newspdper to fipnd a partleular topic

respond to story material (narrative and drams), scripts, through activities
such as asking and answering guestions, re-telling a etory, noting the
development of a plot or characters, extending a story or predicting the next
gtep, turning part of the story inte & seéript, acting out a theme in their own
worde, ekbc

read posms and selections frem texts to others and talk about Lhem, and raise
and Bnswer guesticons

exoress. an opinion on the varicus reading materlals wilh which Lhey are ipwvolved

use 8 llstening slation to follow a text read and show thedr understanding in
various ways, ©.4q. complete a questionnaire, summarise the content of the story
wien Lalking about it to others.

FOR THOSE STRRTIRG TO STUDY WELSH SECOND LANGIAGE AT ASE 11
Eey Stage 3 (levels 1-6, ages 11-14)

15. Bince attainments levels in reading are criteérion-referenced and not directly
linked to pupils' ages, they zre as appropriste for the older pupils in thie key
stage ag for pupils im Key Steges 1 and 2. This Programme of Study therefore desls
with the same area or the same targets as the Second Language Programmes of Btudy for
the first two key stages and moves on to the kind of material recommended for Eey
Stage 3. It is intended Tor more mature pupils and seeks to build om the fect that
their genaral language skillsg will have developed further and that they should
therefore make guicker progrese. The main focus of this programme of study is on
lavela 3I=4. = i

16. Pupils should be given opportunities te see Welsh around them and use a range of
printed rescurcea including:

printed resources related to their environment, such as labels, Eigns, posters
and charts

examples of their own and each other's pieces of work

worksheebs and activity bocklets to perform specific tasks

reference books and dicticnaries

attractive resources such as cartoons, strip stories, magazine material,

aultable storybooks




verses and poemns

dialogues and scripts of short playleis

audio tepes for listening and reading.

The activitles arranged snould ensure that pupils:
read public print in thelr enviromment

talk about their written apd the work of others and answer guesticns about their
contents

complete a range of activities such as cloze exerclses/gap fllling/fanswering
guestions asscciated with the written record of the work undertaken

use & reference book to find specific information and a dictionary to search for

words or to check the spelling of a word

browse in books which contain material linked to the theme of their work
speAk concisely and express Lheir opipions on the content of material such as
cartoons, a strip story, magazine material, raising and answering guestions

apoul content or cther matters (design, 1llustration) which strike them

re-Lell a story or remember the main content of a story they read or which is
read to them

act in their words to convey a story or a scene from & story and present
dialogaes

read a story to others
learn zongs and verses and include thelr favourites in a varied scrapbook

use a listening station to follow a text which is being read and display thelr
understanding by completing waried tasks

uge the computer as a word-processor to edit reading material when cresting &
newspaper and when using a desktop publishing package.

FOR THOSE WHO STRARTED TO BTUDY WELSH AT RGES 5 RND 11
Key 8S8tage 4 (levels 3-10, sges l4-1&)

18. AL the beginning of Eey Stage 4 [levels 3-10) pupils will follow either
PROGRAMME OF BTUDY A or PROGHAMME OF STODY BH.

PROGRAMME OF STUDY A

13. Pupils studying the full Welsh Second Language course (about 10% of their time)
will pursue Programme of Study A. The focus of thie Programme of Study is on levels
¥=10. Reference should be made to the Progremme of Study for Key Stage for pupils
whe have not achieved lewvel &. The oral sctivities indicated in Key Stage 3 should
be extended.

i
A




The range of material should irclwade:

printed resources such as rocad/irformation signs,; posters, advertisements,
lealets and warious forms

wark and information sheets, activity booklets offering a range of specific
taskrm

clogefgap £illing exercises to discover the meaning of words in context
reference books and dictionaries to cbtain information and gather facte

informal temts, such as perscnal and descriptive paseages, dialogques and personal
lettars

formal passages such az short articles, aelecticna from newspapers or commanity
newspapers and from magazines and letters

a suitable selection of prose and poetry, Iincluding makterial nok specifically
written for learpners

Ltheir osn work or each other's work for editing, comparison and response
listening and reading tapes.
The activitiea arranged should ensure that pupils:

understand and respond Lo a range of public announcements such &5 notices,
posters, leaflets and various forms

search for the meaning of words in context by discussing and undertaking a rangs
af tasks such ag cloze exercizes

use relerence boocks to cbtain infcrmation for varicus purposes

expand vocabulary and the ramge of language in general by browsing in
bocks/magazines associated with current work

dipcues the contente of a varied range of expressive passages of all kinds,
raige and anewer gquestions, complets some tasks left incomplete

discuss the contents of a range of formal material, including a good selection
gathered from authentic materials

respond to imeginative material (poetry as well as prose) through activitles
such as ralsing and answering questions, considering the content of work, noting
plot development, discussing the effects of lanquage/literary devices in a poem,
extending a story, predicting the develcpment of a story, converting part of the
story into script, acting outl a situatiom in their own words, plaving the role
of a character

read and discuss thelr own work and each other's work for various purposes such
as clarifyving a8 text, selecting bits of sentences to be included in a clazs book
af quotations




uee 8 listening station to follow an extended test being read and display their
undersanding in various ways - such as anewering queetions, presenting the main
content to others

draw ettention to some elements which characterise different kinds of texts. r

22, For the highest levels, pupils are expected to understand a range of reading
material in the form of reports and journalistic articles, passages of extended
prose, stories and poems. They should be able to dizplay an awareness of, and
respond to, the mood of the materials and the author's ideas and intentions.,

PROGEAMME OF BTUDY B

23. Pupils following a less intensive Welsh Second Language course (about 5% of
their time) will pursue Progremme of Study B. There will be a wids range in the
language attalnment of pupils pursuing this programme and teachera may need to select
aspects of the programmes of study for other stages to meet all neeads.

24. B&lnce the main empha=iz of the assesement in Prograsme B is on the oral profile
component, the resding experiences should be planned gpocifically to stimalate and
reinforce individual ‘group/class oral work. However, the kinds of reading undertaken
should not be restricted, though the velume of reading will be less than that
expected of pupils pursuing Programme of Study A. It should incluode writing which
conveys personal experiences and imaginative material and writing which presents
information and discursive matorial. Emphasis should be given to contemporary
materials. The material should be attractive and relevant to pupils’ experiences,
interests and needs. Teachers should ensure that pupils are familiar with a good
range of different formg of communication such as signs, posters, notices, forms,
COmputer programs, various leaflets, reference books, dictionaries, cards, blurbs.
gudio-visual material, newspapers, community newspapers, popular magazines, fiectiom,
rogtry, illustrated guidebocks, etc. Some emphasis should be civen to the
presentation of a range of passages to olthers.

25, The activities arranged should provide opportunities for pupils to:

understand short informational material (signs, posters, noticee, an events
diary) anc talk about it {its content, form and language, for example)

understand various promotional material and talk about it, and exchange cpinions

understand forms, formal letters and guesticnnaires, Aiscuss their contents and
complete them

talk about the contents of leaflets of all kinde, and consider their contents
and matters such as how te add to them, alter them, shorten them, adapt Lhem for
a different audience, for example

display understanding of various texts in the perscnal, imaginabive, factual and
discursive modes in different ways and ask and answer questions orally, work in
rpairs to complete cloze or sequencing exercises, hold a group discussion based
of a worksheet which includes questions to be discussed

use suiiable information books in pursuing an investigation, sach as presenting
8 spoken report on behalf of a group which seeks to attract others to visit =
particular country




present scripts, dialogues, imaginative rcassages and reports to others using

forms such as group/clase preassntatiopns, a programme on avdic tape, a programme
C i r 2 ' Fioy

an wideo tape

respond to siyitable imaginative material in different ways including, fou
example, talking about the events and characters of a story, acting oul a scene
from & story without advance presaration

talk about the content of malerials prepared for a specific audience, such as
books of stories and information for young children cr magazines for young
people interested in pop music, (The choice should ke guided by the matg
between the language level of the material and the pupils' language attaloment).

use a listening station to follow warious texts and display their understanding
in different ways, such as answering guestions, presenting the main content to
cthers, formilating questions to be Asked to others, etc.




WELESH SECOHD LANGUAGE: WRITING
PROGHAMME OF ETULTY
Hote

(1) The programme of study specified in paragraphs 19-23 below ie for pupils who by
the beginning of the time they reach FKey Btage 3 (age 11} have not studied Wwelsh or
Welgh Becond Language for a reasonable time during the previoue two key stages.

{ii) At Key Stage 4 pupile will follow either Welsh Second Language Programme A or
Programme B ae set out in paragraphs 24-32.

General Introduction

: 1 The main purpo=e of the programme of study is to afford opportonities for pupils
to express themselves a8 writers.

2. The 'n'l':iti]'lg wark should E-.E."F.'E",-::-[.'- |.'!r.-;.|-:5||,.|-_1-_1':,l over a [,:-l_:*rj_[_'uj of tims. At the
beginning, any Written work should reflect the work undertaken orally. Much of the
work should be based on patterns and examples of written language seen or presented.

2t As pupils" mastery of language increases and extends they should vary their use
of the written language for an increasing number of different tasks and situations.
It should be ensured that discussions enrich the writing experiences and exert a
beneflcial influence on expression.

4. hs with reading, writimg should reinforce oral work, strengthen pupils' language
competence and bring greater variety to clazsroom actiwvity.

il Racordling or reproducing words, phrases and sentences which pupils understamd
and use has its contribution. However, an appeal should be made from the beginning
to pupils' imagination and originality and they should be stimlated to express what
they themsalwves wigh to say orally and then in writing.

6. Ae their linguistic facility increases pupils should undertake more wvaried and
ambitious tasks and practise writing in different registers and for different
purposes. They should at all times be afforded cpportunities to respond perscnally
and creatively when writing.

7, Teachers should be sensitive to the potential of truly communicative slitustions
where oral, reading and writing skills are combined naturally. The narrative,
descriptive and factual work of pupils should become reading material for their
peers. In this way, the skllls should reinforce one another.




2] The alm in the first instance should be to develop pupils' confidence ta use the
language and to express themselves clearly and intelligikly. The early emphasis 1n
wrilting should ke not so much on ecorrect spelling ané grammar but on conveying
thoughts intelliqibly. Gradually, more attention should be given to improving their
use of language Lhrough techniques such as redrafting and working constructively on
the weaknesses displayed in their expression. Sensitivity should be develeped in
correcting pupils' language, Pupils should be able te display writing conventions
sppropriate to thelr age and ability.
9. Pupils should be afforded opportunities to write:

as individuals

Jointly in paire or B members of a gESUE.

10.  Pupils should be afforded opportunities to use a word-processor to prepare texts
for various readers. Opportunities should be provided where practicaeble o

create
record information
draft and edit

send information, facts, a message, a letter or an article through the
electronic post.

Pupils'! experience of using the computer should include various activities such as:
playing language and adventure games and sirilations
working with others to compose a written passage
presenting work for an audience in the form of a class magazine, for example
using a database to select information and formulate questions
using programs which reinforce correctneszs of language,

FOR THOSE ETARTING TO STUDY WELSH SECOMD LAMGURCE AT AGE S

Fey Btage 1 {(levels 1-3, ages 5-7)

NC11. The programme of gtudy focuses on levels 1-2. Pupils should be afforded
opporiunities to record some worde, phrases and sentences in writing. A varied FATIgE
of activities such as the following should be imcluded:

labelling objects/a picture
filling a simple questicnnaire

writing te name and describe pictures, paintings, murals, shapes, colmirs,

clothes

reécording on 8 weather chart




putting words in the meuths of characters in plctures/cartoons, e.g. Bore da,
Huyl Fawr, Pen-blwydd hapus

compose 8 note asking for a Chiistmas present/a note of thanks [ur a birthday
presant

12. Teachers should ensure that the patterns of the sentences recorded or composed
are varied. The recording should reflect a range of activities, including those
linked specifically with play - for example, in the Wendy House, the shop. The
wrillen work should be displayed and examples of children's writing collected in
large books for the class.
Key Stage 2 (levels 2-5, ages 7-11)
13. The focus of this Frogramme of Study iz on levels 3 and 4. Some pupiis,
howswer, will develop quickly and to meet their specific needes reference shouléd be
made to the Programme of Study for Xey Stage 3. =2imilarly, reference should be mada
to the Programme of Study for Eey Stage 1 for puplls who have not achieved the
requiremente of level 2. For pupils In Key Stage 2 the actiwities indicated in Key
Stage ! should be extended whers appropriate. Teachers should ensure that the
atimili provided for written work are attractive and relevant to pupils' oral and
reading experiences in Welsh. Pupile should be helped to write in order to:

compose dialogues end tell & story

record personal experiences and feelings

racord informaticn

record &n answer

describe

GXOrRsSs 4an opinicn.

A variety of activities should be included soch as:

dezigning and using charts, graphe and DOSTRrS

filling information gap®, @.9. in a sentence, dialogue, timeteble, menu and
poRtar

compoeing the text of a story presented Chrough a picture strip

deviging a stery for younger children at the achool

compoging short gelf-portraits and portraits of friend
finishing & story, i.e. predict events
composing instructions for a recipe

designing cards such as Chrietmas cards and invitations to & party

compoiElng 4 nole, message, posticard and simple letters




keeping and using a diary and scrapbook

designing and completing a guesticnnaire

filling forms

recording steps in 4 process and explaining the outcome
writing for & clear purpose as a response to media material.

Pupils should be helped te develop their ability to write by encouraging and
leading them to:

record a number of comments

use statements (affirmative/negative), guestionsg and dialogue in a text where
appropriate

use scme Welsh idioms
uze traditional compariscons (du fel glo) and some new anss in deacriptions

adc clauses to the main statement, that ia, use conjunctions such as a, wedyn,
aond, pan, pryd, achos

search [or new words to convey what they have to say, using illustrated

dictionaries and by asking teachers guestions, for example

gdizcuse thelr work with thelr teachers and alter or gdd to 1t as a result of the

discussicn
read sufficlent examples of the kinds of writing they are undertaking
read their work to obhers.

Teachers should ensure that the idea of writing for different kinds of readers, for
different purposes and in different forms is beginning te be established.

Key Btage 3 (levele 3-8, ages 11-14)

16. The focus of this Programme of Study iz on levele 5 and &.Ecme pupile, however,
will develop quickly and to meet their specific needs refersnce should be made to the
Programme ©f Study for Key Stage 4. Similarly, reference should be made o the
erogramre of Study for Key Btage 2 for pupils who have not achieved the reguirements
of level 4. For pupils in Key Stage 3 the activities indicated in Bey Btege 2 should
be extended where appropriate. Teachers should ensure that the stimuli provided for
written work are attractive and relevant to pupile’ oral eand reading experiences in
Welsh. Pupils should be stimulated to write in order to:

compose imaginative passages
record personal experiences, fealings and ldeas

record information




18.

responc appropriately to various stimoli e.g. a telephone message, comprenension
passages

BXpress opinions
describe and instruct,

Botivities ghowld bBe included zuch ae:

designing and using charta, graphs, posters and edvertisements

lling information gaps e.g. in & chart, paragraph and dialogue
filldng forms
formeulating and using a questionnalire

composing a note, message, a4 postcard and a letter and keeping a diary which
includes different kinds of material

corposing a panmphlel, information leaflets and promotional brochures
compasing articles and short reports
composing stories/perzonal pieces

composing poems In free expression, i.e. promote concise expreesion and careful
description

using a word processor to design, create, edit, eEpanc, re-crder and produce
finished material e.g. a class magazine.

composing written texts in rdle play, for example, the newsreader's soript; the
script of tha presenter of a pop records prograsme, the script of the eyewitness
who is sending a report te be broadcast

notes for varicus purposes such as conveying opinions

reporté recording a first-hand experience such as a visit to an outdoor centre.

The practice established during key stage 2 should be built upon to help pupils

te strengthen thelr writing skills encouraging and leading them to:

suatain extended passages

vary the sentence patterns in their compoeitions

Fearrange elements within a sentence to make the writing more colourful

use the short and long forms of the verb

obgerve the language features and textual etyle of zome forma they read, for

example, short forms of the verb and verb-nouns (infinitives) in a quick mowving
narrative




gee 8 range of vocabulary, including the specialiet wocabulary of a topic being
discussed and searching effectively in dicticnaries and wordbooks

use scme Welsh idioms

use appropriste forms in presenting dialogues between characters in a story or

¥
the script of a play, for example, the use of the second perseon sgipgular (L1} to
convey closeness between two characters

include comparisons, adljectives, a [ew metaphors or images in descriptions

begin Lo use appropriate devices to create effects - pithy expression in an
advertisement, for example

arrange the progression of the work effectively and present clear and coherent
texRis

exercise care for the correctness in writimg.
FOR THOSE STRRTING TO STUDY WELSH SECOND LANGUAGE AT AGE 11 OMLY
Fey Btage 3 (levels 1-6, ages 11-14)
19. The content of the genersl introduction iz sppropriate to this group.
20. Since attainment levels in writing are criterion-refarenced and not directly
linked to pupils"® ages, they are as appropriate for the older pupile in thie key
stage as for pupile im ¥ey EBtages 1 and 2, Thie Programme of Study therefore deals
with the came ares or the came tergete as the Becond Language Programmes of Study for
the first two key stages and meves on to the kind of material recommended for Key
Btage 1. It is intended for more mature students and seeks to build on the fact that
their gensral language skille will hawve developed further and thet they ahowld
therefore make guicker progress. The maln focus of this programme of study is on
levels 1-4. = -
1. Teachers should ensure that the stimuli [:ll;‘l:jﬂ".-:il_:ﬂ for written work are attractive
and relevent Co pupils' orel and redding experiences. They should be given
opporilunities Lo

record phrases and sentences

compile usseful lists or capticns

compose dialogues and tell a story - pehaps Iin the form of a picture strip

racord eventis, edperiences and personal feelings

record information

dascribe

BXpress opinions

record an answer




oller an explanation or clarification

instruct others.

Aclivities such as the following should be inolwvded:
designing and using charte, graphs and posters
designing and completing forms and questicnnaires

Lilling information gaps, e.g.in a sentence, paragraph, dialogue, #nguiry
leaflet, timelable

composing a note, message, postcard, advertisement, rotice and letters

composing instructions, for exasple, for a recipe, or how to repair a tyre
puncture or how to join & particolar club

compiling a sérapbock with a text linking all the items included

corpesing leaflets giving ‘nformation concisely, e.g. how to look after the dexg
formulating forms of commmunication such as invitations {composing and replving
to an invitetlon), greetings cards (birthday, St Dwyrwen, Christmas, Eagter),
congratulatory cards (for some achievement such as paszing & music examination,
Ecorlmg 3 Llries in a game), greetinga sultable for dnclugien in an autograph
bk

keeping an advance diary of events and a diary completed at the end of the day
composing the text of & story presented by a picture skrip

finishing a story, by predicting events, and composing a story

composing a self-pertrait and portraits of friends

regponding in variocus forms to media material

contributing to a group project, a class magazine

composing & written text during rSle play, for example. the script of the
continaity announcer describing the evening's programmes on television/radie

using the word-processor tc design, create. edlt, expand, re-order and produce
finished material such as & class newspaper.

Pupils should be helped to develop their ability to write by encouraging and
leading them to see Lhe importance of:

record and generate a sequence of sentences and develop the ability to respond
in their own words




vary the zentence patterns or constructions and use affirmative and negative
santances and questions

campose Eentences which contaln sabordinate clauses, and vary the internal
arrangement of the sentence to ensure expression which adds ecoclour to the work

uge the long #nd short forms of the verk

use 8 range of wocabulary, including those arising from pupile' personal efforte
to uge wordoooks and dictionaries

use some 1diome
use traditicnal compariecns and some new ones in descriptions
read and cbserve examples of the kinds of forms of writing they undertake

have opportunities to discuss their work with thelr teachers and read their
to others

arrange the sequence of their work effectively and present cl=ar and coherent

baxts

display care for the correctness of their writing.
FOR THOSE STARTIHG TO STUDY WELSH SECOND LANGUAGE AT AGES 5 ARND 11
Key Btage 4 {levels 3-10, ages 14-16&)

24. AL the beginning of Key 2tage 4 pupils will pursue elther PROGRAMME OF STUDY A
o PROGRAMME OF STUDY B.

FROGRAMME OF STUDY R

25. Those following the full Welsh Second Language course (about 10% of their time)
wWilll pursue Programme of Btudy A. The Tocus of thiz Programme of Study is on lewvels
1=10. Reference should be made toc the Programme of Study for Key Stage 3 (paragrephs
16=18) Zfor pupile who hawve not schileved level 6. Teachers ghould ensure that the
rtimuli provided for writtén work to be undertaken by these pupile are attractive and
relevant to thelr exXperiences and interestes.

2. Pupils should be encouraged to wreite in order to:
compoee imaginative dlaleoques snd passages
record experiences, feelings and ideas
handle information
respond to material read
respond Lo Literary and media material

express opinions 2nd defend a point of view




describe and instruct

present a project work/an extended study.
£F. A wide range of activities zhould be included and should ensure that pupils
become familiar with writing in a varisty of forms. The work should inciude tasks

=uch as:

designing and uging charts, graphe, forms, posters and edvertisements

designing, using and analysing a gquestionnaire

compoElng personal and formal letters and keeping a diary

composing and responding to reviews expressing opinions on media material
compoaing articles, notices and reports and passages of extended DroEe
composing texts in rble play, for example, the newsreader's script

composing 2 story, the script of a scene, remirniscences, a chapter of
sutcbiography, school portraits

composing a passage which pleads a cause, an editorial, presentirc a point of
wiew, [or example, & pamphlet which zesks to parsaade

compoEing poems in free werse and in rhyming verses.

2B. For the highest levels pupils are expected to display a grasp of various
constructions and to use them to improve thelr expression, such as being able to
change the position of a word or phrase to convey different emphases. Their work
should reflect knowledge of ar extensive vocabulary. They should also dizplay an
awarensss of idiomatic language by ueing ldioms and appropriaste comparisons to convey
maaning and mood effectively. The compositions should be suitable in form and order.
The reader should be borne in mind when compoaing and use should be made of the
appropriate register. Pupils' written work is expected to display and reflect some
features of their reading work. Pupils should take care to ensure that their text is
corract.

PROCRAMME OF STUDY B
49. 1In Rey Stage 4 (levels 3-10) those not following Programme of Study A will
pursue Programme of Study B. This means that they will be pursuing a course for
apout 5% of the time. The emphasis of this course will be on the development of cral
gkills. The writing activities will mainly offer opportunities for pupils to prepare
for challenging cral sessions in class end write texts based on them.
0. Pupils should be encouraged to write in order to:

record personal experiences, feelings and ideas

handle information

respond to materizl read

respond to media material




EXpYEEE Opinions

describe and inetruet

prasaent a scraphook,

Activities such as the following shonld be included:

conveyling experlience or writing & script to be acted

designing and using charts, graphs, posters and advertisements

deslaning, using and amalysing & guestlonnalre

composing & note, message, card, postcard and a letter and keep a diary

composing articles and reports
composing various responses to media materials.
Programmes of Study A and B above are differentliated in three meln ways:

by the special emphaslis on developing the oracy of papils pursuing Programme of
Study B. 'The activities and the reading and writing experiences will be planned
gpocifically to reinforce and/or stimilate individual greupfelaszs oral work:

by the purpose, neture and duraticn of the written tasks. For example, pupils
pursuing Programme of Study B will hot be expected to submit an extended study;
instead, they will be expected to present a scrapbook. The purposes of thea
writtean tas#s 1in Programme o Study B will be directly linked to cral work -
leading to it or arising Irom it.

However, the kinds of l.-.ll_"l'l_|r||l.'| undertakeon by pupi s pursuing Programme af EIL'.rJ'r' B
should not be circumscribed;

[iid )by expecting & response to multi-medis literary materisl frosm pupils pureauing
Programme of Study A, There will bhe &8 dgtronger esphasis on presenting media
audio-visual meterisl to puplils pursuling Programme of Study B, though the
selection of suitable reading material will also form part of their programme,
and they will be expected to respond to printed as well asz madia material.




10 DOWNING STREET
LONDON SWJA 244

From the Private Secrefary

3 April 1990

e o-plar

HISTORY

Thank you for your letter of 30 March encleosing a draft
press notice which your Secretary of State proposes to issue. We
have subsegquently discussed this on the telephone and I am now
writing to confirm that the Prime Minister is content with the
draft, subject to the following changes:

= in the second paragraph, second sentence delete "its place
in schools will be substantially ‘enhanced by the National
Curriculum™;

the second paragraph, last santence add at the end "and the
issues which it raises.";

in the third paragraph, first sentence delete "before
proceeding to make proposals for the statutory requirements
for history in the National Curriculum.";

in the fourth paragraph, first sentence amend to "As testing
is also a very important element of the National Curriculum,
I am also writing to ...aseea;

in the fifth paragraph, second sentence amend to "These will
be referred to the National Curriculum Council for the
statutory consultations in England required by the Education
Reform Act™.

I am copying this letter to Stephen Williams (Welsh Office).

(LA

PAUL GRAX

Stephen Crowne, Esq.,
Department of Education and Science.




/
PRIME MINISTER

'HISTGR‘I

You commented over the weekend on John MacGregor's proposed draft

statement tomorrow about history (below).

I have passed your comments to John MacGregor's office. He has
now come back to me saying that, although he is content to accept
most of them, he feels it is essential to have some degree of
rafarence to the national curriculum. This is because, as the
statute presently stands, history is a foundation subject in the
curriculum, and he is under an obligation to bring forward
proposals for its handling. So he thinks there should be some

acknowledgement that history is in the national curriculum, and

there must be a refarance to the National Curriculum Council.

But he accepts that the number of references to the national

curriculum in the earlier draft was excessive.

I have, therefore, marked in red the version John MacGregor now

proposes. You had wanted five deletions. He is proposing

— =

retaining the second of these passages and a part of the fourth
and fifth passages. John MacGregor tells me that he would like

word with you if you still find any difficulty with his revised

proposal. e

1 have marked in green one further addition you could suggest in
the second paragraph, put forward by the Policy Unit, which you
may feel makes it more rounded and fto which I don't think

John MacGregor could object.

(i} content with the revised version amended in red and

green? \7 ‘A ’.“('

OR

{ii) do you want to talk to John MacGregor about this?

fec.

PALIL, GRAY
e April 1990
Ci\wpdocsheconomich\history (pmm)










